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Abstract 

Research exists in blended learning environments as a means of online or distance learning. However, 

few researchers focused on student satisfaction or dissatisfaction in these environments. This mixed 

methods study addressed this gap in literature by focusing on how student satisfaction or 

dissatisfaction is viewed in blended learning environments. The conceptual framework is based upon 

research that discussed both face-to-face and online environments, which make a key argument for 

blended learning. This framework is community and inquiry. In conjunction with this, the study relied 

on the multimodal model that examines different learning environments. A mixed methods study design 

was conducted using open and closed ended questions for triangulation of the results to be completed. 

A sample of 23 students from blended undergraduate courses were used. Data was analyzed using open 

and axial coding to identify emergent themes. The main findings indicated that students were satisfied 

with blended learning environments because they are flexible and convenient. Some of the areas that 

participants indicated there was dissatisfaction were: disconnection and technology.  

Keywords 
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1. Introduction 

There has been an increase in understanding blended learning regarding student satisfaction or 

dissatisfaction. The current research in higher education is that there were “over 4.6 million students, 

mostly at the undergraduate level, were enrolled in at least one online course” (Sinclaire, 2010, p. 2). 

Some of the areas where research has indicated that students were satisfied with blended learning were 
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in flexibility, feedback, and learning activities (Francis & Shannon, 2013; Hahessey et al., 2014; 

Halverson et al., 2012). Additionally, students have discussed their dissatisfaction with blended 

learning. They have discussed the delivery of material, collaboration, and group work (Osgerby, 2013). 

Research also examined the role of instructor in satisfaction as well as dissatisfaction of blended 

learning (Shen et al., 2013).  

There was a discrepancy on what components make up blended learning and depending on the course 

and the instructor, the blending of online and face-to-face activities varied (VanDerLinden, 2013). 

Research has indicated that there was an inherent challenge in linking material from face-to-face then 

to online (Glazer, 2011). Others found that by delivering a course through blended learning there are 

more choices for students and it is an effective way to learn (VanDerLinden, 2013).  

There has been an increase in understanding blended learning and student satisfaction or dissatisfaction. 

The current research in higher education indicated that in higher education there are approximately 80 

percent of institutions which offer blended learning courses (Garrison & Vaughn, 2008). Some of the 

areas where research has indicated that students were satisfied with blended learning were in flexibility, 

feedback, and learning activities (Francis & Shannon, 2013; Hahessey et al., 2014; Halverson et al., 

2012). Through the research, students have discussed their dissatisfaction with blended learning. They 

have discussed the delivery of material, collaboration, and group work (Osgerby, 2013). Research also 

examined the role of instructor in satisfaction as well as dissatisfaction of blended learning (Shen et al., 

2013).  

In conjunction with student satisfaction and dissatisfaction, the role of the instructor in blended 

learning was another factor to be considered. Through interaction, support and feedback, and overall 

structure of the course, the instructor role in a blended learning environment should be analyzed.  

1.1 Literature Review 

To understand what the benefits of blended learning for students in higher education were, student 

satisfaction and dissatisfaction were explored. Within this literature review, there was a discussion on 

student satisfaction, student dissatisfaction, and the instructor role. 

1.2 Student Satisfaction in Blended Learning  

To analyze the effectiveness of blended learning, students were surveyed and observed to see if blended 

learning is a viable way to learn. One of the key areas of research examined student satisfaction in a 

blended learning environment. In both the face-to-face as well as the online component of these 

blended learning environments, there were benefits to student learning. Students may be able to engage 

in an environment that is non-threatening through the online component and then feel comfort and safe 

once they meet face-to-face. Students feel comfort in their interactions online and feel anonymity. With 

the addition of the face-to-face component, it allowed students to meet each other and identify a face 

with a screen name. Francis and Shannon (2013) found that blended learning allows student 

engagement to be enhanced and students became active learners in their education.  
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Researchers found that students were satisfied with blended learning as a positive way to learn. Some 

researchers found that the mix of online and face-to-face learning met students’ needs (Waha & Davis, 

2014; VanDerLinden, 2013). Furthermore, Sahin-Kizil (2014) examined a group of over 65 participants 

in an English Foreign Language (EFL) blended course through Moodle and found that students 

responded positively to the blended learning environment and Liu et al. (2014) also found that students 

were happy with the blend of online as well as face-to-face in their course. With this new way of 

learning and engaging in the learning process, students excelled in blended environments. Shen et al. 

(2013) conducted a mixed methods case study of over 150 graduates through an online survey and 

found that students that participated in this study felt that they were satisfied with their blended 

learning environment. They felt that this type of learning was as effective as face-to-face learning. In 

addition, Obiedat et al. (2014) discussed blended learning as it affected students at the University of 

Jordan. A qualitative survey was conducted of over 400 randomly selected students in the School for 

Information Technology and found that blended learning positively impacted academic achievement on 

the students. Students were achieving higher grades and final grades within their courses. Lothridge et 

al. (2014) discussed how blended learning “combines the benefits of collaborative, independent, and 

problem-based learning to reach the broadest range of learning types” (p. 408).  

There were several areas where student satisfaction was further analyzed in terms of the flexibility, 

accessibility, and usability of the blended learning environments. Hahessy et al. (2014) discussed, 

through a blended learning program of approximately 190 students in 7 modules, that students were 

satisfied with the flexibility that blended learning had to offer. The allowance of students to take the 

courses whenever and wherever they want was a quality that many adult learners want. Hahessy et al. 

(2014) also described that accessibility was a key component for student satisfaction. Having access to 

courses anywhere they may be being positive for students interacting in a blended environment. 

Although, Hahessy et al. (2014) did not discuss the negative implications when of accessibility, not 

everyone has access even though they may want it.  

The organization of the blended course allowed for student satisfaction, Osgerby (2013) in a qualitative 

case study at the University of Winchester in the United Kingdom, students reported that through focus 

groups that they enjoyed the organization of the blended learning course. Liu et al. (2014) also 

described that the learning platform was easy to use and because of the usability it saved time. Students 

moved through the course seamlessly and this allowed them to have a positive experience in the 

blended learning environment.  

For students to succeed and be satisfied with the blended learning environment they had feedback, 

support, as well as assessment. Hahessy et al. (2014) described that students felt that more guidance 

and feedback needed to be provided within assessment. Students felt that additional feedback needed to 

be given so expectations could be communicated and allow students to see where their areas of 

weakness were in each assignment. Without feedback, positive or negative, students felt that they were 
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not guided or supported. In any blended course, a discussion on how students will be supported is 

needed, whether it is with the library services, technical support, or another source (Wang et al., 2015).  

An assessment, in the form of a quiz or a question, has students feel that their learning is being 

monitored. Sockalingam (2012) focused on five different criterions for the relationship with students’ 

satisfaction and blended learning in a study of approximately 2,700 students in a blended format in 

Singapore University. It was revealed that students were satisfied with assessment. This form of 

feedback was valued by the students and provided a positive experience in the blended learning 

environment.  

Learning activities within blended environments. Per Francis and Shannon (2013), “blended learning 

takes its place among online learning modes as an instructional technique that marries the benefits of 

social and collaborative interaction between students and staff together with the qualities of self-paced 

learning, reiteration, and revision” (p. 361). Student satisfaction within the area of independence or 

collaboration was also analyzed. In either case of examination, communication was a positive part of 

students’ satisfaction (Hahessy et al., 2014; Sahin-Kizil, 2014). In many blended learning environments, 

collaborative activities are required, either through the online component or the face-to-face.  

The primary focus of the collaborative activity was the student. The authors found that students can 

discover new conclusions and knowledge when they collaborate, rather than just relying on the teacher 

to present information when students play an active role in the course through collaborative learning, it 

provided opportunities for them to explore ideas and concepts through conversations (Vesisenaho et al., 

2010).  

Independence in learning was also discovered as part of students’ satisfaction with blended learning. As 

researched by Liu et al. (2014) through a 20-participant trial course in China, the blended learning 

environment was helpful and that the students became more independent because of the course.  

Researchers found that student satisfaction in blended learning enhanced their learning and students 

were active learners when they were satisfied. Researchers also found that if students were satisfied 

that learning would be engaging and positive. Researchers found that student satisfaction in blended 

learning was experienced when students had a flexible, accessible, and usable. Students also needed to 

be given feedback, and support in their blended learning environment. This research is important to 

conducting the study because these factors needed to be evaluated on student satisfaction in blended 

learning.  

1.3 Student Dissatisfaction in Blended Learning  

As with every learning environment there are positives as well as negatives to examine. In a qualitative 

case study by Osgerby (2013) it was found that students revealed negative aspects of blended learning. 

Students were not as satisfied with the delivery of material within the blended learning course because 

they preferred lectures (Osgerby, 2013). The question remains if the blended learning environment was 

being given in the same manner. Some blended learning environments have lectures that are given in 

person.  
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Besides the lack of personal lectures, students also were not satisfied with collaboration and group 

work. Osgerby (2013) found that the students did not like the group work within the online component 

of the course and preferred the traditional way of performing group work. Students related to each other 

more in a face-to-face environment for group collaboration than through asynchronous discussions. 

Waha and Davis (2014), in a study of 23 masters level students, found that while using a tool called 

Elluminate, they experienced frustration with technical issues and this led to frustration with the 

blended learning environment.  

Some students also found that the blended learning environment was not a positive experience for them. 

In the blended learning courses, students were confused with the formatting associated with the 

coursework. Francis and Shannon (2013) also found that in some areas of study in the blended learning 

environments it is hard to respond back to feedback and critique. The authors found that the flexibility 

may hinder students from receiving the proper feedback (Francis & Shannon, 2013).  

In some instances, researchers found that students were dissatisfied in blended learning because they 

preferred lectures or were not satisfied with group work. Some students also found that these formats 

were confusing. This research is important to my study because student dissatisfaction will be 

evaluated through surveys and these factors will be examined.  

1.4 Instructor Role in Blended Learning  

The role of the instructor is pivotal in shaping if and how students are satisfied. The instructor has the 

tools needed to enrich the course whether it is online, blended, or face-to-face. In a study of faculty 

teaching in a blended mode, Shen et al. (2013) found that the faculty was satisfied with the blended 

learning environment. They felt that this type of learning was just as effective as face-to-face learning. 

They also felt that by combining these methods of learning such as online, face-to-face, and field 

experience, the students were at an advantage in the learning process. Through interaction, support and 

feedback, and overall structure of the course, the instructor role in a blended learning environment will 

be analyzed. These areas were examined after a study conducted by Wu et al. (2010) found that the 

instructor role in these areas was important for student satisfaction.  

Interaction in the face-to-face as well as online environment is an important role for an instructor. The 

way that the instructor structured the discussions was an essential role of the instructors (Carloni, 2013). 

Furthermore, Liu et al. (2014), through their study, also found that the more discussions that were 

added to modules, there will be more interaction from students as well as the instructor. This interaction 

between students and instructor will lead to more satisfaction with the course (Liu et al., 2014). Online 

communication was an essential component of the online component for instructors and with the use of 

communication instructors had students feel less isolated (Hahessy et al., 2014).  

Resources and support. In addition to interaction, instructors needed to provide students with resources 

and support so that students felt like they are not alone in their learning. Whether online or face-to-face 

students needed to feel supported by their instructor as well as others. Rovai and Jordan (2004) 

conducted a case study of approximately 65 graduate students enrolled in education courses.  
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They found that the focus should not be on how a course is delivered but rather about the “learning, 

reaching out to students through distance education technologies” (p. 11). Instructors needed to also 

maintain a strong presence in the course for support to be felt by their students (Sockalingam, 2012).  

Besides supporting students, instructors also needed support in their learning of how to present in an 

online environment. As discussed previously, all courses cannot be easily converted to blended or 

online courses (VanDerLinden, 2013). Carloni (2013) found that providing support and resources to 

instructors helped in effective use of technology. Also, steps needed to be taken so that instructors learn 

how to teach their course in multiple learning environments. Instructors needed more than just 

materials for their learning (Sockalingam, 2012).  

Every course no matter the formatting needed to have structure and usability. For students to be able to 

properly learn, instructors needed the course whether online or face-to-face to be accessible (Hahessy et 

al., 2014). Kezar (2007) expressed that there needs to be small multiple assignments throughout to keep 

students engaged and learning.  

The small assignments needed to be graded rapidly so that the student sees progress. These concepts of 

assessment allowed the student to not have their grade rely on a series of 1 or 2 assignments but rather 

multiple to ensure success. The concept of breaking up the lecture by instructor and allowing students 

voices to be heard is a huge component of the blended model and allowed for the students to take 

charge of their responsibilities. Sockalingam (2012) discussed how instructors needed more than just 

materials for their learning.  

In addition to creating assignments and lectures, a course was favorable if there was interaction and a 

strong instructor role. Hahessy et al. (2014) described how the role of the instructor was to provide 

feedback so that students “scaffold their learning as they progress throughout the program of study” (p. 

19417). Feedback influenced student success as well as satisfaction.  

Researchers found that it is important for the instructor to have to strong role in a blended learning 

environment. Some factors such as interaction, resources, and course structure were important to 

student satisfaction in a blended learning environment. These factors were analyzed through surveys in 

the study to see if similar factors affect student satisfaction in blended learning environments.  

1.5 Research Questions 

The framework for this study was through a community of inquiry by Garrison et al. (2000). The ideas 

behind this framework discuss both face-to-face and online environments, which make a key argument 

for blended learning. The ideas set forth by this framework are in community and inquiry. In 

conjunction with the framework of community of inquiry, this study also relies on the multimodal 

model by Picciano (2009), it “recognizes that because learners represent different generations, different 

personality types, and different learning styles, teachers and instructional designers should seek to use 

multiple approaches including face-to-face methods and online technologies that address the learning 

needs of a wide spectrum of students” (p. 4). This study used data collected from surveys completed by 
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students who just completed a blended learning course. The findings of this data highlighted the 

positive aspects of blended earning as well as offered suggestions on methods to improve.  

1) What factors have led to students being satisfied with their coursework in a blended 

learning environment?   

2) What factors have led to students being dissatisfied with their coursework in a 

blended learning environment?   

3) How has the instructor role positively or negatively influenced students’ satisfaction?  

These research questions, used in this mixed methods approach, provided a foundation 

for analysis. The research questions structured the survey questions that were used. 

 

2. Method 

There are three main research questions that served as the focus of this study. These questions emerged 

at the beginning of the study to properly analyze student satisfaction in blended learning environments 

in an undergraduate course in a blended learning environment. Some of the objectives that this study 

focused on are student satisfaction and dissatisfaction as they pertain to flexibility, feedback, learning, 

activities, and instructor roles.  

2.1 Study Design 

For this study, surveys, using both open and closed ended questions, utilized information about student 

satisfaction in blended learning environments in an undergraduate course in a blended learning 

environment. The survey for this mixed methods study was obtained from Blended Learning Tool Kit, 

an open educational resource. University of Florida and the American Association of State Colleges and 

Universities created this survey instrument with funding from Next Generation Learning Challenges. 

The survey measured student satisfaction using much of the same verbiage that the researcher wanted 

to measure. The researcher felt this tool enabled proper data collection for the mixed methods study.  

The participants in this study were 23 students who have taken a blended learning course. The students 

ranged in age, gender, and college level. The studies in which the students participated in varied 

throughout subject area and the location of the blended courses varied throughout regional locations 

throughout New York. The surveys were distributed to the participants through the instructor. The 

survey measures student satisfaction using the same verbiage that the researcher wanted to measure. 

The researcher conducted open-ended survey questions as well as likert scale based (closed ended) 

questions. The participants were given ample time to complete the survey and all completed surveys 

were kept in a manila envelope. The researcher received these surveys through face-to-face distribution 

or through email by the instructors.  

2.2 Methodology 

Each of the research questions shed light on some questions regarding student satisfaction in blended 

learning environments.  
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To effectively analyze research question one, the researcher asked the participants pertinent open and 

closed ended questions relating to the topic within the survey. Through the survey, qualitative as well as 

quantitative data was analyzed. One question on the survey asked the participants, how satisfied were 

you with your blended course? Through quantitative analysis of the likert scale or closed ended survey 

question it can be concluded that 73.9% were very satisfied and 26% were generally satisfied (Figure 

1).  

 

 

Figure 1. Research Question One Analysis 

 

To further qualitatively analyze the data, textual analysis was used for an open-ended question of what 

do you like most about the blended course. The participants described many of the factors that serve as 

their primary reason for taking blended courses. Some of the described factors were flexibility, 

technology, instructor, fit into their schedule, no other choice, convenience, work at on pace, and face 

to face as well as online access.  

One of the main factors that 48% of the participants identified as why they chose a blended learning 

environment was the flexibility of the courses (Figure 2). The participants agreed that what they liked 

was the “flexible work time” (BG2). Another participant (HN3) described the factor as “the flexibility 

to do work when I want as well as not coming to class as much”. Many of the participants also wrote 

down just the word “flexibility” for their answer.  

In addition to flexibility being a factor, 65% of the participants felt that blended courses provided a 

good “fit” for their schedule (Figure 2). As described by a participant (BG1), “meets my schedule 

needs”. Another participant (BG6) described, “the schedule is what I like about blended courses and the 

only way that working more than 40 hours a week and taking courses could ever work for me is in a 

blended model”. The other participants discussed that there is “minimal schedule conflict” and “fits 

well with my schedule”.  
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The idea of convenience playing a role in a participant taking a blended course coincides with some 

factors that are like flexibility as well as fitting into one’s schedule. Approximately 48% of the 

participants found that convenience was a primary reason that they wanted to take a blended learning 

course (Figure 2).  

Since blended courses can integrate technology with the face-to-face aspect of learning, participants 

felt that technology was a reason that they wanted to take a blended learning course. A participant 

described (BC3) that the “ability to access the course anytime via Moodle and via any device” was why 

he liked blended courses.  

In some cases, blended courses were attended because of the instructor. The main reason why students 

want to take blended courses is that it “provides interaction with the instructor” while still being online 

for other parts of the course (HN5). Many students took the blended courses because a certain 

instructor gave it and not necessarily the modality it was given in.  

To properly triangulate the data of research question 1, a textual analysis of the data was also conducted. 

Fifteen out of the 23 students felt that the blended course fit into their schedule and 8 out of 23 students 

felt the course was flexible. Below is a Figure of the quantitative results (Figure 2).  

 

 

Figure 2. Research Question One Analysis 

 

Analysis of the data both quantitatively as well as qualitatively, indicated that students are generally 

satisfied with blended learning courses. The open-ended questions revealed that there were many 

factors that students liked about the blended learning environments such as flexibility, convenience, and 

others as well. In the closed ended questions, analysis through quantitative means was conducted and 
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approximately 74% of the students surveyed were very satisfied with the blended learning 

environment.  

Within the survey, open and closed ended questions pertaining to dissatisfaction were asked so that 

analysis of research question two could be completed. The question asked participants what they liked 

least about blended courses.  

Within the open-ended question of what students liked least about the blended learning environment, 

some qualitative factors were revealed. Some of the described factors were disconnection, technology, 

time management, and confusion about material.  

Some participants discussed that within blended learning environments there is a disconnection from 

classmates as well as the instructor. A participant described a “disconnected feeling I get not talking to 

my professor and classmates” (EH1). Another student discussed that “don’t want to email professor 

because don’t want to annoy him/her” (BG6). There were no other reasons for disconnection discussed.  

Since the blended courses have online components to them, 3 out of the 23 felt that this was a factor 

that they liked least about this learning environment (Figure 3). One participant described, “sometimes 

the web/technology portion is down and not working” (BC3). Another participant felt that just 

“depending on the computer so much” (HN4) was an issue. The last participant described, “technology 

as being scary for older adults but since it is becoming such a crucial part of society, it is beneficial to 

start using it” (BG1).  

To be successful in the blended learning environment, two participants mentioned the importance of 

time management. One stated, “make sure that you make time lines and deadlines for yourself” (BC2) 

and the other stated “stay on top of your schedule” (EH2). These factors were stated in favor of and 

against the blended course.  

One of the factors participants liked least about the blended course was that they were “confused at 

times” (HN5) and the “readings can be a lot” (BC5). Lastly a participant stated, “sometimes the online 

module does not line up with what we have been learning” (BG3).  

When the open-ended question was analyzed for textual analysis, the number one element that students 

liked the least about blended learning was nothing. Twelve out of the 23 students wrote this as what 

they like least in a blended learning environment. 
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Figure 3. Research Question Two Analysis 

 

The final question to be analyzed in this mixed methods study was how has the instructor role 

influenced student satisfaction either in a positive or negative way. There were two questions on the 

survey pertaining specifically to this and it is regarding interaction with the instructor. Participants were 

asked to grade on a likert scale (closed ended question) if the amount of interaction with the instructor 

was better, same, or worse in online as compared to face to face and if the quality of interaction with 

the instructor was better, same, or worse in online as compared to face to face.  

Approximately 43% of the participants surveyed felt that within the technology component of the 

blended course, the quality of interaction with their instructor was better or much better when 

compared to the face-to-face course (Figure 4). Thirty five percent of surveyed participants felt that that 

within the technology component of the blended course, the amount of interaction with their instructor 

was better or much better when compared to the face-to-face course.  

Within the technology component of the blended course, the quality of interaction with their instructor 

was the same compared to the face-to-face course was felt by 48% of participants. Fifty two percent 

felt that the amount of interaction between the two components was the same (Figure 4).  

Some of the participants felt differently and felt that there was a decrease in the interaction of the 

instructor. As seen in Figure 4, nine percent felt that the quality of interaction was worse while 13% felt 

that the amount of interaction was worse within the technology component of the blended course when 

compared to the face-to-face course.  

When analyzing this question based on quantitative data, the result of the likert scale revealed that 

approximately 50% of the participants felt that the amount and quality of interaction with students and 

the instructor remained the same in a blended course as to a face-to-face course (Figure 4). 
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Figure 4. Research Question Three Analysis 

 

3. Limitations 

Some of the limitations of the study were that the participants in the study might not be honest and 

forthcoming in their surveys. Some may not want the researcher to know the truth about the blended 

learning environment that they are in, especially since the researcher worked in the same school that 

the surveys were conducted in. 

 

4. Discussion 

Throughout colleges and universities, blended learning has been evolving and changing. Sinclaire 

(2010) found that higher education has seen a rise in this type of programming. In higher education, 

there are “over 4.6 million students, mostly at the undergraduate level, were enrolled in at least one 

online course” (Sinclaire, 2010, p. 2). It is significant to our society that there is student satisfaction in 

blended learning environments being obtained since there are som many students involved in this type 

of learning.  

This mixed methods study sought to understand the underlying reasons for student satisfaction in 

blended learning environments. Through the literature review many factors were stated regarding 

student satisfaction as well as dissatisfaction in these environments. Some of the areas where research 

has indicated that students were satisfied with blended learning were in flexibility, feedback, and 

learning activities (Francis & Shannon, 2013; Hahessey et al., 2014; Halverson et al., 2012). Through 

the research, students have discussed their dissatisfaction with blended learning. They have discussed 

the delivery of material, collaboration, and group work (Osgerby, 2013). Research also examined the 

role of instructor in satisfaction as well as dissatisfaction of blended learning (Shen et al., 2013).  
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In analysis of research question one, participants were asked through an open-ended question, why they 

were satisfied with the blended learning environment. The participants indicated the reasons why they 

chose to learn in a blended learning environment. Most the participants felt that there were many 

positive reasons for taking blended courses. The qualitative factors that had influenced them were 

flexibility, technology, instructor, fit into their schedule, no other choice, convenience, work at on pace, 

and face-to-face as well as online access. In the closed ended questions, analysis through quantitative 

means was conducted and approximately 74% of the students surveyed were very satisfied with the 

blended learning environment. Many of the students felt varied on why they chose to learn in these 

environments but overall, the experience was positive, and they were satisfied in learning in this 

fashion because of the factors described prior (Waha & Davis, 2014; Hannessey et al., 2014; Liu et al., 

2014).  

In analysis of question two, the participants were asked why they were dissatisfied with the blended 

learning environment. The students surveyed did not indicate any prominent factors that they did not 

like regarding blended courses. Some of the other areas that students were dissatisfied with were: 

disconnection, technology, time management, and confusion about material. Participants found that at 

times they were disconnected from the instructor or their classmates. They felt that the use of 

computers to get through the class was a hindrance since the system may go down at times. Other 

participants stated that they were confused with the material at times and felt awkward in contacting the 

instructor.  

In analysis of research question three the instructor role was analyzed for a positive influence or a 

negative one. Most students felt that this role enhanced their online experience. Some felt that the 

online experience remained the same. It is interesting that students revealed that in some instances the 

interaction for both students and instructors was better in an online environment. Only a few indicated 

that the instructor role made it worse. The instructor role can influence how students handle a blended 

course. Students need to feel supported by their instructor so that they are successful in the course.  

During the analysis of the three research questions, positives and negatives about the blended learning 

environment emerged. Through this research, it was discovered that the participants were generally 

satisfied with the blended courses. As several participants suggested, there were huge benefits to 

blended learning such as flexibility, convenience, and working at your own pace.  

Some of the areas that participants indicated there was dissatisfaction in the blended courses were: 

disconnection, technology, time management, and confusion about material. There was also an analysis 

of if the instructor role influenced the satisfaction in the course and majority of the participants 

indicated that it was either better or stayed the same.  

 

5. Recommendations for Further Study  

My focus for this mixed methods study was on student satisfaction or dissatisfaction in blended courses 

within a specific college. Other studies could be conducted in a wider variety of colleges and 
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universities to see how student satisfaction or dissatisfaction is within blended courses. An examination 

of blended courses with similar stipulations of meeting times and online components should be 

conducted at some point during the school term.  

Another recommendation would be for a study based on blended courses themselves. It would be 

important to examine how under the umbrella of blended courses; how many different types of blended 

courses are being conducted as well as in what ways they are being blended. This comparison would 

provide great value to the educational community to see if the format of the blended courses may in 

fact influence student satisfaction or dissatisfaction.  

Another study could be conducted analyzing the implementation of a prototype-blended course into 

colleges or universities. The model would be constructed out of all the best practices of this mixed 

methods study, such as flexibility, interaction of instructor, face-to-face components and so on.  

A longitudinal study on blended courses should be considered. This analysis should occur over a two to 

four-year period. This would enable more of an in-depth analysis of student success as well as 

satisfaction in blended learning environments.  
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