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Abstract 

Social Media (SM) provide exciting instructional opportunities for educators. However, a simple 

Internet search reveals professional implications that have resulted from educators’ SM usage 

perceived as missteps. In this research, using an impression construction lens, we considered cases of 

educators’ SM missteps as perceived by stakeholders and as presented in the news media. From this 

analysis, a description of what is perceived as inappropriate teacher SM use is provided, explanations 

of the highlighted SM usage are considered, and a discussion of findings from an impression 

construction perspective is included. Results suggest impression construction in SM settings is a 

complex endeavor for educators that prompts varying opinions from stakeholder groups. Suggestions 

for professional SM use are included. 
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1. Introduction 

Social media use for enhancing teaching and learning purposes (Kimmons, 2014; Naghdipour & 

Eldridge, 2016) and promoting professional identity (Veletsianos, 2012) continues to be explored. 

While social media offer educators exciting options for connecting teachers with students, peers, 

experts, and content, these interactions also present the need for additional considerations. For instance, 

the inherent openness of social media (Clark & Roberts, 2010) paired with the realities of the teaching 

profession (e.g., educators viewed as role models) sometimes leaves the social media impression 

created by educators at-risk for being scrutinized. This analysis considers educators’ social media 

missteps as perceived by stakeholders and presented in the news media in order to understand how 
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educators can successfully manage the impression they are constructing in social media spaces. 

Depending on specific interests and goals, individuals can choose among several social media (SM) 

applications (e.g., Facebook with over 2 billion monthly users, Twitter with 335 million users, 

Instagram with almost 1 billion active users), and while SM are often an extension of face-to-face 

relationships or developed from an “offline connection” (boyd & Ellison, 2007), computer-mediated 

communication differs considerably from face-to-face interactions. For instance, physical appearances 

and nonverbal cues are often not readily available in computer-mediated communication as in 

face-to-face communication (Walther, 2007). Additionally, SM bring new levels of potential 

mass-public openness and electronic preservation (Clark & Roberts, 2010). Specifically, SM afford the 

opportunity for conversations to be available to other, sometimes unintended, site users (Marwick & 

Ellison, 2012) and at the same time, to be preserved in an electronic format long after the conversation 

has taken place. Therefore, the advent and continued usage of SM provide communication implications 

for users and new opportunities to communicate in evolving and diverse ways. 

1.1 Educators, Social Media, and Impression Management 

At a very basic level, impression management or self-presentation theory contends that “when an 

individual appears before others he will have many motives for trying to control the impression they 

receive of the situation” (Goffman, 1959, p. 15) or more directly stated it is “the process by which 

individuals attempt to control the impressions others form of them” (Leary & Kowalski, 1990, p. 34). 

Educators’ impression management behaviors have been considered in both traditional educational 

settings (Davis, 2011; Freeburg & Workman, 2010) and electronic environments (Carter, Foulger, & 

Ewbank, 2008; Foulger, Ewbank, Kay, Popp, & Carter, 2009; Russo, Squelch, & Varnham, 2010). 

Specifically, noting the rise of disciplinary action against in-service educators’ SM use, many 

researchers have focused on pre-service teachers’ SM usage (Foulger, et al., 2009; Olson, Clough, & 

Penning, 2009; Steinbrecher & Hart, 2012). Steinbrecher and Hart (2012) analyzed pre-service 

teachers’ SM profiles and found that over half had questionable materials posted (e.g., photos of 

drinking, discussing students from field experiences).  

Perhaps, one of the most striking evolutions of impression management from an original 

conceptualization to the current realities created by SM use, is the idea of an interaction. Originally, an 

interaction was defined as “all the interaction which occurs throughout any one occasion when a given 

set of individuals are in one another’s continuous presence” (Goffman, 1959, p. 15). While SM allow 

users to communicate in synchronous ways (e.g., chat), a majority of communication in SM is done 

through asynchronous methods (e.g., discussion threads, shared images). Users create electronic 

profiles through SM that are available for many to view. If individuals do not utilize privacy settings on 

their SM account, they cannot be sure who is viewing their information. At the same time, even 

individuals taking advantage of SM privacy settings cannot be totally sure who is viewing their 
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electronic information, as individuals with whom they have granted access could share this “protected” 

information with others. Therefore, while an interaction may generally occur when someone is in the 

electronic presence of someone else, people with SM profiles can never be totally sure with whom they 

are actually interacting.  

As a result of more complex interactions in SM, segmentation of audience-appropriate behavior also 

becomes more challenging with SM. In face-to-face interactions, individuals operate in more clearly 

bounded “regions” (e.g., contexts of different formality and/or audiences) (Goffman, 1959). While 

various SM accounts could be representative of a region or context that is at the very least bounded by 

membership to the site, other sub-regions likely exist within this larger dimension composed of the 

various social and professional contacts that have been granted access to the SM profile. Specifically, 

Goffman (1959) discusses two distinct regions: a “front” region (e.g., a specific appearance is presented 

to a particular audience) and a “back” region (e.g., “suppressed facts make an appearance” that possibly 

contradict the appearance given in the front region, p. 112). In SM settings, these front and back 

regions can exist in multiple ways, and situations can potentially exist when an individual is accessing 

both regions simultaneously (e.g., an individual may have both close friends and professional 

colleagues as connections on her SM account).  

In face-to-face interactions, an individual is often dealing with one audience at a time, and as 

previously discussed, in SM settings the challenge of “context collapse” emerges. While a need for 

adjusting self-presentation exists when interacting with diverse audiences, dealing with different 

audiences in SM settings is challenging as it collapses “multiple contexts” and brings “together 

commonly distinct audiences” (Markwick & boyd, 2011, p. 2). Overall, while individuals from any 

profession should likely consider how SM membership and activity can impact their job and career, 

educators using SM, perhaps, run an even greater risk of SM behavior affecting their career because of 

the unique attributes of their profession. 

1.2 Impression Management and the Teaching Profession 

After an extensive literature review, Leary and Kowalski (1990) suggested that impression management 

comprises a two-component model: impression motivation (“Under certain circumstances, people 

become motivated to control how others see them.” p. 35) and impression construction (“Once 

motivated to create certain impressions, people may alter their behaviors to affect others’ impressions 

of them.” p.35).  

1.2.1 Impression Motivation 

Arguably, educators are motivated to effectively manage the impression they create for several reasons. 

First, Leary and Kowalski (1990) argue that people are motivated to manage their impression when it 

relates to specific goals and to meet desired outcomes. For instance, individuals are more concerned 

with behaviors that afford more publicity and when “a person is dependent on others for valued 
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outcomes” (p. 38). The very nature of educators’ work involves an openness to the public and charges 

many stakeholders with the direction and decision-making of the profession: students, parents, 

community, and society as a whole. From these groups, many opinions are formed about acceptable 

educator behavior (Weber & Mitchell, 1995). Possibly unlike other professions, educators must be 

equally concerned with managing impressions with superiors and subordinates. Historically to present, 

educators have been charged with serving as role models for young people (Lumpkin, 2008). In general, 

fair or not, this societal expectation holds educators to a much different, much higher standard than 

other professions (Carter et al., 2008). This reality suggests that teachers may be motivated to 

impression manage not only as a result of personal goals but also by goals set by societal standards.  

Finally, Leary and Kowalski (1990) suggest that individuals are motivated to change current perceived 

impressions to match how they desire to be perceived following an embarrassing incident, or to 

preemptively shape their image to prevent an embarrassing situation from occurring. Overall, the 

specific realities of the education profession appear to create inherent motivators for professionals 

working in this field to effectively impression manage. At the same time, these impression management 

motivational factors still seem relevant in SM settings, as educators are often interacting with key 

stakeholders. 

1.2.2 Impression Construction  

Leary and Kowalski (1990) suggest that five factors influence how individuals construct a specific 

impression: self-concept, desired and undesired identity images, role constraints, target values, and 

current or potential social image (see Table 1). While many intrapersonal and interpersonal factors can 

impact how educators construct a specific impression, the specific affordances of SM (e.g., 

preservation of conversations and media, networking with others, Treem & Leonardi, 2013) potentially 

interact with these features to impact how educators are constructing a specific professional image. At 

the same time, unlike some of the impression motivators inherent to the education profession, how 

educators construct a specific impression is less clear, especially in SM settings. 
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Table 1. Overview of Leary & Kowalski’s (1990) Impression Construction Framework 

Impression Construction Factor Description 

Self-Concept Individuals share aspects of themselves they value, aspects 

they believe will help create a specific impression, and aspects 

they believe are consistent with who they are 

Desired and Undesired Identity 

Images 

Individuals impression-manage based on “how they would like 

to be and not be”  

Role Constraints Specific social and professional roles come with expectations 

that influence the behavior of individuals assuming these roles 

Target Values Individuals construct a specific self-image based on "perceived 

values and preferences of significant others” 

Current or Potential Social Image Individuals construct impressions based on "how they think 

they are currently regarded by others and by how they think 

others may perceive them in the future” 

 

2. Purpose 

Although educator SM usage continues to be viewed less critically and more pedagogically acceptable, 

over the years, many cases of educator missteps on SM have surfaced in news media coverage. Fair or 

not, given the realities of their profession (e.g., being held to a higher standard than other professions; 

Carter, Foulger, & Ewbank, 2008), educators must consider how social media conversations and 

interactions with friends, family, and colleagues can potentially have lasting professional consequences. 

Therefore, the purpose of this research is to analyze cases of educators’ SM missteps as perceived by 

stakeholders and as presented in the news media. By focusing on the cases in the news media, we were 

able to identify SM behavior perceived as controversial and examine educators’ explanation of the SM 

activity being questioned.  

At this point, we feel compelled to note that the judgments made in the news media articles considered 

in this study do not reflect our own beliefs, and rather, our hope was to capture and analyze these cases 

so that a description of what is perceived as inappropriate teacher SM use could be constructed in order 

to consider impression construction. Specifically, we used the following research questions to guide our 

investigation: 

• What types of educators’ social media usage related to impression construction are presented in 

news media as perceived missteps? 

• In cases of perceived educator social media missteps presented in news media, how did educators 

explain their social media usage? 
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3. Method 

3.1 Research Design 

We used an explanatory multiple-case study approach (Baxter & Jack, 2008; Denzin & Lincoln, 2011; 

Yin, 2014). When locating examples of educators’ SM missteps, searches were conducted in multiple 

databases looking for news articles. These searches used the following key terms: 1) educator and 

synonymous terms (e.g., teacher), 2) social media and variations (e.g., social networking site, Facebook, 

Twitter), and 3) misconduct and related words (e.g., discipline). To locate additional cases, we also 

completed Internet searches using the same search terms. Cases were taken from multiple 

organizational websites, including news broadcasting, education associations, and newspaper sites. 

Using cases from news sources provided an interesting way to consider the phenomenon of 

questionable SM usage by educators, as news media serve as a means for individuals to make sense of 

world events (Entman, 1993) and offer a way for individuals to stay abreast on current topics (Brossoie, 

Roberto, & Barrow, 2012). While news media present a perspective controlled by the individual or 

organization reporting the event and may or may not represent the educators’ full perspective, 

examining this viewpoint offers the opportunity to see how information is being presented to the public 

and impacting perceptions. 

3.2 Cases 

From the searches, 103 cases concerning educators’ SM missteps were identified, spanning 2006 to 

2018. Of the identified cases, 63 involved female educators; 36 involved male educators; in 3 cases, 

gender information was not provided in the story; and in 1 instance, the story focused on a group of 

male and female teachers. In cases where age information was available (n=26), educators ranged from 

21 to 56 years old. Perceived controversial behavior was present in several different SM applications: 

MySpace (n=9), YouTube (n=3), Facebook (n=64), Instagram (n=1), Twitter (n=20), and SnapChat 

(n=5) (one case was counted in both YouTube and Facebook, as both applications were involved). 

Additionally, two cases involved the use of blogging and one involved a podcast. Finally, the educators 

were employed in various professional roles, including teachers at various levels (e.g., preschool, 

elementary, middle school, high school), teaching aides, substitute teachers, school administrators, 

college professors, and administrative support.  

From our searches, there were three types of cases that surfaced that were not included in this 

investigation: 1) SM use that illuminated criminal behavior (e.g., an educational worker encouraged 

students to fight, videoed the incident, and posted the results on SnapChat), 2) SM use that shared 

information about personal sexual orientation (e.g., a female teacher posted photos on Facebook of 

marrying her wife and was fired), and 3) SM use involving an educator created by someone else (e.g., a 

friend posted photos on Facebook of a teacher at a bachelorette party, a student videoed a teacher and 

shared the results on SM). While related in some aspects, these cases represent a type of SM use that 
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did not fit our investigation. 

3.3 Data Analysis 

Once a case was located, key aspects of the incidence were recorded. First, if available, basic 

demographics of the educator were identified (e.g., job title, gender, location of incidence, age at the 

time of the incidence). Second, rationale for the news media coverage action was captured, including 

specific quotes taken from the SM site (e.g., teacher posted racy pictures on Facebook). Third, when 

provided in the news account, the response or defense of the educator was also gathered (e.g., “I wasn’t 

doing anything illegal.”). Fourth, if provided, the action that instigated the investigation into the 

educator’s SM profile was documented (e.g., administrators received a complaint from a student). 

Finally, the specific disciplinary action taken by school administration was recorded (e.g., teacher was 

dismissed). 

Themes were established based on quotes from each news story of the alleged behavior and used to 

frame the questionable behavior being featured in the media. After both research questions were 

considered, Leary and Kowalski’s (1990) five factors for impression construction were matched against 

identified themes in order to gain a deeper understanding of the events and frame a discussion on the 

topic. Overall, in this research, two aspects needed consideration in order to gain a full understanding 

for how educators experienced news media coverage as a result of their perceived-questionable SM 

behavior: 1) types of behaviors leading to publicity or discipline and 2) explanations of events enabling 

these behaviors. 

 

4. Results 

In over a third of the cases (n=39), data were available as to how administrators uncovered the 

questionable SM activity. SM behavior was observed and/or reported by parents, students, colleagues, 

community members, and law enforcement. Based on the reported behaviors, educators faced a range 

of actions following the perceived questionable event: investigation, administrative leave or suspension, 

termination, resignation, and reassignment. In some cases, even though the news media reported the 

case of the questionable SM usage, the educator received no formal disciplinary action. In addition to 

these basic findings, several themes and sub-themes were identified. 

4.1 What Types of Educators’ Social Media Usage Related to Impression Construction Are Presented in 

News Media as Perceived Missteps? 

Using key quotations from the news stories, four themes emerged as to how educators’ SM usage was 

being presented as impression construction missteps in the news media: 1) SM behavior sharing 

personal or social interests or activities, 2) SM discourse about key stakeholder groups, 3) SM 

discourse with key stakeholder groups, and 4) SM usage sharing personal beliefs. While many of the 

cases contained only one of these themes, in eighteen cases, educators’ SM usage crossed into two or 
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three of these areas. Table 2 provides an overview of the themes mapped to specific sources. 

4.1.1 SM Behavior Sharing Personal or Social Interests or Activities  

The publicized cases (n=31) documenting SM behavior sharing personal or social interests or activities 

highlighted a range of behaviors: sharing comments or pictures (e.g., oneself, a friend, or memes) that 

were sexual in nature or considered offensive; using profanity or language viewed as inappropriate (e.g., 

referring to women as whores see Lehmert, 2007); and discussing or using alcohol or marijuana. For 

instance, in one case, a high school teacher resigned after being confronted about a picture on her 

Facebook page showing her holding alcohol (Melancon, 2009). In another case, a middle school 

teacher was placed on administrative leave after posting a picture of herself on Facebook looking down 

the barrel of a gun (Associated Press, 2009). In other instances, educators sharing their personal 

hobbies received media attention (e.g., writing sexual poetry, Simpson, 2013; naked artistic photos, 

May, 2006; painting with buttocks, Calos, 2008; pole dancing, Norwood, 2018). Finally, in one instance, 

a teacher shared details about her Thanksgiving vacation after she had called in sick the day before and 

after the holiday (Edelman, 2012a). Unlike the other cases in this theme, which seem to indicate 

behaviors not meeting a specific societal standard, this individual’s SM usage was perceived as 

dishonest in nature. 

4.1.2 SM Discourse about Key Stakeholder Groups 

In some cases (n=42), educators’ SM usage focused on stakeholder groups. In several instances, news 

media shared stories of educators expressing dislike of students (e.g., “I hate my students.” Helms, 

2008), referring to their students using unflattering terms (e.g., “dumb” Special ed teacher’s “dumb” 

comments spark outrage, 2011; “devil’s spawn” Newman, 2013; “rude” Rourke, 2011), sharing 

students’ work and feelings about student work and choices (e.g., dreading listening to specific 

students’ presentations, Edelman, 2012b; failed students for not standing during the Pledge of 

Allegiance, Dowdy, 2017), and posting pictures of their students with commentary (e.g., mocking a 

student’s hairstyle, Teacher mocked student’s "Jolly Rancher" hairdo on Facebook, 2011; sharing a 

video of a crying student, Wichita teacher accused of cyber-bullying child no longer in classroom, 

2018). In Florida, in a Facebook post, an elementary music teacher described one of her students as 

being “the evolutionary link between orangutans and humans,” while revealing the initials of the boy 

(Duerson, 2012). In another case, a middle school math teacher shared that she had found a way to 

keep her students quiet along with a picture of her students with tape on their mouths (Lopez, 2013). 

Additionally, the cases in news media focused on other stakeholder groups: parents (e.g., a high school 

science teacher made fun of a parent, Menno, 2012), community members (e.g., a high school science 

and math coordinator referred to community residents as “snobby and arrogant,” Heussner & Fahmy, 

2010; a high school art teacher created caricatures of community members, Hines-Dochterman, 2009), 

and school officials (e.g., a student teacher discussed challenges with her host teacher, Judge sides with 
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university against student-teacher with “drunken pirate” photo, 2008; a middle school teacher shared 

concerns about administrators handling a threat of violence, Gray, 2018). 

4.1.3 SM Discourse with Key Stakeholder Groups 

In six cases, news media focused on education personnel’s communication with students, describing 

the interactions as “inappropriate” (Lindner, 2011) and “overly familiar” (Neurburger, 2008). In one 

case, a professor and student argued about a quiz question in a Facebook discussion (Ohm, 2017), and 

in another case, an educator was reported as awarding students bonus points for friending him on 

Facebook (Chiaramonte & Gonen, 2010). Finally, a school social media manager was terminated after 

correcting a student’s misspelled word in a tweet (e.g., …but then how would you learn how to spell 

“tomorrow”?,  Cerullo, 2017). 

4.1.4 SM Usage Sharing Personal Beliefs  

The type of educator SM usage most often covered by news media focused on cases where educators 

shared their personal beliefs (n=42). The sharing of these beliefs often focused on heated topics (e.g., 

LGBT rights, gun legislation, election results, immigration) and typically came following a specific 

political, news, or school event. For instance, during Brett Kavanaugh’s hearing to become a Supreme 

Court Justice, news stories covered educators’ SM usage on both sides of the controversy. On one side 

of the issue, a middle school teacher tweeted against Kavanaugh’s confirmation: “So whose [sic] gonna 

take one for the team and kill Kavanaugh?” (Correll, 2018). On the other side of the issue, a university 

dean created a tweet doubting one of Kavanaugh’s accusers (Anderson, 2018). In response to the 

ongoing immigration issue in the U.S., a group of elementary teachers dressed up as Mexicans and a 

border wall for Halloween (Vagianos, 2018). In other cases, educators created SM posts following a 

school event. For example, responding to a school display featuring lesbian, gay, bisexual, and 

transgender topics, a high school special education teacher posted that “homosexuality is a perverted 

spirit that has existed from the beginning of creation” (Hu, 2011). In Indiana, in a Facebook post, a 

middle school teacher shared a standardized test question she believed to be politically motivated 

(Associated Press, 2009). 

 

 

 

 

 

 

 

 

 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
10 

Published by SCHOLINK INC. 

 

Table 2. Research Question 1 Themes 

Theme Examples Mapped Cases 

SM behavior sharing 

personal or social 

interests or activities 

• Using profanity or alcohol 

• Discussing 

sexually-related content 

• Sharing revealing pictures 

• Making jokes deemed 

inappropriate 

• Posting about personal 

hobbies that were 

considered unacceptable 

Associated Press, 2009; Calos, 2008; 

Edelman, 2012a; Fitzroy, 2007; Helms, 

2008b; Hines-Dochterman, 2009; Horvath 

& Bushouse, 2008; Judge sides with 

university against student-teacher with 

“drunken pirate” photo, 2008; Kent, 2017; 

Kim, 2012; Klein, 2013; Lehmert, 2007; 

Leibowitz, 2013; May, 2006; Melancon, 

2009; Menno, 2012; Neuburger, 2008; 

Norwood, 2018; Shapira, 2008; Simpson, 

2013 

SM discourse about 

key stakeholder 

groups 

• Posting pictures of 

stakeholders  

• Using language that was 

critical of stakeholders 

• Sharing examples of 

students’ work 

• Documenting classroom 

events  

 

 

 

 

Associated Press, 2008; de Bruijn, 2017; 

Dowdy, 2017; Duerson, 2012; Edelman, 

2012a; Edelman, 2012b; Fahmy, 2010; 

Gray, 2018; Helms, 2008; Heussner & 

Fahmy, 2010; Hines-Dochterman, 2009; 

Hoover, 2017; Horvath & Bushouse, 

2008; Ingersoll, 2017; Is it legal?, 2010; 

Judge sides with university against 

student-teacher with “drunken pirate” 

photo, 2008; Kent, 2017; Kim, 2012; 

Livingston, 2014; Lopez, 2013; Mason, 

2017; Memrick, 2012; Menno, 2012; 

Mitchell, 2018; Montoya, 2018; Newman, 

2013; Romain, 2017; Rourke, 2011; 

School employee posts video disparaging 

students with autism, 2018; Shapira, 

2008; Shreve, 2017; Simpson, 2013; 

Special ed teacher’s “dumb” comments 

spark outrage, 2011; Suskin, 2012; Taft, 

2016; Teacher mocked student’s “Jolly 

Rancher” hairdo on Facebook, 2011; 

Teacher suspended for FB comments 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
11 

Published by SCHOLINK INC. 

 

about kindergartners, 2012; Townes, 

2011; Verges, 2016; Waller, 2017; Wichita 

teacher accused of cyber-bullying child no 

longer in classroom, 2018 

SM discourse with 

key stakeholder 

groups 

• Offering extra credit to 

students who connected 

via social media 

• Communicating with 

students in ways that were 

considered inappropriate 

• Disagreeing with students 

over classroom 

experiences 

• Correcting a student’s 

misspelled word 

Cerullo, 2017; Chiaramonte & Gonen, 

2008; Edelman, 2012a; 

Hines-Dochterman, 2009; Lindner, 2011; 

Neuburger, 2008; Ohm, 2017 

 

SM usage sharing 

personal beliefs 

• Sharing remarks about 

religious or politic beliefs 

in ways viewed as 

inappropriate 

• Posting a standardized test 

question with a political 

interpretation 

• Discussing specific groups 

of people in ways viewed 

as unacceptable 

• Sharing memes with 

political messages 

Anderson, 2018; Bishop, 2012; Chiquillo, 

2018; Correll, 2018; Dowdy, 2017; 

Edelman, 2012b; Ford, 2015; Fowler, 

2017; Gallman, 2014; Gill, 2018; Grand 

Prairie counselor fired after Facebook 

comment; Gray, 2017; Hall, 2016; Hayes, 

2008; Hernandez, 2018; Hoover, 2017; 

Hu, 2011; Ingersoll, 2017; Is it legal?, 

2010; Koppel, 2011; Light, 2018; Light, 

2018; Mangan, 2018; McNeill, 2017; 

Mettler, 2016; Miles, 2017; Mitchell, 

2018; Morrison, 2016; Nash, 2017; Ohio 

teacher’s post-election Facebook rant calls 

out Jay-Z Fans, communists, Muslims for 

Obama reelection; Ortega, 2018; Parke, 

2018; Romain, 2017; Schmidt, 2017; 

Slodysko, 2017; Suskin, 2012; Taft, 2016; 

Vagianos, 2018; Wootson & Svrluga, 

2018; Zhao, 2018 
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4.1.5 Interaction of Themes 

In eighteen cases, multiple themes were present in the news media story. For instance, in one case, an 

art teacher’s Facebook use was viewed as including inappropriate communications with students and 

posts about recognizable community members (Hines-Dochterman, 2009). However, in some instances 

themes were present in a single post. A middle school teacher upset with President Obama’s reelection 

shared the following message integrating personal beliefs with discourse about a key stakeholder group: 

“Congrats Obama. As one of my students sang down the hallway, ‘We get to keep our fooood 

stamps’...which I pay for because they can't budget their money...and really, neither can you” (Suskin, 

2012). 

4.2 In Cases of Perceived Educator Social Media Missteps Presented in News Media, How Did 

Educators Explain Their Social Media Usage? 

In a little over half of the cases (n=56), the educators’ perspective on the SM usage covered in news 

media was available. Using significant statements from the educators or an individual representing the 

educators (e.g., lawyer), six themes emerged from the reasons that educators gave for the highlighted 

SM usage: 1) staying within legal boundaries, 2) viewing SM as a personal social space, 3) 

experiencing privacy and security issues with SM, 4) misjudging the impact of a SM post, 5) taking a 

stand on a topic perceived as important, and 6) responding to being victimized. In some instances, 

educators used a combination of these responses to explain their SM activity. Table 3 provides an 

overview of themes mapped to specific sources. 

4.2.1 Staying within Legal Boundaries  

Some educators explained the SM usage captured by news media was within their legal rights or a case 

of freedom of expression or religion (n=12) and defended their SM activity by sharing they “had not 

broken the law” (Judge sides with university against student-teacher with “drunken pirate” photo, 2008; 

Melancon, 2009). Also, some explained that they were expressing themselves for many reasons: 

personal beliefs and ideology, truth, and personal passions. For instance, a Florida history teacher 

posted his personal reaction on Facebook after watching a news report on the legalization of same-sex 

marriage in New York. He was very open about his religious beliefs and defended his Facebook posts 

by saying, “There's a thing in this country called the First Amendment. I firmly believe in the right to 

express my opinions passionately” (Koppel, 2011). In a different case involving Facebook, a North 

Carolina teacher described her school in the following way: “I am teaching in the most ghetto school in 

Charlotte” (Helms, 2008). After facing disciplinary action, her legal representative explained that based 

on statistics of the student population, the statement was an accurate representation of the school 

(Associated Press, 2008). In other instances, educators felt very passionate on a subject (e.g., heated 

topic, hobby, art form) and wanted to share their interest with others. In response to receiving media 

attention for concern over a pole dancing video, an elementary teacher shared, “I can’t change 
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everyone’s perception of pole dancing or me, but I do like that it is getting the attention it deserves” 

(Norwood, 2018). 

 

Table 3. Research Question 2 Themes 

Theme Description Mapped Cases 

Staying within legal 

boundaries  

Educators felt that their SM 

activity did not break the 

law (e.g., 1st Amendment 

Rights) 

Associated Press, 2008; Calos, 2008; Fitzroy, 

2007; Ford, 2015; Hu, 2011; Judge sides with 

university against student-teacher with 

“drunken pirate” photo, 2008; Mangan, 2018; 

May, 2006; Melancon, 2009; Neuburger, 

2008; Norwood, 2018; Wootson & Svrluga, 

2018 

Viewing SM as a 

personal social space  

Educators viewed their SM 

activity as an extension of 

their personal life, not their 

professional life 

Melancon, 2009; Kim, 2012; Heussner & 

Fahmy, 2010; 

Fahmy, 2010; Hu, 2011; Edelman, 2012b; 

Menno, 2012; Edelman, 2012a; Lopez, 2013; 

Klein, 2013; Ford, 2015; Gray, 2017; 

Montoya, 2018; Shapira, 2008 

Experiencing privacy 

and security issues with 

SM  

Educators 1) were unaware 

that their SM activity was 

open to the public, 2) 

thought that using SM 

privacy settings was 

enough to control access, or 

3) suggested that their SM 

account had been hacked  

Melancon, 2009; Is it legal?, 2010; Heussner 

& Fahmy, 2010; Fahmy, 2010; Memrick, 

2012; Menno, 2012; Lopez, 2013; Fowler, 

2017; Horvath & Bushouse, 2008; 

Shapira, 2008; Grand Prairie counselor fired 

after Facebook comment, 2013; Chiquillo, 

2018; Shapira, 2008 

Misjudging the impact 

of a SM post 

Educators expressed regret 

for their SM activity  

Bishop, 2012; Newman, 2013; Suskin, 2012; 

Edelman, 2012b; Menno, 2012; Associated 

Press, 2009; Lopez, 2013; Horvath & 

Bushouse, 2008; Gallman, 2014; Wichita 

teacher accused of cyber-bullying child no 

longer in classroom, 2018; Shapira, 2008 

Taking a stand on a 

topic perceived as 

important 

Educators felt compelled to 

share their opinion on a 

topic they believed needed 

Rodriguez & Comas, 2011; Rourke, 2011; 

Dowdy, 2017; Schmidt, 2017; Romain, 2017; 

Ingersoll, 2017;  
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consideration Gray, 2018; Verges, 2016; Cerullo, 2017 

Responding to being 

victimized 

Educators reacted to feeling 

harmed by others  

Is it legal?, 2010; Townes, 2011; Neuburger, 

2008; Gallman, 2014 

 

4.2.2 Viewing SM as a Personal Social Space 

Educators also suggested that they viewed their SM postings as a personal or social space, not related 

to their professional life (n=19). For instance, educators explained that their highlighted usage was 

intended as a joke or had been misinterpreted. An early-childhood educator in California shared that 

she was only trying to “get laughs” from a SnapChat video she shared of a student (Montoya, 2018). In 

several instances, the SM postings in question were the result of venting following a frustrating event at 

school (e.g., a way for “blowing off steam”, Edelman, 2012a). One elementary principal’s response 

covers this sentiment: “That's my personal stuff and I don't think I need to explain it” (Klein, 2013).  

4.2.3 Experiencing Privacy and Security Issues with SM  

Some educators stated that they were either unaware that the general public had access to their SM 

activity or had used privacy settings to limit access to their SM profiles to specific individuals (n=18). 

In a couple of instances, educators also shared that they were hacked and claimed someone else posted 

from their account (Fowler, 2017; Grand Prairie counselor fired after Facebook comment, 2013). 

Finally, in one instance, a teacher claimed that a tweet in question was generated from a website: 

“Evidently, when I clicked a link to read a post, somehow a tweet got reposted as me” (Chiquillo, 

2018). 

4.2.4 Misjudging the Impact of a SM Post  

In some cases, educators believed that they made a mistake in the publicized SM post (n=13). In these 

cases, they shared that they used poor judgment. One remorseful high school math teacher shared the 

following statement after her SM activity was captured in news media:  

“I made some remarks that were against my better judgement (sic) and sensibilities. I 

now wish I hadn't. Anyone who has known me for any time should know that the last 

thing I want to do is to hurt anyone. I apologize for what I said and sincerely wish to 

avoid this in the future.” (Zhao, 2018). 

4.2.5 Taking a Stand on a Topic Perceived as Important  

In some instances (n=9), educators felt moved to share their perspective on a topic. For instance, after a 

controversial tweet about Barbara Bush’s death, a professor in California, shared that she “felt 

compelled to speak up because I want people to remember history” (Wootson, & Svrluga, 2018). 

Similarly, the same Florida history teacher mentioned in the “staying within legal boundaries” theme 

also shared the following sentiment about his controversial SM activity: “If I did not stand up for my 
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rights after telling my students to stand up for their rights then I would be a hypocrite” (Rodriguez & 

Comas, 2011). In another case, a middle school teacher posted about rumored threats of violence on 

Facebook after feeling concerned that school administrators “chose not to notify parents of a threat that 

was being investigated” (Gray, 2018). In other cases, educators described societal problems (Rourke, 

2011; Verges, 2016), expressed a desire to stay true to individual beliefs (Schmidt, 2017), stood up for a 

student (Romain, 2017), and wanted to teach students a lesson (Dowdy, 2017). 

4.2.6 Responding to Being Victimized 

In a few cases, teachers explained that their questionable SM usage was a result of unjust treatment 

(n=4). A North Carolina middle school science teacher believed that she was the victim of a hate crime 

after students left a Bible and Jesus postcard on her desk (Is it legal?, 2010). In another case, a high 

school teacher in Connecticut felt the consequences of his MySpace use were a result of being “treated 

differently than his colleagues in violation of the U.S. Constitution's Equal Protection clause” 

(Neuburger, 2008). Finally, in two instances, teachers shared that their perceived questionable SM 

activity was a reaction to specific events (e.g., constant disruptions from her students and being hit by 

one, Townes, 2011; “a series of threatening and racist attacks,” Gallman, 2014). 

 

5. Discussion and Implications 

The purpose of this research was to analyze the dynamics of impression construction for educators in 

documented SM cases perceived as controversial. From these cases, we were able to create a 

description of educators’ SM impression construction missteps in order to understand these situations 

more deeply. Findings reveal that stakeholders questioned SM usage related to sharing personal or 

social interests and activities, discourse about key stakeholder groups, discourse with key stakeholder 

groups, and sharing personal beliefs. At the same time, educators saw SM use as a way to communicate 

freedom of expression, interact in a personal social space, to share opinions and mistreatments, and as a 

space where privacy was not totally considered, and misjudgments are sometimes made.  

In general, impression construction is complex as there are several influential factors impacting 

individuals’ decisions and behaviors, and SM create conflicting motivations when dealing with these 

impression construction factors. In short, in an online environment, impression construction becomes 

much more complex for several reasons. First, SM capture, emphasize, and preserve inconsistencies 

between personal and societal professional standards and private, sometimes emotional, moments. 

Second, SM create a medium where sometimes public and private audiences are constantly colliding, 

creating interactions with stakeholders with differing values. Third, lack of SM technical knowledge 

and desires to be perceived in specific ways can impact techniques used to segment behavior, which 

leaves individuals at greater risk of misrepresentation of self. Finally, as a result of complex SM 

interactions, individuals’ ability to present themselves in a way that meets audience expectations likely 
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impacts other aspects of their lives. 

5.1 Self-Concept 

Colliander (2019) defined self-concept as “an individual's collection of beliefs about him or herself, 

generally answering the question of ‘who am I’?” (p. 203). In the cases highlighted in this study, the 

SM environment produced a complex environment for educators to create an effective digital 

self-concept. On one hand, educators expressed specific beliefs and then defended their posts by 

emphasizing self-expression rights or a need to share their perspective. These cases suggest that 

individuals are sharing aspects of themselves they feel are consistent with who they are and emphasize 

beliefs they value. On the other hand, some educators suggested that their posts were a result of a 

misjudgment or were seen by an unintended audience. While this finding remains consistent with SM 

creating overlap among distinct “regions” (Goffman, 1959; Marwick & boyd, 2011), possibly, this also 

suggests that, in these cases, the digital self-concept educators constructed was not equivalent to the 

face-to-face self-concept that they had previously constructed. In either case, SM amplified the 

educators’ actions, beliefs, and behaviors. 

Although research is mixed on the relationship between educators’ SM use and students’ perceptions of 

their credibility (see Coffelt, Strayhorn, & Tilson, 2014; Mazer, Murphy, & Simonds, 2009), 

self-disclosure (e.g., sharing personal information that would likely remain unknown, Coffelt et al., 

2014) on SM becomes an important aspect in creating a digital self-concept, and this self-concept 

impacts the impression created with stakeholders. At the same time, research indicates that many 

factors influence how individuals choose to disclose on SM: personal attributes (e.g., self-esteem, 

openness, intent of SM use, Hollenbaugh & Ferris, 2015), the affordances of a specific SM application 

(e.g., Twitter versus Facebook, Choi & Bazarova, 2015), and the structure of the SM network that has 

been created (e.g., “People who have greater need for emotional expression may develop denser 

networks, and those who have greater need for impression management may construct larger 

networks,” p. 347, Lin, Tov, & Qiu, 2014). 

Findings in this study suggest that how educators decided to share information (e.g., perceived tone, 

language choice) and what information educators chose to share (e.g., personal beliefs, personal 

hobbies) were key to the self-concept being created and influencing stakeholders’ perceptions of these 

self-concepts. Whether the educators in the highlighted cases had reflected on their self-concept and 

how this compares across face-to-face settings and digital settings is unclear. While self-disclosures 

might be more easily managed in face-to-face interactions, dedicating effort towards being intentional 

with disclosures in online settings and attempting to maintain consistency with one’s self-concept could 

potentially lead to stronger impression construction. Unlike face-to-face settings, SM afford users, if 

they so choose, the opportunity to thoughtfully create messages in line with their self-concept (Archer, 

Christofides, Nosko, & Wood, 2015; Walther, 2011). The key then, is to take advantage of SM 
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affordances to create a desired digital self-concept when interacting with stakeholders versus becoming 

victim to other SM affordances that amplify a lack of intentionality.  

5.2 Desired and Undesired Identity Images  

Although Leary and Kowalski (1990) argued that how individuals construct an impression can be 

influenced by “how they would like to be and not be” perceived (p. 40), whether educators were always 

fully considering how their SM usage could be perceived is unclear. For instance, in the cases 

considered in this analysis, many educators were using SM with a false or an unreal sense of privacy, as 

they never could truly be certain who is actually viewing their information—basically creating a loss of 

control of a desired or undesired identity and resulting in creating an image that does not necessarily 

align with all interacting audiences. A middle school social studies teacher’s Twitter use highlights the 

challenges of controlling SM interactions: The teacher’s account was private, and news media 

“obtained screenshots of the Tweets” (Gill, 2018). In other words, although the teacher had limited 

access to his SM activity, this did not guarantee privacy or protection. 

Privacy in a digital age creates an interesting challenge for users, as many express “a strong desire for 

privacy”, while failing to use “mechanisms to protect personal information” (Archer et al., 2015, p. 

301). “Privacy has been thought of primarily as either a process of regulating interpersonal boundaries 

(Altman, 1975) or as the management of one’s information (Westin, 1967)” (Archer et al., 2015, p. 

305). Changes in applications’ privacy settings and policy (Smith, 2019), security glitches within a SM 

application (Tsukayama, 2018), and fake news regarding privacy (Mikkelson, 2012) further complicate 

an individual’s ability to manage his or her information. At the same time, research indicates users’ 

decisions related to SM privacy are influenced by several factors (e.g., trust in a SM provider, 

perceived social benefits, perceived impression management affordances, perceived trustworthiness of 

SM peers, Proudfoot, Wilson, Valacich, & Byrd, 2018). Finally, Archer et al. (2015) suggests that 

“many of the decisions people make in regards to their privacy are largely impulsive or unplanned” (p. 

305). 

Taking into consideration the results of this investigation in light of previous research provides 

educators guidance as to how to manage their SM in a way that aligns with effective impression 

construction. While SM privacy settings can certainly improve control over impression construction, 

one lesson learned from this research is that taking advantage of SM privacy settings is not sufficient 

with impression construction, as educators can never be sure who is viewing their profiles and 

communications. With awareness of SM settings and using privacy settings, educators can gain some 

control over how others post information to their personal pages and how others share any content that 

they create. At the same time, treating SM sites as public places, where interactions with any key 

stakeholder group are possible can help reduce a false sense of privacy. Additionally, to potentially 

mitigate future problems, when crafting a post, educators should consider “the information to be 
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revealed, the relationship within which the disclosure is to take place, the context, and the potential 

risks and benefits” (Archer et al., 2015, p. 305). Finally, educators should be careful with posting 

during emotionally vulnerable times, when discussing stakeholders, and when communicating with 

stakeholders. Considering other outlets for venting or reacting to heated topics can be useful. 

5.3 Role Constraints  

As discussed previously, society places specific behavioral expectations on educators. In the cases 

considered in this investigation, at least three different situations related to role constraints led to the 

SM usage covered by news media. In the first two situations, educators viewed the impression they 

created on SM separate from the impression they created in professional and face-to-face settings. On 

one hand, in some cases, individuals expressed that their SM activity being questioned was a mistake, 

not an accurate representation of their true identity, and did not align with their professional persona. 

On the other hand, some educators believed that their SM use being questioned did not need an 

explanation and should be viewed separately from any professional expectations. In the third instance, 

by using SM, society was given insight into educator behaviors that would not otherwise be possible 

and could magnify educators’ images that already existed. Overall, some educators in these cases 

seemed to overlook, disregard, or challenge the high standard to which society holds them, leaving 

them at risk for self-presentation that was inconsistent with societal standards. 

Evolving from their original purpose, SM are continually being used for educational purposes, creating 

a space that generates discourse between learners and educators (Meabon Bartow, 2014). At the same 

time, while educators have commonly been held to a higher standard and almost forced into being role 

models, using SM for educational purposes creates a new dynamic for educator roles: challenging 

“prevailing constructions of school, of teachers and students, and of teaching and learning” (Meabon 

Bartow, 2014, p. 37). For instance, in addition to the many expectations placed on educators, some are 

looking to them to fulfill additional roles. Farrow and Moe (2019) suggest that through the use of tools 

like SM that come with inherent openness, educators can address post-truth narratives and prepare 

students to effectively evaluate the validity of claims being made. Undoubtedly, with these evolving 

educator roles, many considerations are necessary when using SM for educational purposes (Nathan, 

MacGougan, & Shaffer, 2014). 

Perhaps, in some of the highlighted cases, educators simplified SM’s role in society, its role in their 

professional life, and the interaction between these roles; failed to take into account the changing 

realities of teaching in the age of SM; or were reluctant to embrace an additional responsibility to an 

already demanding profession. Although educators may have established skills when interacting with 

key stakeholder groups in face-to-face settings, SM complicate these interactions, and utilizing SM 

requires a different skillset, as educators are potentially interacting with key stakeholder groups, close 

friends, family members, and strangers simultaneously and in a medium that is in some aspects 
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unforgiving. Analyzing the cases reveals that the educators being disciplined or publicized could 

strengthen the impression they are constructing with SM and refine skills for effectively managing 

interactions with diverse simultaneous audiences. At the same time, as SM continue to be used for 

educational purposes, educators should consider how SM change these established roles. These are 

important findings as they can inform policy for acceptable use, guide the education of users, and build 

awareness among educators. 

5.4 Target Values  

In SM environments, educators build networks of people, including individuals whose beliefs often 

align with their personal beliefs and individuals whose opinions they value. At the same time, posts 

educators craft on SM are likely influenced, both positively and negatively, by these individuals within 

their network—that is, potentially, educators post to gain compassion or attention from others in their 

network, as they believe others share similar beliefs or might offer support after an upsetting 

experience. However, as a public figure working with stakeholders with diverse beliefs, sharing similar 

values as everyone with which they interact is unlikely, and SM bring to light these differences. 

Additionally, seeking support via SM is likely not the best strategy for educators feeling victimized.  

Shakya and Christakis (2017) compared Facebook users’ responses to perceived well-being with 

specific use measures (e.g., “the number of times in their history of Facebook use that they had clicked 

‘like’ on someone else’s content,” “the number of links they had clicked in the past 30 days, the number 

of times they had updated their status in the past 30 days”). They found that with increased Facebook 

use, individuals’ well-being decreased, suggesting that viewing others’ posts impacted how they 

perceived themselves. Colliander (2019) explored how individuals’ handled fake news on Facebook 

and found that “the comments and actions of other users in social media can indeed affect the reactions 

to, and spread of, fake news online” (p. 205). In a similar vein, Chakraborty, Vishik, and Rao (2013) 

found that what “older adults” disclosed on Facebook was influenced by sharing habits of online 

friends. 

In short, how an individual interacts with others and information within an SM environment can 

influence how they share information and possibly how they decide to share their own beliefs. Perhaps, 

some of the perceived questionable SM behaviors in this study were a result of these influences, and 

possibly, educators are not aware of how these interactions influence their values and the sharing of 

these values in a public space like SM. Dedicating some time reflecting on personal motivations behind 

SM activity could generate increased awareness and lead to stronger impression construction decisions. 

Also, seeking support after a harmful event in ways other than SM would be more effective.  

5.5 Current or Potential Social Image  

Leary and Kowalski (1990) contend that “people are reluctant to present themselves in ways that are 

inconsistent with the information others have about them” (p. 42) and that “being perceived in certain 
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ways also entitles people to claim certain images” (p. 42). Yet, in some instances, the educators in the 

cases considered in this study seemed to do just that—that is, they presented themselves in a way that 

was inconsistent with how others were perceiving them. At the same time, perhaps being an educator 

entitled these individuals to an image that they may not have personally claimed, rather society decided 

for them.  

Educators’ professional identity has been defined as an ever-changing “process of negotiating the 

teacher-self in relation to personal and emotional experiences” (Zembylas & Chubbuck, 2015, p. 174). 

This process is quite complex without involving SM, and with the inclusion of SM, personal and 

professional identities can become further entangled (Carpenter, Kimmons, Short, Clement, & Staples, 

2019). While there have been calls for careful, ethical use of SM by professionals in many fields (see 

O'Regan, Smithson, & Spain, 2018), perhaps these analyses do not embrace the complexity involved. 

For instance, after analyzing educator Twitter profiles and activity, Carpenter et al. (2019) found that 

while educators’ accounts did “reflect non-professional identities” related to family, politics, and 

religion, overall use maintained a “professional focus.” While educators’ reluctance to discuss hot 

topics might suggest effective management of audience interaction, possibly, this overprotectiveness 

stifles the sharing of one’s identity. At the same time, by “openly disclosing their personal views on 

controversial issues in ways that model appropriate civic dispositions,” educators could possibly serve 

in a role they are often expected to (Carpenter et al., 2019). 

As professional identity relates to educators’ success (Carpenter et al., 2019), teacher educators should 

facilitate pre-service teachers’ reflection on the professional identity they are creating and the role SM 

play in this process. At the same time, facilitating discussions on respectfully and effectively discussing 

beliefs connected to identity could help pre-service teachers develop strategies for sharing personal 

truths. Practicing educators can complete a self-evaluation of their SM use to see how it aligns with 

their professional identity.  

 

6. Conclusion 

The findings from this investigation capture the complexity involved with impression construction in 

an ever-digital world. Several influential factors impact individuals’ decisions and behaviors, and SM 

use creates conflicting motivations when dealing with these impression construction factors: 1) societal 

expectations placed on educators and professional norms generated for educators, 2) SM affordances 

that prompt disclosure and an amplification of private life, without mechanisms capable of protecting 

privacy, and 3) the negotiation of teacher roles given contemporary realities. With so much content 

generated on SM applications, dismissing much of what is said may be an easy option for consideration. 

However, research indicates content generated and shared via SM matters and can influence societal 

understanding (Gruzd, Jacobsen, Wellman, & Mai, 2017). The cases considered in this investigation 
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highlighted a diverse set of SM interactions, behaviors, content, and decisions. Perhaps, this diversity 

indicates that all SM use is not equal, yet gets measured by the same mechanisms, suggesting a 

reevaluation of the societal norms placed on educators may be in order. Simultaneously, fair or not, 

what educators say has the power to be more impactful than other SM users in some instances.  

While some educators’ SM usage has been sensationalized in news media as controversial, arguably, 

these cases are not the norm. In the U.S., in K-12 education, there are over 3 million teachers and 

90,000 administrators (Riser-Kositsky, 2019). While in post-secondary education, there are more than a 

million teachers or professors and 180,000 administrators (Bureau of Labor Statistics, 2019a, 2019b). 

At the same time, approximately 70% of American adults are SM users (Pew Research Center, 2019). 

The cases considered in this investigation represent a small percentage of total educator SM use. Many 

educators successfully use SM without generating negative perceptions from stakeholders or at least 

not at a level that is brought to the attention of news media. The message from this research then is not 

that there is an epidemic of poor impression construction among educators. Rather, the point is that 

consideration should be given when creating an intentional digital impression in a field where 

stakeholder perspectives are diverse, influential, and pervasive. 

 

References 

*Anderson, N. (2018, Nov 21). Catholic U.’s dean of social service quits after controversial tweets 

about sexual assault allegations. The Washington Post. Retrieved from 

https://www.washingtonpost.com/education/2018/11/21/catholic-us-dean-social-service-quits-after

-controversial-tweets-about-sexual-assault-allegations/ 

Archer, K., Christofides, E., Nosko, A., & Wood, E. (2015). Exploring disclosure and privacy in a digital 

age. In L. D. Rosen, N. A. Cheever, & L. M. Carrier (Eds.), The Wiley Handbook of Psychology, 

Technology, and Society (pp. 301-320). Chichester, West Sussex: Wiley-Blackwell. 

*Associated Press. (2008, Nov 25). NC school employee fired over Facebook posting. Retrieved from 

https://www.goupstate.com/article/NC/20081125/News/605195716/SJ/ 

*Associated Press. (2009, Feb 5). Teacher on leave after posing with gun on Facebook, Retrieved from 

http://archive.jsonline.com/news/wisconsin/39147417.html/ 

Baxter, P. & & Jack, S. (2008). Qualitative case study methodology: Study design and implementation 

for novice researchers. The Qualitative Report, 13(4), 544-559. Retrieved April 1, 2015, from 

http://www.nova.edu/ssss/QR/QR13-4/baxter.pdf 

*Bishop, D. (2012, Nov 8). Teacher in post-election rant: Die, racist, tornado, rednecks, and 

lastly-regret. KRMG. Retrieved from 

https://www.krmg.com/news/local/teacher-post-election-rant-die-racist-tornado-rednecks-and-lastl

y-regret/vWwwWYBWW1PcMMWe5uDCjM/ 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
22 

Published by SCHOLINK INC. 

 

boyd, D. M., & Ellison, N. B. (2007). Social network sites: Definition, history, and scholarship. Journal 

of Computer-Mediated Communication, 13(1), 210-230.  

Brossoie, N., Roberto, K. A., & Barrow, K. M. (2012). Making sense of intimate partner violence in 

late life: Comments from online news readers. Gerontologist, 52(6), 792-801.  

Bureau of Labor Statitics. (2019a). Occupational outlook handbook: Postsecondary teachers. Retrived 

from https://www.bls.gov/ooh/education-training-and-library/postsecondary-teachers.htm  

Bureau of Labor Statitics. (2019b). Occupational outlook handbook: Postsecondary Education 

Administrators. Retrived from 

https://www.bls.gov/ooh/management/postsecondary-education-administrators.htm 

*Calos, K. (2008). Fired art teacher settles suit. Richmond Times-Dispatch. Retrieved from 

https://www.richmond.com/entertainment/fired-art-teacher-settles-suit/article_c738c902-e7bd-59b

6-a42b-2c80f04fb6e6.html 

Carpenter, J. P., Kimmons, R., Short, C. R., Clements, K., & Staples, M. E. (2019). Teacher identity and 

crossing the professional-personal divide on twitter. Teaching and Teacher Education, 81, 1-12. 

Carter, H. L., Foulger, T. S., & Ewbank, A. D. (2008). Have you Googled your teacher lately?: 

Teachers’ use of social networking sites. Phi Delta Kappan, 89(9), 681-685. 

*Cerullo, M. (2017, Jan 15). Maryland school district employee fired over tweet. NY Daily News. 

Retrieved from 

https://www.nydailynews.com/news/national/maryland-school-district-employee-fired-tweet-articl

e-1.2947002 

Chakraborty, R., C. Vishik, & H. R. Rao. (2013). Privacy preserving actions of older adults on social 

media: Exploring the behavior of opting out of information sharing. Decision Support Systems, 

55(4), 948-956.  

*Chiaramonte, P., & Gonen, Y. (2010, Oct 18). Teachers fired for flirting on Facebook with students. 

New York Post. Retrieved from https://nypost.com/ 

*Chiquillo, J. (2018, Feb 25). Irving ISD educator says it wasn't she who called Florida shooting 

survivor a “crisis actor” on her Twitter account. The Dallas Morning News. Retrieved from 

https://www.dallasnews.com/news/2018/02/26/irving-isd-educator-says-it-wasn-t-she-who-called-

florida-shooting-survivor-a-crisis-actor-on-her-twitter-account/ 

Choi, Y. H., & Bazarova, N. N. (2015). Self-disclosure characteristics and motivations in social media: 

Extending the functional model to multiple social network sites. Human Communication Research, 

41(4), 480-500.  

Clark, L., & Roberts, S. (2010). Employer’s use of social networking sites: A socially irresponsible 

practice. Journal of Business Ethics, 95(4), 507-525. 

Coffelt, T., Strayhorn, J., & Davidson Tillson, L. (2014). Perceptions of teachers’ disclosures on 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
23 

Published by SCHOLINK INC. 

 

Facebook and their impact on credibility. Kentucky Journal of Communication, 33(2), 25. 

Colliander, J. (2019). “This is fake news”: Investigating the role of conformity to other users’ views 

when commenting on and spreading disinformation in social media. Computers in Human 

Behavior, 97, 202-215.  

*Correll, D. S. (2018, Oct 8). Minneapolis teacher who tweeted about killing Kavanaugh placed on 

paid administrative leave. Washington Examiner. Retrieved from 

https://www.washingtonexaminer.com/news/minneapolis-teacher-who-tweeted-about-killing-kava

naugh-placed-on-paid-administrative-leave 

Davis, J. S. (2011). Five secondary teachers: Creating and presenting a teaching persona. Current 

Issues in Education, 14(1), 1-26.  

Denzin, N. K., & Lincoln, Y. S. (2011). The SAGE handbook of qualitative research (4th ed.). Thousand 

Oaks, CA: Sage. 

*de Bruijn, E. (2017, Feb 7). Teacher’s aide fired over SnapChat message labeling special-needs 

student a “he devil”. The Dallas Morning News. Retrieved from 

https://www.dallasnews.com/news/education/2017/02/07/teachers-aide-fired-over-snapchat-messa

ge-labeling-special-needs-student-a-she-devil/ 

*Dowdy, Z. R. (2017, Nov 19). Uniondale district: Teacher out of classroom after social media post. 

Newsday. Retrieved from 

https://www.newsday.com/long-island/education/uniondale-district-teacher-out-of-classroom-after

-social-media-post-1.15047305 

*Duerson, M. H. (2012, Jul 3). Mother furious her son's teacher slammed him on Facebook, called him 

“evolutionary link between orangutans and humans”. NY Daily News. Retrieved from 

https://www.nydailynews.com/news/national/mother-furious-son-teacher-slammed-facebook-calle

d-evolutionary-link-orangutans-humans-article-1.1106921 

*Edelman, S. (2012a, Apr 15). Prober uses Facebook to nail perv, goldbrick NY teachers. NY Post. 

Retrieved from 

https://nypost.com/2012/04/15/prober-uses-facebook-to-nail-perv-goldbrick-ny-teachers/ 

*Edelman, S. (2012b, Oct 3). Teacher can’t be fired for Facebook tirades. NY Post. Retrieved from 

https://nypost.com/2012/10/03/teacher-cant-be-fired-for-facebook-tirades/ 

Entman, R. M. (1993). Framing: Toward clarification of a fractured paradigm. Journal of 

Communication, 43, 51-58.  

*Fahmy, D. (2010, Mar 3). Professor suspended after joke about killing students on Facebook. ABC 

News. Retrieved from 

https://abcnews.go.com/Business/PersonalFinance/facebook-firings-employees-online-vents-twitte

r-postings-cost/story?id=9986796 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
24 

Published by SCHOLINK INC. 

 

Farrow, R., & Moe, R. (2019). Rethinking the role of the academy: Cognitive authority in the age of 

post-truth. Teaching in Higher Education, 24(3), 272-287. 

*Fitzroy, M. (2007, Jan 20). Fired teacher wants old job back; he lost his Landrum Middle School 

position over content on his MySpace web site, The Florida Times Union. Retrieved from 

https://www.questia.com/newspaper/1G1-158178871/fired-teacher-wants-old-job-back-he-lost-his

-landrum 

*Ford, L. (2015, Feb 2). Teacher appeals 10-day suspension for Facebook post. The Tifton Gazette. 

Retrieved from 

https://www.tiftongazette.com/news/teacher-appeals--day-suspension-for-facebook-post/article_f8

b36416-ab10-11e4-9f3c-279e05e9bcf5.html 

*Fowler, S. (2017, Sep 20). Mississippi teacher fired after racist Facebook post. She says she was 

hacked. USA Today. Retrieved from 

https://www.usatoday.com/story/news/nation-now/2017/09/20/mississippi-teacher-leave-after-raci

st-facebook-post-she-says-she-hacked/684334001/?fbclid=IwAR0wyvmXRIt-fHAwyGXIfZi-ju5

ORymBvqfxaUqNS2GBFxgUK5BaUvGIe_o 

Foulger, T. S., Ewbank, A. D., Kay, A., Popp, S. O., & Carter, H. L. (2009). Moral spaces in MySpace: 

Preservice teachers’ perspectives about ethical issues in social networking. Journal of Research on 

Technology in Education, 42(1), 1-28. 

Freeburg, B. W., & Workman, J. E. (2010). Media frames regarding teacher dress: Implications for 

career and technical education teacher preparation. Career and Technical Education Research, 

35(1), 29-45. 

*Gallman, S. (2014, Nov 14). Texas teacher fired after Ferguson tweets. CNN. Retrieved from 

https://www.cnn.com/2014/11/14/us/texas-teacher-fired-ferguson-tweet/index.html?no-st=154394

0720 

*Gill, J. (2018, Jul 10). Texas teacher under investigation after alleged tweets on viral MAGA hat video. 

San Antonio Express-News. Retrieved from 

https://www.mysanantonio.com/news/houston-texas/article/Texas-teacher-alleged-tweets-MAGA-

hat-video-13064693.php 

Goffman, E. (1959). The presentation of self in everyday life. New York, New York: Doubleday. 

*Grand Prairie counselor fired after Facebook comment. (2013, Apr 19). WFAA. Retrieved from 

https://www.wfaa.com/article/news/local/education/grand-prairie-counselor-fired-after-facebook-c

omment/287-306168552 

*Gray, M. (2017, Dec 29). Drexel professor resigns amid threats over controversial tweets. CNN. 

Retrieved from 

https://www.cnn.com/2017/12/28/us/drexel-university-professor-resigns/index.html 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
25 

Published by SCHOLINK INC. 

 

*Gray, M. (2018, Mar 15). Teacher could lose career after 'threat' and parents are not taking it sitting 

down. NJ.com. Retrieved from 

https://www.nj.com/gloucester-county/2018/03/parent_rally_for_teacher_charged_with_creating_f

al.html 

Gruzd, A., Jacobson, J., Wellman, B., & Mai, P. H. (2017). Social Media and Society: Introduction to the 

Special Issue. 

*Hall, A. (2016, Jan 28). Facebook post stirs controversy; no discipline action taken. The Brunswick 

News. Retrieved from 

https://thebrunswicknews.com/news/local_news/facebook-post-stirs-controversy-no-discipline-act

ion-taken/article_f55bdcdf-ea36-5450-a268-b1a26ab312c7.html 

*Hayes, J. (2011, Mar 10). Teachers leak ISTEP test questions. Wish TV 8. Retrieved from 

https://www.wishtv.com/ 

*Helms, A. D. (2008, Nov 12). Charlotte teachers face action because of Facebook postings. The 

Herald. Retrieved from https://www.heraldonline.com/news/local/article12241319.html 

*Hernandez, M. (2018, Sep 24). School official suspended over expletive-filled Twitter message to 

Stormy Daniels’ attorney. WFAA ABC 8. Retrieved from 

https://www.wfaa.com/article/news/school-official-suspended-over-expletive-filled-twitter-messag

e-to-stormy-daniels-attorney/287-597742159 

*Heussner, K. M. & Fahmy, D. (2010, Aug 19). Teacher loses job after commenting about students, 

parents on Facebook. ABC News. Retrieved from 

https://abcnews.go.com/Technology/facebook-firing-teacher-loses-job-commenting-students-paren

ts/story?id=11437248  

*Hines-Dochterman, M. (2009, December 2). Alburnett teacher resigns over Facebook conduct. The 

Gazette. Retrieved from https://www.thegazette.com/ 

Hollenbaugh, E. E., & Ferris, A. L. (2015). Predictors of honesty, intent, and valence of Facebook 

self-disclosure. Computers in Human Behavior, 50, 456-464. 

*Hoover, A. (2017, Jun 13). Teacher who posted Facebook meme about mayor faces discipline from 

district. NJ.com. Retrieved from 

https://www.nj.com/burlington/2017/06/nj_teacher_discipline_crying_jordan_meme.html 

*Horvath, S. & Bushouse, K. (2008, Jun 1). Teachers get tough lesson: Go private on Facebook pages. 

South Florida Sun Sentinel. Retrieved from 

https://www.sun-sentinel.com/news/fl-xpm-2008-06-01-0805310363-story.html 

*Hu, W. (2011, Oct 13). New Jersey high school teacher posts anti-gay entry on Facebook. New York 

Times. Retrieved from https://www.nytimes.com/ 

*Ingersoll, S. (2017, July 27). Teacher's tweets being investigated. The Leaf Chronicle. Retrieved from 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
26 

Published by SCHOLINK INC. 

 

https://www.theleafchronicle.com/story/news/2017/07/27/teachers-controversial-tweets-being-inv

estigated/504736001/ 

*Is it legal? (2010). Newsletter on Intellectual Freedom, 59(3), 119-136. Retrieved from 

http://search.ebscohost.com/login.aspx?direct=true&db=llf&AN=502990249&site=ehost-live 

*Judge sides with university against student-teacher with “drunken pirate” photo. (2008, Dec 4). The 

Chronicle of Higher Education. Retrieved from 

https://www.chronicle.com/article/Judge-Sides-With-University/42066 

*Kent, S. (2017, Apr 13). Teacher fired after calling students losers on Facebook has license suspended. 

NJ.com. Retrieved from 

https://www.nj.com/middlesex/2017/04/fire_woodbridge_teacher_loses_teaching_licenses_fo.htm

l 

*Kim, S. (2012, Apr 3). Michigan teacher's aide said she was disciplined for not giving boss Facebook 

access. ABC News. Retrieved from 

https://abcnews.go.com/Business/michigan-teacher-disciplined-providing-access-facebook-page/st

ory?id=16056231#.UGLxoVGjKrY 

Kimmons, R. (2014). Social networking sites, literacy, and the authentic identity problem. TechTrends, 

58(2), 93-98. 

*Klein, D. (2013, Jan 29). Parents upset with teacher transfer, principal’s Twitter account. WLFI. 

Retrieved from https://www.wlfi.com/ 

*Koppel, N. (2011, Aug 26). Class resumes for Florida teacher suspended for criticizing same-sex 

marriage. The Wall Street Journal. Retrieved from 

https://blogs.wsj.com/law/2011/08/26/class-resumes-for-florida-teacher-suspended-for-criticizing-

same-sex-marriage/ 

Leary, M. R., & Kowalski, R. M. (1990). Impression management: A literature review and 

two-component model. Psychological bulletin, 107(1), 34. 

*Lehmert, A. (2007, Jan 6). Teaching assistant fired over off-color MySpace postings. Cape Cod Times. 

Retrieved from https://www.capecodtimes.com/article/20070106/news01/301069957 

*Leibowitz, B. (2013, Mar 25). Carly McKinney: Racy Twitter pix get Colo. teacher nixed. CBS News. 

Retrieved from 

https://www.cbsnews.com/news/carly-mckinney-racy-twitter-pix-get-colo-teacher-nixed/ 

*Light, N. (2018, Jan 19). McKinney middle school teachers resign after posting anti-gay and 

anti-Islamic tweets. The Dallas Morning News. Retrieved from 

https://www.dallasnews.com/news/2018/01/20/mckinney-middle-school-teachers-resign-after-post

ing-anti-gay-and-anti-islamic-tweets/ 

Lin, H., Tov, W., & Qiu, L. (2014). Emotional disclosure on social networking sites: The role of 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
27 

Published by SCHOLINK INC. 

 

network structure and psychological needs. Computers in Human Behavior, 41, 342-350. 

*Lindner, G. (2011, May 26). Teacher fired over “friending”. The Boston Globe. Retrieved from 

https://www.bostonglobe.com/ 

*Livingston, M. (2014, May 22). More light on WL teacher's tweets. Journal & Courier. Retrieved 

from 

https://www.jconline.com/story/news/education/2014/05/21/student-wl-teachers-tweets/9389353/  

*Lopez, C. (2013, Jan 22). Ohio teacher facing firing after posting Facebook photo of students wearing 

duct tape. ABC News. Retrieved from 

https://abcnews.go.com/US/ohio-teacher-fighting-job-posting-duct-tape-photo/story?id=18283887 

Lumpkin, A. (2008). Teachers as role models teaching character and moral virtues: teachers are role 

models--but what are they modeling? The Journal of Physical Education, Recreation & Dance, 

79(2), 45.  

*Mangan, K. (2018, Oct 2). Georgetown professor’s profane tweet elicits tepid response from 

university. The Chronicle of Higher Education. Retrieved from 

https://www.chronicle.com/article/Georgetown-Professor-s/244708 

Marwick, A., & boyd, d. (2011). I tweet honestly, I tweet passionately: Twitter users, context collapse, 

and the imagined audience. New Media & Society, 13(1), 114-133. 

Marwick, A., & Ellison, N. B. (2012). “There isn’t Wifi in heaven!” Negotiating visibility on Facebook 

memorial pages. Journal of Broadcasting & Electronic Media, 56(3), 378-400.  

*Mason, H. (2017, Nov 15). Teacher fired after posting video of hijab being removed from student’s 

head. WARN News 4. Retrieved from 

https://www.wsmv.com/news/teacher-fired-after-posting-video-of-hijab-being-removed-from/artic

le_0fee9475-1d05-5c20-8242-ce3577540afa.html 

*May, M. (2006, Jun 23). Hoover: Caught in the flash. The Austin Chronicle. Retrieved from 

https://www.austinchronicle.com/news/2006-06-23/378611/ 

Mazer, J. P., Murphy, R. E., & Simonds, C. J. (2009). The effects of teacher self-disclosure via 

Facebook on teacher credibility. Learning, Media and technology, 34(2), 175-183. 

*McNeill, C. (2017, Aug. 31). UT fires teacher whose tweet blamed Harvey on Texas GOP vote. 

Tampa Bay Times. Retrieved from 

https://www.tampabay.com/news/education/college/ut-condemns-teacher-whose-tweet-blames-har

vey-on-texas-gop-vote/2335504/ 

Meabon Bartow, S. (2014). Teaching with social media: Disrupting present day public education. 

Educational Studies, 50(1), 36-64. 

*Melancon, M. (2009, November 12). Barrow claims teacher’s exit her own decision. Athens-Banner 

Herald. Retrieved from https://www.onlineathens.com/  



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
28 

Published by SCHOLINK INC. 

 

*Memrick, A. (2012, Sep 14). Teacher suspended after posting student’s work on Facebook. Gaston 

Gazette. Retrieved from https://www.gastongazette.com/article/20120914/News/309149930 

*Menno, C. (2012, Jun 21). Teachers could face discipline from the district for Facebook comments. 

Philly Burbs. Retrieved from https://www.phillyburbs.com/ 

*Mettler, K. (2016, Oct 4). “Poor gorilla”: Teacher’s aide fired for racist Facebook posts about 

Michelle Obama. The Washington Post. Retrieved from 

https://www.washingtonpost.com/news/morning-mix/wp/2016/10/04/poor-gorilla-teachers-aide-fir

ed-for-racist-facebook-posts-about-michelle-obama/ 

Mikkelson, D. (2012, June 4). Will posting this notice stop Facebook or Instagram from making your 

posts public? Snopes. Retrieved from 

https://www.snopes.com/fact-check/facebook-posts-made-public/ 

*Miles, J. (2017, Jan 24). Texas principal under fire for anti-Trump Facebook post. WTSP News 10. 

Retrieved from 

https://www.wtsp.com/article/news/education/texas-principal-under-fire-for-anti-trump-facebook-

post/392031335 

*Mitchell, S. (2018, Mar 5). Florida teacher, accused of hosting racist podcast, removed from 

classroom. USA Today. Retrieved from 

https://www.usatoday.com/story/news/nation-now/2018/03/05/florida-teacher-racist-podcast/3947

06002/  

*Montoya, K. (2018, Nov 2). Mom sues Santa Clarita day care after worker shared photo of daughter’s 

nude backside on social media. KTLA 5. Retrieved from 

https://ktla.com/2018/11/02/mom-sues-santa-clarita-day-care-after-worker-shared-photo-of-daught

ers-nude-backside-on-social-media/ 

*Morrison, A. (2016, Jan 26). Jeremy Spencer fired after racial posts discovered on his FB page. The 

Tifton Gazette. Retrieved from 

https://www.tiftongazette.com/news/jeremy-spencer-fired-after-racial-posts-discovered-on-his-fb/a

rticle_dedc4d6a-c454-11e5-b0c5-db1bcec97f2a.html 

 

Naghdipour, B., & Eldridge, N. H. (2016). Incorporating social networking sites into traditional 

pedagogy: A case of Facebook. TechTrends, 60(6), 591-597. 

*Nash, B. (2017, Sep 29). Judge denies fired teacher's grievance complaint. The Herald Dispatch. 

Retrieved from 

https://www.herald-dispatch.com/news/judge-denies-fired-teacher-s-grievance-complaint/article_a

c228452-99a6-5b65-98fc-fd388e49c371.html 

Nathan, L. P., MacGougan, A., & Shaffer, E. (2014). If not us, who? Social media policy and the 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
29 

Published by SCHOLINK INC. 

 

iSchool classroom. Journal of Education for Library and Information Science, 55(2), 112-132. 

*Neuburger, J. D. (2008, Oct 15). Teacher fired for inappropriate behavior on MySpace page. PBS. 

Retrieved from https://www.pbs.org/ 

*Newman, A. (2013, May 8). Teacher’s Facebook POST DIDN’T WARRANT FIRING, A PANEL 

UPHOLDS. New York Times. Retrieved from 

https://www.nytimes.com/2013/05/09/nyregion/brooklyn-teacher-who-talked-out-of-school-can-k

eep-her-job.html 

*Norwood, M. (2018, Aug, 18). Pole-dancing teacher suspended after video leaked to Hoke County 

school. ABC 7 News. Retrieved from 

https://abc7news.com/education/pole-dancing-teacher-suspended-after-video-leaked-to-school/399

3253/ 

*Ohio teacher’s post-election Facebook rant calls out Jay-Z Fans, communists, Muslims for Obama 

reelection. (2012, Nov 9). Huff Post. Retrieved from 

https://www.huffpost.com/entry/ohio-teachers-post-electi_n_2103429?utm_hp_ref=education 

*Ohm, R. (2017, Jun 19). Knox News. Retrieved from 

https://www.knoxnews.com/story/news/education/2017/06/19/university-tennessee-lecturer-fired-

after-student-alleges-racism-retaliation/378074001/ 

Olson, J., Clough, M., & Penning, K. (2009). Prospective elementary teachers gone wild?: An analysis 

of Facebook self-portrayals and expected dispositions of preservice elementary teachers. 

Contemporary Issues in Technology and Teacher Education, 9(4), 444-475.  

O’Regan, A., Smithson, W. H., & Spain, E. (2018). Social media and professional identity: Pitfalls and 

potential. Medical teacher, 40(2), 112-116. 

*Ortega, O. (2018, Aug 6). Two Miami-Dade firefighters, one teacher in hot water for profane, 

anti-Trump photo. i. Retrieved from 

https://miami.cbslocal.com/2018/08/06/miami-dade-firefighters-teacher-anti-trump/ 

*Parke, C. (2018, Oct 17). Ole Miss professor condemned for claiming senators “don’t deserve your 

civility”. Fox News. Retrieved from 

https://www.foxnews.com/us/ole-miss-professor-condemned-for-claiming-senators-dont-deserve-y

our-civility 

Pew Research Center. (2019). Social media fact sheet. Retrieved from 

https://www.pewinternet.org/fact-sheet/social-media/ 

Proudfoot, J. G., Wilson, D., Valacich, J. S., & Byrd, M. D. (2018). Saving face on Facebook: privacy 

concerns, social benefits, and impression management. Behaviour & Information Technology, 37(1), 

16-37. 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
30 

Published by SCHOLINK INC. 

 

Riser-Kositsky, M. (2019). Education statistics: Facts about American schools. Education Week. 

Retrieved from https://www.edweek.org/ew/issues/education-statistics/index.html#staff  

Rodriguez, E., & Comas, M. E. (2011, Aug 24). Lake reinstates teacher after Facebook comments about 

gays. Orlando Sentinel. Retrieved from 

https://www.orlandosentinel.com/news/os-xpm-2011-08-24-os-jerry-buell-gay-facebook-end-201

10824-story.html 

*Romain, M. (2017, Oct 11). OPRF teacher suspended after posting student's image on Facebook. 

Wednesday Journal of Oak Park and River Forest. Retrieved from 

https://www.oakpark.com/News/Articles/10-11-2017/OPRF-teacher-suspended-after-posting-stud

ent%27s-image-on-Facebook/ 

*Rourke, M. (2011, Feb 16). Pa. teacher strikes nerve with “lazy whiners” blog. USA Today. Retrieved 

from https://usatoday30.usatoday.com/news/education/2011-02-16-teacher-blog-suspended_N.htm 

Russo, C. J., Squelch, J., & Varnham, S. (2010). Teachers and social networking sites: Think before you 

post. Public Space: The Journal of Law & Social Justice, 5, 1-15.  

*Schmidt, S. (2017, Jul 19). Mormon university instructor fired after Facebook post supporting LGBT 

rights, she says. The Washington Post. Retrieved from 

https://www.washingtonpost.com/news/morning-mix/wp/2017/07/19/mormon-university-instructo

r-fired-after-facebook-post-supporting-lgbt-rights-she-says/ 

*School employee posts video disparaging students with autism. (2018, May 11). News 12 New Jersey. 

Retrieved from 

http://newjersey.news12.com/story/38172439/school-employee-posts-video-disparaging-students-

with-autism 

Shakya, H. B., & Christakis, N. A. (2017). Association of Facebook use with compromised well-being: A 

longitudinal study. American Journal of Epidemiology, 185(3), 203-211. 

*Shapira, I. (2008, Apr 28). When young teachers go wild on the web; public profiles raise questions of 

propriety and privacy. The Washington Post, p. A1. 

*Shreve, R. (2017, Dec 12). Substitute teacher fired over Facebook comments. The Republican. 

Retrieved from 

https://www.wvnews.com/republicannews/news/substitute-teacher-fired-over-facebook-comments

/article_c74e958e-11ff-57d5-b709-2ef1b53deae1.html 

*Simpson, M. D. (2013). The whole world (wide web) is watching: Cautionary tales from the 

'what-were-you-thinking department. National Education Association. Retrieved from 

http://www.nea.org/ 

*Slodysko, B. (2017, Jan 24). Sexist, vulgar posts on women’s marches rebound on officials. Chicago 

Tribune. Retrieved from 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
31 

Published by SCHOLINK INC. 

 

https://www.chicagotribune.com/news/ct-sta-womens-march-social-media-posts-st-0125-2017012

4-story.html 

Smith, C. (2019). Facebook privacy settings: 18 changes you should make right away. Retrieved from 

https://www.trustedreviews.com/news/facebook-privacy-settings-2939307 

*Special ed teacher’s “dumb” comments spark outrage. (2011, May 27). RTV6. Retrieved from 

https://www.theindychannel.com/  

Steinbrecher, T. , & Hart, J. H. (2012). Examining teachers’ personal and professional use of Facebook: 

Recommendations for teacher education programming. Journal of Technology & Teacher 

Education, 20(1), 71-88.  

*Suskin, G. (2012, Nov 9). Rock Hill teacher apologizes after Facebook post after election. WSOC-TV. 

Retrieved from 

https://www.wsoctv.com/news/local/rock-hill-teacher-apologizes-after-facebook-post-a/22314676

5 

*Taft, V. (2016, Sep 26). Teacher rants about ‘racist’ students wearing Trump gear for USA day, gets 

“reassigned”. IJR News. Retrieved from 

https://ijr.com/teacher-rants-about-racist-students-wearing-trump-gear-for-usa-day-gets-reassigned

/ 

*Teacher mocked student’s “Jolly Rancher” hairdo on Facebook. (2011, Apr 3). News One. Retrieved 

from https://newsone.com/1142445/jelly-rancher-hair-teacher-facebook/ 

*Teacher suspended for FB comments about kindergartners. (2012, Oct 25). WMC. Retrieved from 

https://www.wmcactionnews5.com/story/19917141/teacher-suspended-for-fb-comments-about-kin

dergartners/ 

*Townes, G. (2011, Nov). Paterson schooteacher under fire for racist comment on Facebook. The New 

York Amsterdam News, 4. 

Treem, J. W., & Leonardi, P. M. (2013). Social media use in organizations: Exploring the affordances 

of visibility, editability, persistence, and association. Annals of the International Communication 

Association, 36(1), 143-189. 

Tsukayama, H. (2018, June 7). A Facebook bug changed the privacy setting to public for 14 million 

users who thought they were making private posts. Washington Post. Retrieved from 

https://www.washingtonpost.com/news/the-switch/wp/2018/06/07/a-facebook-bug-publicly-share

d-the-posts-of-14-million-users-who-thought-they-were-making-private-posts/?noredirect=on  

*Vagianos, A. (2018, Nov 5). Idaho elementary teachers who dressed up as Mexicans and the border 

wall suspended. HuffPost. Retrieved from 

https://www.huffpost.com/entry/idaho-elementary-teachers-who-dressed-up-as-mexicans-and-the-

border-wall-suspended_n_5be04a24e4b01ffb1d0460e1 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
32 

Published by SCHOLINK INC. 

 

Veletsianos, G. (2012). Higher education scholars’ participation and practices on Twitter. Journal of 

Computer Assisted Learning, 28(4), 336-349. 

*Verges, J. (2016, Mar 22). Here’s a look at St. Paul Como Park High teacher’s not-so-private blog. 

TwinCities.com Pioneer Press. Retrieved from 

https://www.twincities.com/2016/03/22/st-paul-como-park-high-teachers-not-so-private-blog/ 

*Waller, D. (2017, May 17). Ohio teacher in trouble over Snapchat post about “These damn kids and 

parents”. News Channel 5 Nashville, Retrieved from 

https://www.newschannel5.com/news/national/bedford-teacher-on-paid-leave-after-snapchat-comp

laint-made-public 

Walther, J. B. (2007). Selective self-presentation in computer-mediated communication: Hyperpersonal 

dimensions of technology, language, and cognition. Computers In Human Behavior, 23(5), 

2538-2557.  

Walther, J. B. (2011). Theories of computer-mediated communication and interpersonal relations. The 

handbook of interpersonal communication, 4, 443-479. 

Ward, D. (2017). Language matters in fact. The Journal of Communication & Education, 16(6), 6. 

Weber, S., & Mitchell, C. (1995). That's funny, you don't look like a teacher!: Interrogating images and 

identity in popular culture. United Kingdom: Falmer Press. 

*Wichita teacher accused of cyber-bullying child no longer in classroom. (2018, Oct 3). KWCH 12. 

Retrieved from 

https://www.kwch.com/content/news/Wichita-teacher-accused-of-cyber-bullying-child-no-longer-i

n-classroom-495087381.html 

*Wootson, C. R., & Svrluga, S. (2018, Apr 25). Fresno State says it can’t discipline the professor who 

called Barbara Bush an “amazing racist”. The Washington Post. Retrieved from 

https://www.washingtonpost.com/news/grade-point/wp/2018/04/25/fresno-state-says-it-cant-discip

line-the-professor-who-called-barbara-bush-an-amazing-racist/?noredirect=on 

Yin, R. K. (2014). Case study research: Design and methods (5th ed.). Los Angeles: Sage. 

Zembylas, M., & Chubbuck, S. M. (2015). The intersection of identity, beliefs, and politics in 

conceptualizing “teacher identity”. In H. Fives & M. G. Gill (Eds.), International handbook of 

research on teachers’ beliefs (pp. 173-190). New York, NY: Routledge. 

*Zhao, C. (2018, Sep 11). Louisiana teacher claims black people “act like animals” in misspelled 

Facebook post about Kaepernick. Newsweek. Retrieved from 

https://www.newsweek.com/school-teacher-claims-black-people-act-animals-misspelled-facebook

-post-about-1115271 

 

 



www.scholink.org/ojs/index.php/csm               Communication, Society and Media                Vol. 3, No. 2, 2020 

 

 
33 

Published by SCHOLINK INC. 

 

Note 

Note 1. *indicates cases that were analyzed as a part of this study. 


