World Journal of Educational Research

ISSN 2375-9771 (Print) ISSN 2333-5998 (Online)
\ol. 10, No. 6, 2023
www.scholink.org/ojs/index.php/wjer

Original Paper
A Study of Emotions and Attitudes of Non-English Majors

toward Online Writing Assessment System

Ruoging LAN!?

! Beijing International Studies University, Beijing, China

Received: August 27,2023  Accepted: November 03, 2023  Online Published: November 20, 2023
doi:10.22158/wijer.v10n6p124 URL.: http://dx.doi.org/10.22158/wjer.v10n6p124

Abstract

This paper takes non-English majors as the research participants to explore the characteristics of their
emotions and attitudes, the influencing factors, their coping strategies, and the impact of the above
aspects on their English writing learning during the online English writing assessment. Through
conducting semi-structured interviews, the study found that: first, when non-English majors use online
English writing assessment, their emotions and attitudes are affected by multiple subjective and
objective factors, and are mainly positive; Second, the strategies used by non-English majors are
mostly aimed at the lexical and grammatical errors in the text, and cover the skills of English writing;
Third, the above aspects have played a certain role in promoting students’ English learning and
improving their English learning and application ability.
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1. Introduction

Higher education is related to the quality of talent, to the exchange and mutual understanding between
China and other countries in the world, and even to China’s engagement in the reform and construction
of the global governance system. Foreign language teaching is indispensable in higher education.
Therefore, it needs to accommodate the changes in the economy and society and the development of
national strategies (Wu, 2019).

What’s more, with the development of electronics engineering and computer science, all fields of
society have been affected to varying degrees. In this context, education, which is regarded as an
integral part of human social life, has also undergone profound changes. New forms of education, such
as computer-assisted instruction (CAI) and computer-assisted learning (CAL), have emerged gradually

(He, 2019). What’s more, after the outbreak of the pandemic all around the world, traditional offline
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teaching halted and online education develops rapidly, with relevant online teaching and assessment,
classroom activities, and platform construction. While the post-epidemic era will see a return to offline
teaching, online education still plays an important role (Wen and Yang, 2020). Thus, it’s necessary to
accelerate the research and application of new technology in foreign language education at China’s
universities (Zhong, 2021).

Emotion has always been a hot issue in language teaching and learning for years. In the past, it was
treated as a private matter. As a matter of fact, it’s social-constructed. The setting of the learning
environment, models for teaching, language education policy, and individual factors, such as teacher’s
instruction, learners’ experience and perspective, may all have an impact on the construction of certain
emotions (Swain, 2013). Second and foreign language classes evoke various emotions, such as
enjoyment, anxiety, anger, hope, hopelessness, approval, and disapproval. These emotions and attitudes
can have a profound impact on students’ learning strategies and achievements by directing cognitive
processing, arousing or refraining students’ motivation and initiative, as well as promoting or impeding
their self-regulation and use of relevant learning strategies (Shao et al., 2019).

Besides, attitude is also an important issue in the research. Rasool and Winke (2019) explored
undergraduates’ attitudes and learning motivation in multilingual Pakistan. Results of their study
indicate that students in such a context regard English as an official language and medium of
examination, and they have strong willingness to learn English. Chen and Yu (2019) carried out a case
study to investigate changes in students’ attitudes and engagement in collaborative writing and revealed
the changes influenced interaction patterns and the quality of their participation in solving problems in
writing class. Furthermore, their learning beliefs and perceived value are major factors shaping
students’ attitudes toward collaborative writing.

What should be noticed is that the current language assessment system is reforming right now.
Modification in current assessment can foster students’ key competencies, record their achievements in
English learning cultivate their ability for self-reflection and evaluation, hence the assessment can be
more student-oriented (Liu and Li, 2020). Similarly, Zheng (2021) revealed reform of English tests in
universities is not only conducive to cultivating students’ ability, but also helps them to clarify the
purpose of English learning and arouse learning motivation.

The investigations mentioned above show advancement of electronics engineering and computer
science, development of foreign language teaching in China, including changes in mode of instruction
and language policy, and previous studies about students’ emotions and attitudes, as well as reform of
language assessment in China provide solid foundation for research on non-English majors’ emotions
and attitudes towards online writing assessment and prove that the research is feasible and meaningful
to some extent.

However, nowadays, there are some problems about language assessment research and practice, which
emerge and gain a lot of attention from scholars, experts and teachers in China in recent years. First,

without reasonable criteria, it’s difficult to measure students’ real level. Second, test designers,
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including experts and teachers, don’t pay enough attention to students, like learning experience and
needs, their emotions and attitudes, and strategies (Peng, 2022).

Therefore, this study wants to explore emotions and attitudes that non-English majors may have when
they take part in online writing test, like what they think of the system, how these two factors affect
their writing and their coping strategies. The research article is divided into following parts: Section 1
concerns research background. Then, in section 2, there are previous studies related to the topic. Later,
methodology will be presented in section 3. The rest parts will show research result, have discussion on

it and make conclusion of this study.

2. Literature Review

Section 1 has presented the research background and purpose. The following section of this article will
be a literature review of previous research concerning attitudes, emotions, and English writing teaching
and learning online.

2.1 Emotions

In recent years, positive psychology leads the trend of investigating students’ emotion in the process of
language learning. Research shows that emotion and regulation strategies not only affect students’
physical and mental health, but also have impact on their foreign language learning motivation and
achievements (Dewaele and Pavelescu, 2021).

According to Pekrun et al. (2002) academic emotions refer to emotions related to learning process,
learning achievements and teacher’s instruction. Dong and Yu (2007) also indicated that academic
emotions are the various emotional experiences related to students’ studies, including those after
academic success or failure, during classroom learning and in daily assignments.

Additionally, Pekrun (2006) also described academic emations in terms of three dimensions: valence,
activity, and goal-directedness. Valence distinguishes positive and negative emotions, and activity
differentiates the degree of arousal of emotions, according to which academic emotions are classified as
positive high arousal, positive low arousal, negative high arousal, and negative low arousal. The
targeting goals tell apart the specific objects of arousal emotions, including academic achievement
emotions, cognitive emotions, topical emotions, and social emotions. Academic achievement emotion
is aroused by assessing the learning process or learning outcomes; cognitive emotion occurs in
cognitive activities; topic emotion refers to the emotion aroused by learning content; social emotion
refers to the emotion aroused by classmates’ academic achievement and interpersonal relationships.
Under the influence of positive psychology, researchers explore academic emotions and the impact on
foreign language learning from a holistic perspective. Research on academic emotion regulation
strategies usually focuses on regulation strategies for negative temperament. Zhou, Zheng, and Tsai
(2019) investigated the impact of peer review on students” emotions by analyzing their comments in an
online platform used in an English writing course and revealed most of students have positive emotions,

like satisfaction and appreciation, when receiving feedback from their classmates. However, some of
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them expressed negative emotions which regarded to disrespectful behavior of their classmates. Fan
and Xu (2020) indicated students” emotional experience depends on the types of peer feedback they
receive. In general, students had positive emotions and extensive engagement with the form-focused
feedback. If the feedback is content-focused, they may feel confused and have negative emotional
experiences. Liang, Gao, Xie, and He (2020) pointed out that students can adjust their negative
emotions, such as anxiety and fear of difficulties, so that their anxiety level is within a reasonable range
to improve the quality of their writing and peer review.

In conclusion, these studies have the following features. First, previous research focuses on the
interpretation of related theories and the definition of relevant items, in contrast most recent studies are
empirical, which applies those theories in language teaching practice to solve problems. Second,
scholars pay more attention to the impact of learners’ characteristics and experiences on generating
certain emotions. Third, the research tends to be interdisciplinary. Sometimes, scholars refer to the
theoretical framework and use research tools of other disciplines, which put linguistic research forward,
particularly studies concerning language teaching and learning.

Although these investigations above enrich the understanding of students’ emotions, which arouse in
second or foreign language learning and are under the influence of multiple factors, but they do not
deeply explore the types and characteristics of the emotions and strategies to regulate them.

2.2 Attitudes

Attitude may influence learner’s own language use, learning and communicative strategy use, and
achievements of language learning. It has been a hot topic in language education research for a long
time. In addition, recently, teacher’s attitude also gains lots of attention.

Attitude is affected by various factors. Hai and Wu (2020) explored the impact of learning experience
on learners’ EFL writing attitude in expressive writing practice. They indicated the formation of a
positive attitude is influenced by expressive writing practice and discovery of inner self. Additionally,
learner’s level and self-confidence are also deterministic of the extent of positive attitude. What’s more,
teaching method and learner’s sense of achievement contribute to positive attitude as well.

Attitude can also be socially constructed. Nowadays, English is treated as a global language. Nearly a
quarter of the world’s population speaks some English in daily life (Rosehan and Galooway, 2019).
Additionally, in interpersonal communication, English learner’s attitude is often shaped by their
language background, like their first language and point of value (Scheffler, Horverack, Krzebietke and
Askland, 2017). Therefore, it’s necessary to re-evaluate English teaching and explore learner’s attitude
from socio-cultural perspective. Chan (2018) carried out an empirical study to investigate how affects
gender L2 learners’ attitudes towards English varieties in secondary school in Hong Kong. Results of
this research show gender differences plays an important role in the formation of learners’ attitudes.
Female learners tend to be more confident and tolerate than male students and their attitudes are
positive. Therefore, when designing a course or English language assessment, teacher and experts need

to consider carefully.
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What should be noticed is that in recent years, research on teacher’s attitude emerges in the field of
language education. Ahn (2014) explored teachers’ attitudes towards Korean English (KoE) in South
Korea and revealed the teachers have different attitudes towards different elements in KoE. Zhunussova
(2021) implied that teachers’ attitudes towards to English in higher education context and are related to
dominant language ideologies and policy in local area. In other words, teachers’ language attitudes are
enacted in relation to their understanding and beliefs in multilingualism.

These studies present characteristics of attitudes, including learners’ and language teachers’
perspectives. From the research, it is evident in language teaching and learning, the formation of certain
attitudes is a complex process and affected by multiple factors. However, in the above studies, other
factors influencing the formation of learners’ attitudes are seldom discussed. The mechanism behind it
cannot be better revealed, as well as the relationship between attitude and other aspects of language
learning.

2.3 Online English Teaching, Learning and Assessment

Online English teaching is a new pedagogical mode based on modern education information technology;,
combining student self-learning and teacher tutoring, to cultivate students’ independent learning ability,
and using teacher-student interaction as the primary means. During the pandemic, English teaching and
learning in university has changed from the traditional offline class or blended one to the fully online
one, which brings significant challenges to higher English teaching (Luo, Ma, & Yao, 2020).

In the past decade, in foreign language teaching, there have been lots of studies about the application of
CALL and CAT, mainly focusing on the effectiveness of the technology, the influence of the technology,
and online language assessment.

Xu, Banerjee, Ramirez, Zhu and Wijekumar (2018) examined the effectiveness of educational
technology on English learners’ writing quality. Technology applications produce a more significant
effect on the quality of learners’ writing than non-technology instructional method. Similarly, Brunfaut,
Harding and Batty (2018) and Barkaoui and Knouzi (2018) explored the effect of teaching mode on test
takers’ performance and writing features in online tests. Test-takers generally hold more positive
perceptions and learning experience when learning English and taking English writing test online.
Moreover, writing mode also has significant effects on measures of fluency, lexical complexity,
cohesion, and content, but not writing scores. In addition, it’s easier for students to get helpful
information and learning materials with the help of electronic engineering and computer science.
Online English teaching avoids the embarrassment that may occur in the traditional offline classroom
to some extent and helps to reduce the psychological burden, which provides opportunities for students
to express themselves and give their feedback and opinions to classmates more freely.

Whether CALL can be successfully applied to foreign language teaching practice mainly depends on
the receptive behavior of learners. The components of receptive behavior for new technology
applications include ease of use, usefulness, specificity, and behavioral intention. Among them,

specificity is a new component added in this study. The relationships among these components are
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specificity, usability, and usefulness, which are the initiating, mediating, and determining factors of
foreign language learners’ behavioral intention to accept new technology applications. Therefore,
teachers should focus on the identification of CALL applications used in English teaching and learning,
as well as the development of students’ information literacy (Li and Ni, 2017).

The effectiveness of new technology needs to be measured. Evaluation and testing are essential tools to
test the efficacy of applying new technology like CALL in foreign language teaching, which ensures
the quality of teaching and promotes the construction of foreign language course. Furthermore,
diversifying evaluation means and assortment functions are the basis for establishing a robust foreign
language assessment system. In this case, co-eporfolio occurs. It possesses several characteristics, such
as openness of learning resources and dynamic operation. It not only helps students to promote their
English learning but also benefits teachers to reflect on teaching process (Gu and Lu, 2015).

In one word, the focus of research on online English teaching, learning and assessment is to discuss the
relationship of online English teaching, learning and assessment, and education technology, particularly
computer-assisted language learning and computer-assisted teaching, whereas investigation on
disadvantages of online English teaching, learning and assessment is insufficient. Furthermore,

research should not be limited to a certain style and group of people.

3. Methodology

From the previous sections, it is evident that under the influence of multiple aspects, particularly
advancement in computer science technology, transformation of traditional English teaching and
learning during and after the pandemic, as well as support from government sectors, computer-assisted
language teaching and learning is thriving. What’s more, there is increasing emphasis on
learner-centered instruction, learner’s emotions, attitudes, experiences, and strategies have a
continuously more important role in the study of language teaching. In addition, related research also
constructs theoretical framework and provides examples for this investigation.

The following chapter will show the methodology, including research questions, participants, data
collection and analysis, and procedures.

3.1 Research Questions

Referring to research in chapter 2, this study tries to figure out the characteristics of non-English
majors’ emotions and attitudes generating during online writing assessment, and the influencing factors.
Besides, how those affections and thought have impact on writing learning and behaviors in the
assessment, what kind of problems they may encounter in that process, as well as the strategies to take,
should be taken into account. Therefore, based on the matters mentioned above, there are three research
guestions;

(1) What emotions and attitudes that non-English majors possess when using online writing assessment
system?

(2) In what way these affections and thoughts influence their writing?
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(3) What are the coping strategies when they encounter problems and have difficulties in engagement
with online writing assessment?

3.2 Research Context and Participants

As mentioned in the curriculum, writing is one of basic capabilities in English learning. Non-English
majors need to take compulsory or selective English writing course in undergraduate years, aiming to
have knowledge about the norms and skills of academic and practical writing, so that they have
opportunities to develop their writing competence, hence they will be able to accomplish writing tasks
in the assessment or in daily communication. The course usually lasts from two months to the whole
semester. Recently, because of the pandemic, lots of universities choose to carry out online teaching
and introduce measures to ensure that teaching activities can be conducted in an orderly manner.
Through opportunity sampling (D&nyei, 2009), five participants were invited to take part in this study.
Except for one student majored in foreign language, the other four students were all non-foreign
language majors. The English level of these participants ranged from B1 to B2 (Council of Europe,
2001). Additionally, two of them once took IELTS and postgraduate entrance examination in Master of
Arts in Translation. These five participants had various majors, different educational experiences, and
different levels of English proficiency, which enhances the generalizability of the study results to some

extent. Detailed information of them was shown in the table below.

Table 1. Information of Five Participants

Anonymity Gender Major City

A Female Financial Management Beijing
B Female Journalism Beijing
C Male Information Management Nanning
D Male Korean Language and Literature Chengdu
E Female International Relations Beijing

3.3 Instrument

This study applied semi-structured interviews. According to Mason (2002), as a research instrument
with a certain degree of freedom and openness, semi-structured interview can maximize the exposure
of participants’ perspectives, understanding, and experiences toward research topics. What’s more, as
Wray and Bloomer (2006) indicated, questions in semi-structured interview are relatively standardized,
which can narrow the differences in questions between interviews of different participants, thereby
increasing the possibility of obtaining diverse perspectives on the same topic.

Before carrying out the interviews, a guideline was figured out (see Note). Questions in the guideline
referred to Yu (2021) and Dong (2021). Regarding to research questions, apart from the introduction

and conclusion, the interview questions in this study can be roughly divided into the following parts:
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Part 1 is concerned about participants’ experiences in English writing learning, engagement in online
writing assessment, and opinions on online writing assessment, testing platforms and applications.
Questions in part 2 are related to emotions and attitudes generating in online writing assessment and the
influence. Part 3 pays attention to strategies that participants take in online writing assessment and

English writing learning. Examples are presented below.

Table 2. Examples of Interview Questions

Part 1

Could you talk about your English learning experience before and after entering university?
What’s your perspective toward online writing assessment?

Part 2

What’s your feeling generating during online writing assessment?

Part 3

What coping strategies you may take in online writing assessment, English writing learning, and

daily communication?

Due to the limitations of time and sample size, the number of research questions is not very large.
During the interview, the questions were adjusted according to participants’ answers to the previous
one.

3.4 Procedures

This study began in October 2022 and ended in January 2023, lasting for three months. In October
2022, two non-English majors from Beijing were invited to participate in semi-structured interviews.
Later, in January 2023, another four semi-structured interviews were conducted. The interviewees came
from Beijing, Chengdu and Nanning and they were also non-English major students. Questions of the
next three semi-structured interviews had been modified based on the results of the first two.

Every semi-structured interview lasted from 15 to 30 minutes. In addition, the interviews were
conducted in text in WeChat, a popular social media in China. At the beginning of every interview,
participants were asked what they think about the online writing assessment they used. In the following,
there were the questions concerning their experience, difficulties, emotions and attitudes. Later, they
talked about the coping strategies they may use in the process of participating in online writing
assessment. In the end, they were asked how the strategies affect their English writing learning. At the
end of interview, interviewees could ask follow-up questions or give their suggestions on the online
English writing assessment platform they used.

On the basis of the above, three sources of the study were collected: participants’ attitudes towards

online writing assessment, the emations, coping strategies. After interview, a qualitative analysis was
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carried out to answer research questions. By analyzing chatting records, cognitive strategies and
affective strategies that students commonly used in peer review emerged. In addition, through
qualitative analysis, it was also possible to know the characteristics of cognitive and affective strategies
used by learners. Besides, it could understand learners’ attitudes towards peer review, as well as
opinions and suggestions.

3.5 Data Analysis

This study applied content analysis method for analyzing the data (Silverman, 2006; Cohen et al.,
2018). For each section of the interview for each question, the researcher compiled the corresponding
content based on the participants’ responses and chat transcripts and coded them by using the
qualitative analysis instrument Nvivo.

As shown in Table 3 and Table 4, at first, participants’ responses were briefly divided into three
categories: English writing learning experiences; Emotions and attitudes, and their influences toward
English writing learning; the last part was concerned about the strategies that participants may use in
online assessment and learning. Later, the researcher modified the preliminary coding, added three
subcategories, English writing learning in middle school and undergraduate years, engagement in
online writing assessment and the use of tools or platforms for testing, and opinions perspectives
toward online writing assessments and the testing instruments, to the first code, English learning
experience. What’s more, the researcher adjusted the second code and divided it into three

subcategories as well. The final coding is shown in Table 4.

Table 3. Examples of Recording and Coding

Chat records Coding

We had English writing classes during our English writing learning experience
freshman and sophomore years. In class, the

teacher explained writing methods. In Basic

English course, | also learned how to choose

words and make sentences. In addition, every

time | take an English exam, | also have
opportunity to practice writing.

In my opinion, error correction in the system of Attitude
online writing assessment is good.

I don’t know if there are any issues with the Emotions
structure of my article, and how to improve any

aspects that are not so good.

I may refer to the suggestions provided by the Strategy

system and correct them myself
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Table 4. Coding Rearrangement

Coding Sub-nodes

English learning experience English writing learning in middle school and
undergraduate years

Engagement with online writing assessment

Perspectives toward online writing assessment
and testing tools or platforms

Emotions and attitudes Emotions

Attitudes

The impact on English writing learning

Strategies that participants take in online /

assessment and writing learning

4. Results and Discussion

This study explored the emations and attitudes of non-English major students towards online English
writing assessment, including testing tools and platforms, as well as various tasks in the tests. At the
same time, the study also examined the impact of these emotions and attitudes on students’ writing
learning and the strategies adopted by them in this process. Results of semi-structured interviews
indicated due to differences in English proficiency and varying learning experiences in English writing,
the five participants had various understandings and perspectives on online English writing assessment,
testing tools and platforms. There were also subtle differences in the emotions and attitudes generated
during their participation in the testing process, but there are also similarities. In addition, these two
factors had impacts on them in different ways, leading them to adopt corresponding learning strategies.
In chapter 4, the researcher will analyze responses of five participants based on the results of coding
and try to answer research questions.

4.1 English Writing Learning Experience

The code “English writing learning experience” consists of three sub nodes, that is “English writing
learning in the past” “Engagement with online writing assessment” “Perspectives toward online writing
assessment and testing tools or platforms”. As shown in Table 5, there was a total of 28 representative

reference points under this code.
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Table 5. The Number of Reference Points

Sub nodes Number of reference points
English writing learning in the past 7
Engagement with online writing assessment 8

Perspectives toward online writing assessment and testing tools 13

or platforms

In semi-structured interviews, when talking about English writing learning in the past, five participants
all stated that in middle school, particularly in senior high school, as well as during undergraduate years,
they had taken at least one English course, including English writing. In class, teacher taught them
writing skills. Besides, completing homework after class and taking English exams such as College
English Test Band 4 and 6, postgraduate entrance examination, and IELTS, they were able to use the
writing skills taught by the teacher and they had great opportunity to practice writing. In addition, some
of them proposed that college English writing was more challenging than that in senior high school,
with a wider range of subjects and more diverse genres. Here are examples of participants’ answers:
“There were English writing classes during my freshman and sophomore years. In class, the teacher
explained some writing methods to us. Additionally, in basic English classes, we could also learn the
methods of choosing words and sentences, as well as the skills of organizing chapters. Also, every time
I took an English exam, | practiced writing (K —H1k (I g JiE SRR, ik L, ZIMadik
PR — L 5Tk, AR AIDEE IR b, JRAT W RERE 7 338 1]3& &) 1) T VE AR S 2R 55 .
WH, FHRSMISEH IR RIS ]S 1E).” (Participant A)

“Since entering university, | feel that writing classes were more difficult than those in high school.
Firstly, the content had significantly increased and became more extensive, not limited to a fixed format
or topic. In class, the teacher asked us to write novels and poems, which involved a variety of genres
and themes, making me feel very different (#E A K LUK, Ew SIERIEE TP RIEME. HALNE
MEAZ 7, ME 27, ARRTIRAEE AT, iz i ERSaE SR, AR
EZIERATG AN SRR, SR LA REAEAIE B2 1, B IRAS—HE).” (Participant B)
“In the process of preparing for the English Test Band 4 and Band 6, | studied English writing. In
addition, | took postgraduate entrance examination to pursue the Master’s degree in Translation and
Interpretation. In this case, | also needed to practice English writing (£ 4% i DU /N e i i b, 3k
SHATEESIERY ). tah, TERMEm L, WFEEE S wiES/E).” (Participant C)

Referring to the experience of engaging with online writing assessment, except for Participant E, the
other four said that they had been involved in online writing assessment and used some testing tools or
platforms, like iwrite, Pigaiwang, Grammarly, etc. What’s more, they proposed it was easy for them to
operate the tools or platforms which could provide feedback in time, telling them how to modify their

writing. For example, Participant D stated: “I started using Pigaiwang in the second semester of my
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freshman year. At that time, | went to the computer room every Thursday, accomplished writing
assignment at a fixed time, and then uploaded it. (F& Kk — N ZFHIFF a8 AL N, & D0 8155, H
[f] 5 PRI 1) 58 S VR 55, ARG FEHILE M $R 32/ k). Participant B and C also said that they had
used similar tools and platforms before, which was helpful for their writing learning.

The sub node “Perspective toward online writing assessment and testing tools or platforms” focused on
what the participants thought of online writing test and the corresponding tools or platform they

adopted for accomplishing tasks during the assessment. Here are the answers from them:

Table 6. Perspectives toward Online Writing Assessment and the Testing Tools or Platforms

Participant Answer

A | feel that the grammar correction is quite
effective, but something subjective, such as
whether a sentence should be written like this,
may not be very accurate.
PSR G AN LR 56X Fif%
R A IR 2 LU R AL e (H 2 — e 0
FEBCIRI AR P, Eetn— A1 RN R IZ XA
SR IS A HER T

B In my opinion, it’s pretty good overall.
NNy, Mk Bk, IS RAER.
C The platform provides us with preliminary

feedback, which helps us improve our writing
and complete the tasks. Secondly, it also gives us
more resources for learning English writing.
However, sometimes the feedback it provides is
not very accurate, and its operating system is not
intelligent enough, making it inconvenient to
use.
KRV R4 AT MR R Rt A B
THAVZEETAE, 5B B SS .
I EIRAFANTHEIE SR IRt T2 W
U HAZ, A I g e 4 ) S A AR 1
W, ERERIERGUARE R, AHERSA
KITAE

D From my perspective, the main online writing

testing tools and platforms are relatively simple
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and easy to operate. The application can improve
teaching efficiency, promote interaction between
and students. However, there are not enough
examples, and some schools now rely too much
on them, resulting in poor integration of online
and offline teaching modes.

NN T EWELEEMNATARSFE
HEARBAT LU, 5y TR, AT IR B ARG
DS/ Gy & P 5 ol TR
B EREAIERTEEAGE Z, T HIAEA 1)
PR THAREA] T, RS AT R B

E | think it has both advantages and disadvantages.

Firstly, students have strong flexibility and can
arrange their studies independently. Secondly,
learning  resources are abundant. The
disadvantage is that some students are not
self-discipline, making online teaching and
testing a formalism, and the interaction between
teachers and students is less effective.
TN AR B H). Bo, FAETAFE%
o, RS ik & ERBIRREE.
B AET A B R A B S ELHr S
M EN 17— M G I HImA: 22 18] 1 |
D, SEREAN

Table 6 implied that five participants held critical viewpoints. On the one hand, from the point of their
views, such instruments and platforms changed current English writing teaching and learning to some
extent and brought them a lot of convenience in writing learning and assessment. First, the tools and
platform provided them with a number of examples, which was helpful for them to accomplish writing
tasks and have better performance in the assessment. Second, they broke through time and space
limitation and strengthens students’ own independent learning skills and promote the interaction
between their classmates and them (Wang, 2019). On the other hand, they pointed out the
disadvantages. From their perspectives, the disadvantages mainly lied in effectiveness of feedback
given by the system. The feedback usually focused on grammar and vocabulary spelling mistakes,
while error correction in the organization of the text was not sufficient, which was one of the

drawbacks of data-driven or computer-assisted language learning. Besides, in online English writing
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assessments, there was a decrease of interaction between teachers and students.

In conclusion, participants’ English writing learning experience presents following features: First,
considering diversity of genres and topics, and difficulty of writing tasks, it was more comprehensive
and challenging than that in middle school. Second, online assessment had become an important part of
English writing learning for them. However, with the development of computer-assisted learning, there
were also some problems for them to deal with.

4.2 Emotions and Attitudes Generating during Online Writing Assessment

Five participants have different answers when talking about their feelings and thoughts toward online

writing assessment. Here are the examples of participants’ responses on this matter:

Table 7. Emotions and Attitudes Generating during Online Writing Assessment

Sub nodes Empirical representations

Emotions I have no strong dissatisfaction. I'm quite
content with it.
P A R R EL AN, T FEL SRS
2], A HREA TR 5, 2B
EH.

(Participant A)

| sometimes feel confused because | don’t know
how to modify the text.
WA RN, EOARARIE SHA L 11Ty
RAZ B A IE.
The platform provided examples, which were
good expressions that | may refer to in following
tests. However, it also made my thinking rigid
and | couldn’t express myself in any other way,
which made me feel a bit disappointed.
MEF o hiasl, 2B mRiETr A,
AL G R AN 2 th ol 2 2% X Rk, (HiX
ARG RSB LE L, A HARRE, AL
R o
(Participant B)

Attitudes I think it’s quite good. With interaction and
feedback, online and offline teaching and

learning, the two different modes, can be better
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combined. Recently, there is a tendency of
combining different teaching and learning
modes trend.

(Participant D)

WRAFEAL . H 7 AR, 2 B2
PIAAS [F) R 2 A R S i s S ke R 3
15, AR RS S-R —NRE .

I think error correction and feedback in the
system are great, so | am willing to continue
using it in the following writing learning and
assessment.

FANAMEEFI R R GREE, P AR &AL
A J5 BB AR ST A i f gk g A
(Participant A)

From the answers presented above, it was concluded that when taking part in English writing learning
and assessment online, the participants’ emotions were usually biased toward positive aspects, like
satisfaction. However, some of them were a bit confused, dissatisfied, and frustrated. The reasons for
eliciting negative emotions in the process of online writing assessment were as follows. First, lack of
specific modification made them puzzled (Yu, Geng, Liu and Zheng, 2021). According to them, the
testing platform offered them examples and suggestions related to the topic. However, those
modifications were only concerned about some superficial matters, such as spelling errors, grammatical
mistakes, and lexical problems. In that case, although the online testing platform was beneficial, it was
still possible for the students to generate negative emotions. Second, the standardization of examples
made it difficult for them to accomplish independent writing tasks in further study. Fully utilizing
online teaching is an inevitable trend in the education information technology. Nevertheless, due to lack
of detailed explanation from the system and platform, students may be confused sometimes. In addition,
timely instruction from teacher appropriate use of strategies were also significant for preventing the
elicitation of negative emotions (Zhang and He, 2020). These two factors led to participants generating
negative emotions when engaging with online writing assessment and using corresponding testing tools
and platforms.

Regarding to the attitudes, Participant A and D both proposed that they were willing to continue to take
part in online writing learning and assessment, as well as use the testing platform or system. They
indicated without time and space limits, they had more chances to communicate with teacher and
classmates. Besides, correction and feedback provided by the system were also useful for them to
modify their writing and prepare for other tests. They held positive attitude toward online writing

assessment system or platform. D pointed out the combination of different teaching modes.
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With respect to how those emotions and attitudes influence English writing learning, the participants
indicated positive emotions and attitudes boost their confidence and interest in learning English writing
and improve their learning methods so that they can perform well on online writing assessment and get
good grades. The negative ones, on the other hand, can have a negative impact. Here are the examples:
“Positive emotions and attitudes make me feel more confident in writing English and strengthen my
self-learning ability to some extent as well. | don’t always follow the suggestions given by the system
to modify my writing, but I do it according to my own situation. If it gives advice that makes sense,
then take it (IEMI 1G4 55 SAE RN FIESEEAE O WA ERE B 7R A E¥ 21
B8 AL —EHIERARGE N EBORIES, TR B CRISERRE IR M. R ess irgd
WHEHEE, FBHCRYN).” (Participant A)

“Positive emotions and attitude enhanced my interest in learning English writing and engaging with
online writing assessment, hence | could quickly adapt to the new way of learning and testing. What’s
more, to some extent, they improved my writing test scores (1E [ [ 155 25 AR A (1) 45 BE G 58 7 3R 2% )
FUEGE. S 5AELEENRRE, (3R AT DARPUERH 2 > 577 2, fE— e iR E Bk
F 7R E AN 7 %), (Participant D)

“Being enthusiastic was necessary for me. When | encountered problems in the process of learning
English writing, such as not knowing whether a certain expression was appropriate, |1 would actively
search for information and ask for help from my teacher instead of complaining (#15 —4~ R {F F0 4
X FR UL RARA b EARA TN, 2 IRAE TR T AT 52 5 1 R A Rl 1) ) RS, LE S AN Jon 3 e Ao
FLREEY, RETFIHRERL KT 200, A RIBESEESS AXETER).” (Participant
E)

As shown in the above, optimistic mood influenced the participants in several ways. In the first place,
as Participant D indicated, it increased his learning motivation and improve writing ability. In this case,
he could have a good performance in the process of learning English writing. Second, it also cultivated
self-learning capability and enhanced independent thinking skills. In the semi-structured interviews,
Participant A and E stated that under the influence of positive emotions and attitudes, they were able to
deal with problems in online writing assessment in their own way.

In summary, the emotions and attitudes generated by the participants while engaging with the online
writing assessment and using the corresponding testing systems and tools were mainly positive, while
negative ones, like confusion and doubt also existed. In addition, the participants believed that
optimistic mood led to a positive change in their English writing learning and indirectly enhanced their
writing learning ability.

4.3 Participants’ Strategies Use

The code “Participants’ strategy use” focused on strategies that the participants adopted in English
writing learning. Those strategies covered several aspects, including the interaction and communication

with teacher and writing learning and practice.
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Table 8. Examples of Learning Strategy Use

Participant Answer

A I would refer to the suggestions provided by the
system concerning the cohesion and coherence,
but which ones to use would be based on my
own situation.

WaZH ARG MR R T LRI 5IETR
A (H R MRS AR B O SERRTR LR

C Generally, 1 modify my article independently.
Later, I would like to communicate with
classmates and carry out peer review, which is a
good chance for us to learn from each other.
—RCRUL, WA H OBECCE, SR
A2 AR Ve, BRI AR AL .

D In general, the system points out grammatical

errors, and | can correct them on my own.
However, when  encountering  complex
problems, | may seek help from the teacher,
have a talk with the teacher face to face, and
adopt the feedback and suggestions. | believe
that face-to-face conversations are more efficient
than online ones, because when communicating
with teachers online, | can delve deeper and
better grasp the content and progress of the
conversation.
ARG — AR R R R, R BLE
ITBUER). (2, BMEEIE R H ey, K
SREWZEIN, AN IMREAT 4T X HRISSR, I
W B T A SO A . BN, I
2T TN T A IR EE 2R AR B v, BRUAAE
& 52IMAZ AN, AT LIS SR, 1
AT DA i b A 4R S IR IR PN AR

Table 8 presented what strategies did participants use in English writing learning and assessment, and
how they used the strategies. From the table, it was found that the strategies they used were

characterized by self-regulation. For example, in the interview, Participant A and C said in online
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writing assessment, rather than consistently referred to advice that the testing system provided, they
preferred to adjust it according to their level and learning needs, then modified their writing by
themselves. In addition to self-regulation, the interaction and communication with teacher and
classmates were also important. According to Participant D, he would like to ask his teacher for help
when encountering problems and difficulties in online English writing learning and assessment. In his
opinion, face-to-face communication was more effective.

It was found that in online English writing learning and assessment, those participants prefer to use
self-regulation strategies. In the study, their self-regulation strategies could be divided into following
parts: modifying writing, monitoring learning process, evaluation, and interaction with classmates and
the teacher. Self-regulation enhanced their initiative, increased their learning motivation, and finally
promoted their self-efficacy in English writing learning (Su, Liang, Zheng and Tsai, 2023). What’s
more, self-regulation influenced their performance in accomplishing the tasks of online English writing
and assessment. It could suggest their behavior, as well as affections generating in that process (Su, Li,
Liang and Tsai, 2019).

5. Conclusion

In this study, by carrying out five semi-structured interviews and analyzing the data with Nvivo, the
researcher tried to explore what kind of emotions and attitudes non-English majors may generate when
they participated in online writing assessment, as well as used the instruments, platforms, or systems
for assessment. Besides, the researcher also focused on how these two factors have impact on their
English writing learning, and the strategies they adopted. Reviewing the previous studies concerning
emotions, attitudes and online English teaching, learning and assessment, the current research reveals
the complexities of them from multiple perspectives. In recent years, with the development of
information science and technology, computer-assisted language learning and teaching emerge in
language education practice and became a hot topic in the research. What’s more, reform of English
course and assessment in higher education is carrying out. In addition, due to the pandemic, online
teaching platform and system is widely used gradually.

Findings suggest that non-English majors’ emotions and attitudes are complex, the formation and
change are affected and restricted by multiple aspects. Referring to English writing learning experience,
interdisciplinary knowledge framework and immediate and advanced level, when participating online
writing assessment, non-English major are more likely to have positive emotions than that of forming
negative ones. Such positive emotions are helpful for them to solve problems encountered in English
writing learning. The attitudes are also influenced by subjective and objective factors. In this study,
formation of positive attitudes towards online writing assessment mainly depends on non-English
majors’ perception, the interface and operation of online writing assessment system. Additionally, it’s
necessary to use appropriate strategies in the assessment and maximize benefits from the strategies.

However, there are still some limitations. First, data analysis should not be limited to quantitative.
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Mix-method research is beneficial for us to have better understanding of non-English majors” emotions,
attitudes and strategies used in online writing assessment, as well as internal mechanism. Second, this
study mainly focuses on micro factors. Third, there are few discussions on teacher. Teacher is essential
in online writing assessment.

In the following studies, both qualitative and quantitative analysis need to be used in language teaching
and learning research and conduct triangulation to ensure the effectiveness of the data. Additionally,
there should be more discussion on the relationship of teacher and students for understanding the topic

from different aspects.
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Notes

Guide for semi-structured interview

1. Can you briefly share your experience of English writing learning since you entered university?

2. Have you ever used or are you using online evaluation systems and platforms for English writing
such as iwrite, Grammarly or MOOC?

3. What kind of problems do you usually encounter when using the online teaching and assessment
platform for English writing?

4. What do you think of this teaching mode and the assessment platform?

5. How do think about on the use of online writing assessment platform and system? Do you find it
difficult to use?

6. What do you think of the feedback and suggestions given by teachers, classmates and the system?

7. What aspects did the feedback involve?

8. How do you revise your writing? Whether to refer to the feedback and suggestions?

9. Is it possible to assume that the positive emotions, attitudes you hold, as well as feedback and
suggestions you receive have contributed to the learning of English writing and to the improvement of
English proficiency to some extent?

Chinese version

1. T W RE A (A EEH 7 5 — T ARBEA R S DR Sl SR 22 2 2252

2. VMRS P B IEAE AR iwrite, Grammarly, H1[E k%% MOOC — & 35 1E 5 VR 78 2k Il
RGAT-5?

3. fEME I SEE B EL A SR G SCT G IR, /RIS H SRR A4 1] ?
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VR U A5 A 5 AR A ORI L PR PP 1 65 i 2

AR Z T 6 5 RGN T A MESZ, &R —5E I XEYR?

T R RIMATE AT 727 LR R e R AR S BT 12

BN e B SEiE AR ROWIRLL U5 1 ?

RaE A CRIMESC? R B RZH AR E AR

R AT LB IE [0 B8 IS E, [ Bt 5 WS TARIISEIE S 122, R B TRIETT
H & S5 K72
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