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Abstract 

This study examined various teaching strategies using Blended Learning in teaching 21st Century 

Literature of the Philippines and the World (21st CLPW) in the university, assessed various challenges 

that teachers encountered using Blended Learning in teaching the subject,  identified the significant 

difference in the extent of the use of Blended Learning in teaching 21st CLPW according to their profile, 

and recognized the significant relationship between the strategies and the profile of the 

teacher-respondents. The study employed a mix method of quantitative and qualitative research 

approaches. The researcher utilized a researcher-made questionnaire to identify teachers using 

Blended Learning to teach 21st CLPW among Grade 12 students in a university. Data gathering was 

administered via Google form, and interpretated using mean, standard deviation, Kruskal-Wallis H Test, 

and Chi-square Test of Independence. Results revealed that most of the teacher-respondents are young 

adults who are Bachelor’s Degree holders, have been teaching for five years or less, and the most 

common seminars and pieces of training they have attended were school-based. Challenges 

Encountered obtained an overall mean of 3.12 and a standard deviation of 0.47, which is interpreted as 

Agree. This means that challenges in using Blended Learning in teaching 21st CLPW is inevitable.  

Keywords 
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1. Introduction 

In the world of globalization, English has progressively developed as the medium in every field of 

communication, composed of local and worldwide Over the past decades, technology played an 



www.scholink.org/ojs/index.php/eltls           English Language Teaching and Linguistics Studies         Vol. 4, No. 3, 2022 

37 
Published by SCHOLINK INC. 

enormous role in teaching-learning. It has been utilized right after its birth to augment the status of 

every content, course, and even methodology in learning. Technology for learning can be divided into 

three broad categories: i) information technologies that support the delivery of and access to 

information; ii) communication and interactive technologies that mediate user interaction; and iii) 

social software technologies that support group-based activities such as decision-making, planning, and 

higher-order learning activities (Skrypnyk, 2017). Along with the birth of various outputs of evolving 

technology, hybrid methodologies arose. After its discovery, these methodologies provide a new face 

and shape to the learning process; thus, they capture the attention of many method-seeking practitioners 

who want to keep their ideas and ways of teaching updated to cope with students’ changing learning 

expectations.  

Specialists in education persist in dealing with and talking about the practical upshots of these varied 

hybrid methodologies as it is being practiced progressively as part of today’s innovations. Their potent 

factor still challenges that adept in teaching to re-assess their significant role in teacher-student 

progress towards teaching and learning. In line with these hybrid methodologies, Blended Learning, 

which is under Flipped Classroom Approach, has become known to teaching practitioners as early as 

1999. 

In the Philippines, blended learning is already one of the current norms. It enhances the current status 

of classroom instructions where universities are starting to adapt and fully embrace digital education, 

including blended learning since most universities strive to meet academic excellence. Just like how a 

university in Manila provides a journal with clear standpoints of those professors and students who 

utilize the Learning Management System (LMS), a learning platform under blended learning was 

commendable. The LMS is regarded as the most logical way to reach out to students who are indeed 

locked to their devices all day (Catapang, 2018).   

Several researchers noted that there are few challenges to be met in using this method. Since this 

blended learning is seen now as one of the trends in the progressive teaching-learning field, teachers 

are searching for the best strategies to employ in the use of blended learning in different courses or 

subject matters, whether in primary, secondary, and even in tertiary education.  

This study is quite new in relation to existing ones as it focused on the strategies and challenges of 

using Blended Learning in teaching 21
st
 CLPW which is only offered among senior high students in the 

K-12 curriculum. That is why this study was conducted to investigate different strategies in employing 

Blended Learning by teachers, especially for those who are teaching the 21st Century Literature of the 

Philippines and the World to Grade 12 students at a university. This will also be helpful to develop 

plans or action to cope with the challenges encountered and identified in the use of Blended Learning. 

This study is affixed to Anchored Instruction (John Bransford and The Cognitive and Technology 

Group at Vanderbilt (CTGV), 1993), a technology-based learning approach that stresses the importance 

of placing learning within a meaningful, problem-solving context. A form of situated learning, 

anchored instruction uses context—stories or micro—to situate the understanding and application of 



www.scholink.org/ojs/index.php/eltls           English Language Teaching and Linguistics Studies         Vol. 4, No. 3, 2022 

38 
Published by SCHOLINK INC. 

knowledge. In other words, the learning is contextualized to provide students with realistic roles that 

serve to enhance the learning process. 

Anchored instruction is a framework for learning that emphasizes complex problem-solving in 

integrated learning contexts. Integrated learning contexts take on the form of drawing real connections, 

making learning meaningful for students, and forming relationships within and between content 

domains. An anchored instruction activity supports learning opportunities that relate to and extend 

thinking to other content areas. 

Under Anchored Instruction, Strategic Teaching Framework (STF) is used. The Strategic Teaching 

Framework provides seven critical dimensions that can be useful to describe teaching/learning 

environments. Based on the conceptual framework, the authors develop the STF Hypermedia Library, a 

video library of whole classroom sequences of instruction. It is planned to develop as many as 64 video 

classrooms, each accompanied by supporting auditory commentary, text and graphics materials (such 

as lesson plans and research articles), and a telecommunications function that allows electronic mail 

exchange between system users and experts featured in the classroom videos (Jones et al., 1993). 

 

2. Method 

2.1 Research Design 

The main objective of the research was to explore the various teaching strategies using Blended 

Learning in teaching 21st Century Literature of the Philippines and the World (21st CLPW) in the 

university. After determining the teaching strategies, the researcher also assessed various challenges 

teachers encountered using Blended Learning in teaching 21st CLPW. Thus, the study employed mixed 

method-the quantitative and qualitative research approaches. 

2.2 Research Locale and Population and Sampling 

The study was made in five campuses of a university. The university is a Higher Education Institution 

in the Philippines known for its allied medical sciences programs. It offers Basic Education units, 

Senior High School, Undergraduate, Graduate, and Post Graduate degrees. 

The study focused only on the evaluation of the use of Blended Learning in teaching 21st Century 

Literature in the Philippines and the World. The subject is only offered among Grade 12 students during 

their first semester. The researcher identified the list of teachers on four campuses who teach 21st 

CLPW among Grade 12 students. Thus, a non-probability sampling technique was employed by the 

researcher in this study. Purposive or judgmental sampling, to be specific, is a technique wherein 

researchers consciously select certain participants to include in the study (Morse, 2007).  

The respondents of the study were teachers who are teaching the subject 21stCLPW to Grade 12 Senior 

High School in the university’s four campuses. Therefore, the researcher believed that the respondents 

could give appropriate and relevant data as they are identified teachers who utilized Blended Learning 

in the teaching of 21st CLPW to Grade 12 students at the university. 

Other teachers of those four universities who were not using blended learning in teaching 21st CLPW 
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were not included in this study since the study focused only on evaluating the use of Blended Learning 

in teaching 21st CLPW. 

2.3 Ethical Consideration 

To ensure that the research is in line with the ethical and scientific standards, it underwent ethical 

review from the Institutional Ethics and Review Committee of Our Lady of Fatima University 

(OLFU-IERC). 

Moreover, the researcher considered some ethical principles in research while conducting the study. 

The researcher observed the principle of confidentiality, anonymity, and data protection. These 

principles are included in the Philippine Data Protection Act of 2012 (RA 10173). 

2.4 Research Instrument  

The researcher utilized a researcher-made questionnaire. Statements designed by the researcher were 

based on the statements of the problem of the study. The survey content was comprised and taken from 

the literature review gathered in connection to the study. The survey tool considered the demographic 

profile of the respondents, the strategies and extent of the use, and the challenges that they encounter in 

using Blended Learning in teaching 21st CLPW. 

The questionnaire was constructed in three Tables corresponding to the problem statements: Table 1. 

Demographic Profile of Teacher-respondents; Table 2. Teacher’s Strategies and Its Extent of Using 

Blended Learning in Teaching 21st CLPW; and Table 3. Challenges Encountered by the 

Teacher-respondents Using Blended Learning in Teaching 21st CLPW. In addition, another page was 

provided for the interview questions, which has four follow-up questions. 

Part I—A of the questionnaire considered the profile of the teacher-respondents in terms of age, highest 

educational attainment, number of years in teaching Literature, and pieces of training and seminars 

attended related to blended learning. The survey in this part required the participants to answer the 

questionnaire by placing a checkmark on the blank provided which corresponds to their answers. 

Part I – B and C examined the teaching strategies that they commonly use in teaching 21st CLPW and 

the extent of the use of Blended learning in teaching the subject, and the challenges that they usually 

encountered during the use of Blended Learning in teaching 21st CLPW. Answers could range from 4 

to 1, which means: 4-always, 3-sometimes, 2- often, and 1-never; in Table B and C. To answer this part, 

participants will encircle the number which corresponds to their best answers. 

Part II of the questionnaire is the qualitative part. It contained four series of open-ended questions the 

chosen respondents wrote on the space provided the answers to the questions given. This further 

strengthened and validated their answers in the quantitative part of the survey. With this, they had the 

freedom to express what they think and feel towards the study or topic in writing. 

2.5 Validation and Reliability of the Instrument 

The researcher presented the researcher-made questionnaire to a panel of experts for content validation. 

The researcher asked an English professor who has been teaching the university and senior high school 

students for years. This professor is already considered an expert in the field due to his exposure to 
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various teaching and learning experiences. Likewise, his number of years in the academe teaching 

English subjects can help validate the content of the questionnaire.  

Also, the researcher asked the help from an English coordinator who has been in the academe and has 

been in the position for a long time. Her expertise in the subject and experiences helped the researcher 

tailor the tool to draw out the best possible responses to address the concerns of the study.  

Finally, the researcher sought help from the university psychometrician to check and validate the tool’s 

content if it really focused on the variables being studied. After content validation, the researcher did 

the pilot testing of the questionnaire in a private higher educational institution and will subject the 

responses for validity through the Cronbach Alpha’s correlation coefficient. The questionnaire yielded 

an overall score of 0.903 (Cronbach alpha), which is reliably good. 

2.6 Data Gathering Procedures 

The researcher released a letter to the Philippine Health Research Ethics Board (PHREB) asking for 

approval. When the board approved the proposal, another letter was sent to the School’s Administrator 

seeking permission to conduct the research in the five campuses (School A, B, C, D, and E) as noted 

and checked by the adviser, and the Dean of the graduate school.  

While waiting for the letter to be approved, the researcher, with the aid of the adviser, drafted the 

questions and statements needed in the composition of the survey tool. This draft underwent content 

validation. After the said content validation, the tool was pilot tested to the teachers of a private higher 

education institution. The responses were subjected for reliability testing. There were revisions of the 

items in the questionnaire to make the tool valid and reliable. After it has been tested and when the 

result is acceptable, the researcher is now ready for the actual conduct of the survey questionnaire. 

When the letter seeking permission was approved, the researcher proceeded to the survey among 

teacher-respondents. The researcher explained the purpose of the study either through a face-to-face 

communication or through written communication. The researcher asked each teacher-respondent to 

read and understand the provisions of the consent form and explained to them that signing on the form 

would mean their willingness to participate in the research.  

After this, the researcher administered the survey tool to the desired respondents. The survey 

questionnaire has two parts: the checklist and the written interview questions, in which four follow-up 

questions were included. Both parts of the survey (Part I and Part II) were answered through the 

Google form. Finally, the researcher sent an invitation and the link to the respondents. The survey tool 

could be accomplished in 10 to 15 minutes. After the respondents answered the tool, the researcher 

retrieved the survey questionnaire. 

After the retrieval, the researcher tallied all the respondents’ responses according to the responses in the 

survey tool, starting from the demographic profile of the respondents, the frequency of the teaching 

strategies used by the respondents, and the challenges they encountered. Once the tallying has been 

complete, the researcher sought the help and assistance of a statistician to treat the data. After which, 

the researcher interpreted the results and findings of the study and gave recommendations of the study. 
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2.7 Data Analysis 

The data that were gathered were statistically treated. To answer SOP number 1, mean, standard 

deviation, frequency and frequency percentage were utilized to determine the demographic profile of 

the teacher-respondents. 

To answer SOP numbers 2, 3, and 4, in determining the teaching strategies, the extent of the use of 

blended learning, and the challenges encountered by the teachers, mean and standard deviation were 

employed.  

The data gathered were organized and analyzed using the Statistical Package for Social Science (SPSS 

v.20). The results that appeared on Tables 4, 5, and 7were computed using weighted mean to come up 

with the findings to answer the SOP numbers 2, 3 and 4, respectively. For example, in the scale of 4-1: 

3.50- 4.00 (4) Always, 2.50-3.49 (3) Sometimes, 1.50- 2.49 (2) Often, and1.00- 1.49 (1) Never ratings 

were used to interpret teacher-respondents’ answers.  

To answer the significant difference in the extent of the use of Blended Learning in teaching 21st 

CLPW and the profile of the teacher respondents in SOP number 5, mean, standard deviation, and 

Kruskal-Wallis H test were applied. And to answer the significant relationship between the strategies 

and the profile of the teacher-respondents, mean, standard deviation, and Chi-square Test of 

Independence were utilized. 

Part II Interview Questions were treated qualitatively, according to the pattern of the respondents’ 

answers. Similar answers were combined as one pattern. The responses were part of the interpretation 

of data as well. 

 

3. Result 

Shown in Table 1 is the frequency and percentage distribution of Teacher-Respondents’ Demographic 

Profile according to age. Fifty-nine (N=59) teacher-respondents were surveyed. These 

teacher-respondents were those who were teaching 21st Century Literature of the Philippines and the 

World in Grade 12. Most of the respondents were from 26-30 years old (42.4%), followed by 20-25 

years old (28.8%). It can be analyzed that those teaching the subject were relatively young teachers as 

most of them belong to young adulthood age, which is between 20 to 40 years old. 

 

Table 1. Frequency and Percentage Distribution of the Demographic Profile of Respondents 

according to Age 

Age Frequency Percentage 

20-25 years old 17 (28.8%) 

26-30 years old 25 (42.4%) 

31-35 years old 7 (11.9%) 

36-40 years old 3 (5.1%) 
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41-45 years old 4 (6.8%) 

46-50 years old 1 (1.7%) 

51-55 years old 0 (0.0%) 

56-60 years old 2 (3.4%) 

 

Table 2 presents the Teacher-Respondents’ Demographic Profile regarding Highest Educational 

Attainment. Most of the respondents are Bachelor’s Degree holders (54.2%). However, there are only 

seven teachers who have a Master’s Degree. Seventeen respondents have master’s units, while only one 

respondent has a Ph.D. Degree. Taking a master’s degree or master’s is also essential for teachers to 

teach at senior high school level. 

 

Table 2. Frequency and Percentage Distribution of the Demographic Profile of Respondents 

according to Highest Educational Attainment 

Highest Educational 

Attainment 
Frequency Percentage 

Bachelor’s Degree 32 (54.2%) 

Master’s Units 17 (28.8%) 

Master’s Degree 7 (11.9%) 

Ph.D. Units 2 (3.4%) 

Ph.D. Degree Holder 1 (1.7%) 

 

Table 3 shows the Teacher-Respondents’ Demographic Profile in terms of the number of years in 

teaching literature. It shows that there were forty-five (45) teachers (76.3%) who have been teaching 

between1-5 years, and six (6) teacher-respondents (10.2%) have been in the profession between6-10 

years. On the other hand, those who have been teaching between 11-15 years and 21-25 years have the 

same percentage of 3.4%. There were three (3) teachers (5.1%) who have taught for 16-20 years, and 

one (1) teacher-respondent (1.7%) has taught for 26-30 years. A greater number of teachers have been 

teaching 21st CLPW subject for ten (10) years and below, and only eight (8) teachers were teaching for 

11 years and above. 

 

Table 3. Frequency and Percentage Distribution of the Demographic Profile of Respondents 

according to Number of Years in Teaching Literature 

Number of Years in Teaching Literature Frequency Percentage 

1-5 Years 45 (76.3%) 

6-10 Years 6 (10.2%) 

11-15 Years 2 (3.4%) 
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16-20 Years 3 (5.1%) 

21-25 Years 2 (3.4%) 

26-30 Years 1 (1.7%) 

 

Table 4 presents the frequency and percentage distribution of the Teacher-Respondents’ Demographic 

Profile according to training/seminars attended related to Blended learning. It is depicted that the 

majority of the teacher-respondents attended trainings/seminars in the school-based with 32 

respondents or 54.2%, while there was one (1) or 1.7% attended the national training/seminar. There 

were also 8 teachers who had training from School-Based, District-wide, Division-Based, 

Regional-Based, National-Based, and International-based training and seminars. 

Practically, teachers’ participation in various training and seminars should be seen essential, so they 

could effectively and efficiently deliver the content of the course, 21st CLPW. Furthermore, additional 

skills, knowledge, and experience from various training and seminar will most likely improve teachers’ 

teaching skills. Thus, this is beneficial in the teaching-learning process inside the classroom and 

beyond school activities. 

 

Table 4. Frequency and Percentage Distribution of the Demographic Profile of Respondents 

according to Trainings and Seminars Related to Blended Learning 

Trainings and Seminars Related to Blended Learning Frequency Percentage 

School-Based 32 (54.2%) 

Regional-Based 1 (1.7%) 

School-Based, National-Based 2 (3.4%) 

School-Based, Regional-Based 2 (3.4%) 

School-Based, District-wide, Division-Based, 

Regional-Based, National-Based, International-based 
8 (13.6%) 

School-Based, National-Based, International-Based 7 (11.9%) 

School-Based, Division-Based, Regional-Based 1 (1.7%) 

National-Based, International-Based 1 (1.7%) 

School-Based, District-Wide, National-Based, 

International-Based 
1 (1.7%) 

School-Based, Regional-Based, National-Based, 

International-Based 
1 (1.7%) 

School-Based, District-Wide, Division-Based, 

Regional-Based 
1 (1.7%) 
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In order to assess the teaching strategies of the teacher-respondents, mean scores and standard deviation 

scores were computed for each item in every identified strategy in using blended learning in the 

teaching of 21st CLPW in Grade 12 class. Ten (10) strategies were identified in the questionnaire to 

determine which were mostly employed by the teachers-respondents and which were the least used.  

Table 5 shows the Teacher’s Strategies Used in Blended Learning. It is shown in the table that most of 

the respondents rated the item 1, which states: I encourage my students to ask questions whenever I 

discuss, as Always, with a mean of 4.00 and standard deviation of 0.18. This proves that most of the 

teachers’ strategy is to encourage students to ask during the teaching-learning process. This is because 

teachers saw the significance of asking questions to determine if the students understood the lesson 

and/or the students had clarification about the lesson.  

Conversely, the least strategy being employed by the teachers was item #7, I divide the class into two 

groups and raise issues for them to argue with. It had a 3.35 mean and standard deviation of 0.88). 

 

Table 5. Summary of Scores in Terms of Teacher’s Strategies Used in Blended Learning 

Strategies Used Mean SD Interpretation 

1. I encourage my students to ask questions whenever I 

discuss. 
4.00 0.18 Always 

2. I ask my students to share their experience based on the 

video/story they have watched or read. 
3.88 0.38 Always 

3. I ask my students to choose the character that affect 

them and share. 
3.82 0.65 Always 

4. I let the students choose a significant scene from the 

story or movie to role play by group. 
3.76 0.65 Always 

5. I require the class to dramatize a story as their final 

performance. 
3.47 0.81 

Sometimes 

 

6. I group the class and distribute topics to be discussed 

by each group. 
3.41 0.77 Sometimes 

7. I divide the class into two groups and raise issues for 

them to argue with. 
3.35 0.88 Sometimes 

8. After reading or watching a story, I let them choose a 

literary approach that would best analyze and critique the 

story. 

3.71 0.75 Always 

9. I give time to the class to reflect on and share their 

experience similar to the story being discussed. 
3.76 0.57 Always 

10. I give students problems or issues to discuss among 

their group members and present to the class their 
3.59 0.65 Always 
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solution. 

Scale: 1.0 - 1.49 Never; 1.50 - 2.49 Seldom; 2.50 - 3.49 Often; 3.50 - 400 Always. 

 

Table 6 shows the Extent of Using Blended Learning in Teaching 21st CLPW. As shown in the table 

below, item #4, which states: I use posted quizzes, assignments, and activities in the LMS to assess my 

students learning, is rated as Always by most respondents. It has a mean of 3.90 and a standard 

deviation of 0.36. This verifies that teachers-participants consistently use technology in the 

teaching-learning process. They utilize LMS as a Blended Learning tool to assess students learning, 

especially in 21st CLPW subject. 

Item number #3 states, I ask students to watch online videos of story and its background and have the 

interaction during the class, may be the least being employed, but rated as Sometimes, which is still 

quite significant. It has a mean of 3.46, and a standard deviation of 0.68. 

 

Table 6. Summary of Scores in Terms of the Extent of Using Blended Learning 

Extent of Use Mean SD Interpretation 

1. I present a topic or story using a PowerPoint 

presentation and saved videos. 
3.71 0.59 Always 

2. I upload/post lessons, activities, and assignments in 

LMS for students advance learning. 
3.73 0.49 Always 

3. I ask students to watch online videos of story and its 

background and have the interaction during the class. 
3.46 0.68 Sometimes 

4. I use posted quizzes, assignment, and activities in the 

LMS to assess my students learning. 
3.90 0.36 Always 

5. I check regularly the LMS to record students’ scores. 3.71 0.70 Always 

Scale: 1.0 - 1.49 Never; 1.50 - 2.49 Seldom; 2.50 - 3.49 Often; 3.50 - 400 Always 

 

Table 7 summarizes the results in terms of Challenges Encountered by the Teacher-respondents Using 

Blended Learning in Teaching 21st CLPW. The teacher-participants most encountered challenge is item 

#4, which states, Internet connection in some areas is poor, which is rated Strongly Agree with a mean 

of 4.00 and standard deviation of 0.45. This confirms that teacher-respondents were also exposed to 

certain challenges while using technology during the teaching-learning process.  

On the other hand, item number #5, which states, I am technically challenged operating/using online 

resources, is rated as the least challenge that teachers encountered in using blended learning in teaching 

21st CLPW. This has a mean of 2.76 and SD of 0.95, and is rated as Agree by the respondents. This 

connotes that teacher already have prior knowledge of using technology or online resources for blended 

learning. 
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Table 7. Summary of Scores in Terms of Challenges Encountered 

Challenges Encountered Mean SD Interpretation 

1. Students prefer teachers spoon feeding the lesson than 

personal learning. 
3.00 0.88 Agree 

2. Internet connection in some areas is poor. 4.00 0.45 Strongly Agree 

3. The time allotted for the subject matter is inadequate. 2.88 0.79 Agree 

4. Students complain that they cannot access the LMS 

(Learning Management System) for their 

e-books/modules, assignments, and activities. 

3.00 0.86 Agree 

5. I am technically challenged operating/using online 

resources. 
2.76 0.95 Agree 

6.Students still come to school unprepared with the 

discussion or without homework. 
3.06 0.71 Agree 

7. Some of the students are not exposed to ICT tools 

used in learning. 
3.35 0.87 Agree 

8. Longer exposure to ICT tools for posting assignments 

and activities to my classes strain my eyes and my 

students’ as well, when they’re working on it. 

3.71 0.70 Strongly Agree 

9. Some of my students do not own personal computer 

and internet. 
3.59 0.65 Strongly Agree 

10. Students complain of taking their personal time for 

the completion of assignments or activities in LMS. 
3.12 0.79 Agree 

Scale: 1.0 - 1.49 Strongly Disagree; 1.50 - 2.49 Disagree; 2.50 - 3.49 Agree; 3.50 - 400 Strongly Agree. 

 

Table 8 shows the Test of Difference in the Extent of Using Blended Learning in Teaching 21st CLPW 

when the profile of the teacher-respondents is considered. A Kruskal-Wallis test showed that there is no 

significant difference in the Extent of Using Blended Learning in Teaching 21st CLPW when it comes 

to age, H (6) = 5.85, p = 0.440; highest educational attainment H (4) = 4.97, p = 0.291; number of years 

in teaching literature H (5) = 5.89, p = 0.317; and training and seminar related to Blended Learning, H 

(12) = 5.89, p = 0.064. These verify that the teachers’ profile had no significant difference in the Extent 

of Using Blended Learning in Teaching 21st CLPW.  

As shown in the Table, it has a mean of 4.00. Those 46-50 ages have extensively used blended learning 

compared to other participants while those in ages 31-35 seldomly use Blended Learning (M= 3.43) in 

teaching 21st CLPW. On the average, those who are with Ph.D. degrees and/or units, those who have 

11-15 years and 26-30 years in teaching, and those who had trainings and seminars related to blending 
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learning in school-based, division-based, regional-based, national-based, and international-based were 

the categories of teachers who were using blended learning extensively as compared to other 

participants.  

 

Table 8. Test of Difference in the Extent of Use of Blended Learning 

Variables M H Test df Pvalue Interpretation 

Age 

20-25 3.67 

5.85 6 0.440 

Non-significant 

26-30 3.71  

31-35 3.43  

36-40 3.93  

41-45 3.90  

46-50 4.00  

51-55 0.00  

56-60 3.90  

Highest Educational Attainment 

Bachelor’s Degree 3.68 

4.97 4 
0.291 

 

Non-significant 

Master’s Units 3.80  

Master’s Degree 3.43  

Ph.D. Units 4.00  

Ph.D. Degree Holder 4.00  

Number of Years in Teaching Literature 

1-5 Years 3.67 

5.89 5 0.317 

Non-significant 

6-10 Years 3.80  

11-15 Years 4.00  

16-20 Years 3.93  

21-25 Years 3.60  

26-30 Years 4.00 
 

 

Trainings and Seminars Related to Blended Learning 

School-Based 3.71 

20.2 12 

0.064 Non-significant 

Regional-Based 3.80   

School-Based, National-Based 3.50   

School-Based, Regional-Based 3.70   

School-Based, Regional-Based, 

National-Based 
3.60   



www.scholink.org/ojs/index.php/eltls           English Language Teaching and Linguistics Studies         Vol. 4, No. 3, 2022 

48 
Published by SCHOLINK INC. 

School-Based, District-wide, 

Division-Based, Regional-Based, 

National-Based, 

International-based 

3.98   

School-Based, National-Based, 

International-Based 
3.57   

School-Based, Division-Based, 

Regional-Based 
4.00   

National-Based, 

International-Based 
4.00   

School-Based, District-Wide, 

National-Based, 

International-Based 

3.20   

School-Based, Regional-Based, 

National-Based, 

International-Based 

2.80   

School-Based, District-Wide, 

Division-Based, Regional-Based 
3.20   

 

Table 9 shows the Test of Relationship between the Strategies and the Profile of the 

teacher-respondents. A chi-square test of independence found that there was no statistically significant 

relationship between age X2 (12) = 16.6, p = 0.165; highest educational attainment X2 (8) = 9.65, p= 

0.291; number of years in teaching literature X2 (10) = 4.74, p= 0.908; training and seminar related to 

blended learning X2 (24) = 20.5, p= 0.655; and strategies used by the teacher-respondents in blended 

learning in teaching 21st CLPW. 

In a successful study by San Jose (2015), it is stated that teachers faced an enormous challenge in 

responding to the complex and rapidly changing society. Schools, through their teachers, are being 

asked to educate various learners with different cultural backgrounds, economic statuses, and cognitive 

abilities. Darling-Hammond pointed out that to realize students’ cognition requires vast skillful 

teaching on the part of the teachers. 

In short, the use of teaching strategies was inevitable in the classroom. Teachers used them for different 

reasons; however, one thing was clear: teachers used teaching strategies to deliver the lessons and help 

the learners absorb and grasp the pertinent information embedded in the lessons. Their research did not 

indicate any significant relation between strategies’ utilization and the teachers’ profile. 
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Table 9. Test of Relationship between Strategies and Profile 

Variable X
2
 df P value Interpretation 

Age 

20-25 

16.6 12 0.165 

Non-significant 

26-30  

31-35  

36-40  

41-45  

46-50  

51-55  

56-60  

Highest Educational Attainment 

Bachelor’s Degree 

9.65 8 
0.291 

 

Non-significant 

Master’s Units  

Master’s Degree  

Ph.D. Units  

Ph.D. Degree Holder  

Number of Years in Teaching Literature 

1-5 Years 

4.74 10 0.908 

Non-significant 

6-10 Years  

11-15 Years  

16-20 Years  

21-25 Years  

26-30 Years  

Trainings and Seminars Related to Blended Learning 

School-Based 

20.7 24 0.655 

Non-significant 

Regional-Based  

School-Based, National-Based  

School-Based, Regional-Based  

School-Based, Regional-Based, National-Based  

School-Based, District-wide, Division-Based, 

Regional-Based, National-Based, 

International-based 

 

School-Based, National-Based, 

International-Based 
 

School-Based, Division-Based, Regional-Based  
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National-Based, International-Based  

School-Based, District-Wide, National-Based, 

International-Based 
 

School-Based, Regional-Based, 

National-Based, International-Based 
 

School-Based, District-Wide, Division-Based, 

Regional-Based 
 

 

Using a post-interview questionnaire, the researcher asked the respondents to answer four (4) 

open-ended questions. Number one on the list is about the challenges they face when creating activities 

and implementing these. Below are the given common challenges that teachers encountered:  

(a) technical difficulty such as poor internet connection and students’ limited access to it;  

(b) availability of the resources like students’ gadgets for the blended learning; 

(c) limited time to execute the activity; 

(d) suitability of the activities created to the different types and learning styles of the students; 

(e) students’ participation, comprehension, and language barrier. 

Looking at the list above as common answers given by the respondents, one factor could be linked to 

the next and the other. The technical difficulty was the most answered one. Most students do not have a 

stable internet connection depending on their location and internet service provider use. Some do not 

have access at all and just rely on prepaid load for the internet data they need. Availability of the 

resources seemed to be also significant as most students only use their mobile phone for learning which 

has limited features and access; others do not have any. 

It is also a challenge among the respondents to have limited time to implement the activity they have 

created. Time is not enough for students to accomplish given tasks or activities. In line with this, it is 

hard for the teachers to assess the suitability of the activities as students are diverse, and have different 

needs, learning styles, and intelligence. That could also be why it is also a challenge to inhibit 

participation among the students. Less participation could also be equated to less comprehension. 

Language barrier seemed to be another reason why it is hard to engage students’ participation because 

they could not comprehend the English language as it is the medium of instruction in teaching the 

subject, 21st CLPW. 

The next question was, if there were any activities in the strategy that they found difficult to create. 

Most of the respondents answered that giving a group work or tasks like reporting, role-playing, or 

dramatization were really difficult to create. Another standard answer given was the literary analysis or 

criticism. Inviting the students to read or watch a literary piece to help them understand the content of 

the lesson may be possible, but asking them to make an analysis or criticism of what has been read or 

watched seemed to be a struggle. These difficulties they experienced could be interconnected to the 

challenges they have. The technical difficulty and limited resources could be the reason why it was 
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difficult for a group to collaborate among the students. Literary pieces or lessons on the 21st CLPW 

may not suit the students’ age and interests, making it difficult to engage them to participate and 

comprehend the topic. This only means that if teachers face a different situation that makes their 

strategies difficult to create, it is because of the challenges they encounter.  

Respondents were also asked if they would like to recommend another English subject using blended 

learning. Most of the respondents recommended blending learning to be utilized in other subjects 

(40%). However, 20% of the respondents did not want to recommend blended learning, 7% of them 

gave unrelated answers, 2% of the teachers were undecided, and 3% of them did not answer the 

question. The subject that was recommended by most is the Oral Communication or Speech subject. 

Next to it was Grammar subject, followed by EAPP (English for Academic and Professional Purposes) 

then Reading and Writing, and last, Creative Writing. It was expressed that videos and other online 

learning materials would be a valuable tool to develop proficiency and other essential skills on the 

subject. 

Lastly, respondents were asked, what else do they think they need to effectively implement Blended 

Learning in their class in teaching 21st CLPW. Most of them said that they need the right resources, 

which are essential for blended learning, like a stable internet connection and a gadget, preferably a 

laptop or desktop. Followed as most answered were the need for learning materials suitable to the 

learners and aligned to the subject’s content. Next to it as one of their needs was seminars, training, or 

workshops on blended learning and the teaching of the 21st CLPW subject. Another common answer 

was the ability or knowledge to access and navigate different learning platforms and other ICT tools for 

blended learning. Finally, they admitted that they were not proficient in using various technologies and 

platforms for blended learning, and they needed proper training to execute it. 

 

4. Discussion 

Based on the aforementioned findings of the study, it shows that: most of the respondents belong to the 

young adult age, which is between 20 to 40 years old.; more than half of the total are Bachelor’s 

Degree holders (54.2%); and there are only seven teachers who have Master’s Degree, seventeen have 

master’s units, and only one respondent has a Ph.D. degree. Also, since most of the teacher-respondents 

were young adults who are Bachelor’s Degree holders and have been teaching for five years or less, the 

most common seminars and trainings they have attended were school-based. 

The use of different strategies in blended learning was evident. Most of the teachers answered Always, 

7 out of 10; the remaining three strategies were employed Sometimes, which is also quite significant. 

Teachers use varied strategies in blended learning to engage with the students. They used several of 

these strategies to deliver the lessons and help the learners absorb and grasp relevant information 

embedded in the lesson. 

The use of technology can make the teaching-learning process more interesting for learners and 

teachers. Thus, it brings liveliness to the subject. Moreover, it lifts the learners’ energy and prompts 
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their participation or engagement in the discussion. This is one of the reasons why teacher-respondents 

utilized technology in teaching 21st CLPW.  

The result showed that most of the teachers answered Always, in four (4) out of five (5) descriptors. 

The remaining one was rated Sometimes, which is still substantial in evaluating how often they use 

Blended Learning in teaching the subject. 

Challenges faced by the teacher-respondents were inevitable, especially when it comes to the internet 

connection. But, since most of them are young adults, they know how to utilize the technology in 

blended learning. This is evident in the result as this is the least of the challenges, they experienced 

which was rated as Agree. 

There was a no significant difference in the extent of using blended learning in teaching 21st CLPW 

when the profile was considered. 

There was no significant relationship between the utilization of strategies and the teachers’ profile.  
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