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Abstract

This study investigated the cognitive and illustrative significance of high school teachers in the
classroom with narrative plots. The results show that on average more than half of secondary school
teachers have teaching experience. They believe that existence is related to the nature of teaching,
satisfactory teaching experience and the general development of the student. This research advocates
for teaching modules grounded in daily instructional practices and equips educators with language
and knowledge that align with these practices.
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1. Introduction

In educational research, presence has emerged as a concept that characterizes teaching dynamics and
contextual factors associated with teachers' real-time evaluations and actions in the classroom. Teacher
Presence (PIT) means a space in which the teacher is fully focused, conscious and responsive, closely
follows the current situation in the classroom, and participates in all presence and emotions in the
classroom. Qualitative research has shown, as Roefs et al. (2021b), that PIT is related to teachers' deep
and detailed understanding of the teaching environment and their sensitivity to intuition, efficiency or
empathy. The concept of PIT corresponds to a teaching method in which the ideal issues and objectives
of education cannot be fully predetermined, but depend on certain factors in a given situation. This
method is reflected in the teaching research of interactive educational processes, including a
combination of teachers, students, teaching methods, themes and unique environments. The caliber of
instruction needed for interactive learning surpasses the proficiency evaluated in the Skills Profile or
within the Skills and Behaviour Inventory. In recent years, many countries around the world have
increasingly used key indicators of teacher, student and school performance as a "checklist" for teacher

evaluation. On the contrary, an increasing number of studies use the concepts of teachers' attention 11,
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adaptive learning 12.13 and action analysis 14.15 to measure the quality of teaching and demonstrate
their effectiveness in assessing the quality of teachers' direct actions and in deliberate long-term
decisions on pupil progress and growth. A number of scholars within this domain have implicitly or
explicitly highlighted the significance of Presence in Teaching (PIT) as a rich foundation for
professional focus, flexible learning, and reflective practice. In essence, engagement in teaching is
viewed as a crucial asset for concentration, adaptive learning, and action reflection. For instance,
Mason (2002) posits that concentration necessitates substantial immersion from educators. Additional
researchers have indicated that, in order to reflect on behavior and professional judgment, teachers
"experienced difficult experiences, appreciated their complexity and profound clarity” and 16
participated in "experienced life" and "professional existence".

The current understanding of PIT is based on the conceptualization and qualitative research of Rogers
and Rider Roth (2006). Rogers and Rider Roth (2006) crafted the concept of PIT, drawing from
educational philosophy and research, psychology, art, religion, and insights gleaned from student
interviews and writings. They pinpointed three facets of connection: self-connection,
student-connection, and teaching-connection. Li et al. (2023) sought to bolster the sense of presence
among educators and pupils during supervisory sessions, and PIT was considered a "presence in
learning" because it relies on PIT and uses PIT (s). The port size is the same as SELF19. Wei (2023)
conducted a qualitative study of the effect of meditation practice on teacher attendance, and the results
showed that teachers increased student acceptance and attention. This is in line with Rogers and Rider
Roth (2006), who demand student engagement. In addition, Rogers and Reid Ross stressed the moral
provisions of the Convention on Rights and Justice, namely the interest in the "holistic" development of
students and education in a fairer and more democratic society. They hold the view that students'
holistic development encompasses both their scholarly progress and their personal maturation, as well
as their responsible participation in the world. This is the reason why Pete diverges from notions like
"flow" and "consciousness," which primarily concentrate on the immediate experience of individuals.
Furthermore, a qualitative research by Raider Roth (2014) indicates that introspection and conversation
with peers can assist early childhood educators in becoming proactive and perceiving students' conduct
challenges. The study comprised two qualitative investigations in a high school setting involving 12
instructors and 50 pupils, with the aim of understanding their experiences of interaction with teachers,
students and themes. Pete as an expression of "existence" in learning is an important part of it. These
dual studies also highlight the significance of a sense of affiliation between educators and students. In
these studies, 'meaning’ refers to the meaning of teacher and student experience. First of all, there are
several aspects of the overall development of students' personality associated with these meanings.
Secondly, teachers' perception of existence is linked to their multi-level sense of achievement. Gaining
a more profound comprehension of these implications aids in grasping why educators and pupils
cherish presence.

Drawing from Rogers and Rider Roth's (2006) framework of PIT, along with the aforementioned
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qualitative studies and our own findings, we designed and described a detailed conceptualization of PIT
including three structures and their variants, as well as an overview of all reported values related to the
existence of 22. This provides the basis for exploring the existence and meaning of teaching, and our
goal is to adopt a holistic approach. Early research was mostly qualitative and carried out with small
samples of teachers and students (mainly upper secondary schools), leading to a lack of in-depth
understanding of PIT in teaching practice. Maybe a lot of teachers have experienced Pete. Since PIT is
not an obvious concept or general term among teachers, they might not consistently recognize the
experience and worth of PIT. If a large number of useless teacher samples are identified and
appreciated by PIT, the concept of good PIT can also be strengthened. Empirical insights into the
essence of PIT and its implications for the growth of educators and pupils can be integrated into teacher
education to equip both students and teachers with the skills to navigate the complexities and scenarios
of instruction. Consequently, we initiated research into the frequency with which a substantial sample
of randomly chosen high school educators encounter PIT in their routine practice and its implications
for PIT. Roefs et al. (2021a, 2021b) provided an exhaustive conceptualization of PIT, drawing on the
outcomes of the aforementioned qualitative studies, and elucidated all its facets within a qualitative
research framework. Building on this research, we designed a large-scale PIT study on the dilemma of
aimless teachers with narrative anecdotes. The later stages of this study are discussed and analyzed in
detail in another article. This article presents, analyzes and discusses research results based on existing
PIT literature. Therefore, our first goal is to find out if teachers recognize and evaluate our
sophisticated PIT concept; Secondly, we want to demonstrate how complex statistical analysis validates

and analyses complex concepts on a large scale, such as PIT.

2. Theoretical Background

A qualitative exploration with a dozen high school educators revealed that the triad of classroom
presence mirrors the triad of dimensions articulated by Rogers and Ryder Ross (2006): the realm of
personal consciousness, the student-centered state and reactive behavior. PIT also found two additional
features. Simultaneousity of three structures. In Pete's complex experience, the teacher's understanding
of inner experience is in harmony with his attention and the student's perception, and the answer comes
from the teacher's awareness. Another characteristic is cross-subjectivity. Philosophy 23, 24 and
Conceptual Insight 19 show that PIT is an intersubjective experience that blends into the interaction of
teachers and students, as qualitative research confirms. Rogers and Rider Roth (2006) mentioned
mutual trust, mutual vision and mutual meaning between teachers and students in the present. Drawing
from the current literature and our qualitative research, we have formulated the definition of Pete,
which encompasses the two characteristics mentioned above. We define presence as follows:

Pay attention to what is happening in the classroom, and in this process the answer comes from
understanding the situation and identifying opportunities for student development. This is an

experience of the (repeated) connection between teachers, students and subjects.
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The (ongoing) linkage "is part of the definition, as some instances of Pete's experiences initiated with a
disconnect between teachers and students, a topic we will address subsequently. Following this, we will
delve into the three components of the well. Each component is made up of various elements that
mirror its manifestation in the daily instructional experiences and actions of teachers. As depicted in
Figure 1.

2.1 Self-awareness

The initial framework pertains to the educator's level of focus and self-awareness. Rogers and Ryder
Ross (2006) contend that an individual's bond with their students is enhanced by a more profound
connection with their own self. Along similar lines, Meijer et al. (2009) performed an in-depth analysis
of a student teacher who cultivated a sense of presence, aided by supervisory sessions, showing that
deeper trust can improve his ability to communicate with students. Roefs et al. (2021b) also found this
in their study describing the (physical) stress experience caused by palpitations, giving feedback to
teachers to understand what is happening and making answers or decisions about how to cope. Trust is
based on their understanding of classroom situations to determine how to interact with students.
However, self-awareness does not naturally manifest itself in concentration on students, but in tension,
such as excessive attention to students and teachers who forget themselves. Two variants of this
structure emphasize the different qualities of attention and awareness that teachers can have: intuition
Or awareness.

The first choice is a feeling rooted in itself, which belongs to the intuitive nature of self-consciousness.
When teachers are fully focused on developing events, they experience these changes. This is a stark
contrast to thinking about what happens when you consciously withdraw and make wise decisions.
Roefs et al. (2021b) found that when teachers focus on themselves, they gain self-confidence,
confidence, and vitality in the classroom, as well as tranquility, stability, or sincerity. Rogers and Reid
Ross (2006) expressed the opposite view: "Divide me". Should (new) educators tailor their conception
of the quintessential instructor to align with the anticipated norms of the school, peers, or society, and
come to believe that "individuality is not allowed in the classroom," a risk indeed arises. The gap
between one's professional identity and personal identity may diminish trust. In research conducted by
Li et al. (2023), the objective of the individual teacher's control program was to integrate the personal
and professional facets of education. That's why teachers' students experience more entertainment. This
corresponds to Brown et al. (2016).

Another option is a reflective (physical) experience in which the teacher must be separated from the
classroom environment. This involves being open and focused on bodily experiences, reflecting and
changing your reactions. This is reflected in the words of the professor of history:

Pupils start to comprehend that history is intertwined with their existence. I believe it's more crucial for
them to grasp this, and it's something | appreciate. I've come to terms with the necessity to relinquish
control. I must confront this reality.

The teacher understands his own thoughts and feelings, and after a short reflection on their behavior,

154
Published by SCHOLINK INC.



www.scholink.org/ojs/index.php/jetss Journal of Education, Teaching and Social Studies \ol. 6, No. 4, 2024

draws a conclusion. In all high-quality studies, emotions and emotional incentives motivate teachers to
think in practice. This aligns with studies on affective teaching methods. In addition, Wei (2023)
mentioned teachers' understanding of their physical experiences and reflection on the significance of
their actions. For example, a teacher who "felt stiffness” [...] "strove to keep equilibrium," "inhaled
profoundly,” leading to a brief intermission for contemplation and a redirection of the necessary actions.
This is consistent with Mintz's (2016) psychoanalytic explanation of reflection, in which certain
emotional moments struggling with uncertainty trigger thinking in action and help determine what is
needed in certain categories.

2.2 Focus on Students

The second component encompasses educators' focus and comprehension of students in their capacity
as unique individuals and as collective entities. As Schulz (2003) described, it is about students'
interests as individuals and the environment in which they live, as well as the need to remain open and
accept what they observe. Schultz put forth a theoretical model for profound listening that emerged
from qualitative studies involving educators and pupils. For instance, teachers intentionally enhance
pupils' comprehension of significance, construct significance, and how themes impact them. Dewey's
concept of vitality (1933) also inspired the creation of a "student-centered" approach, highlighting
educators' focus and analysis of students' verbal and non-verbal cues.

Teachers must be sensitive to all physical manifestations of spiritual states and the meanings of all
words. He should not only understand their importance, but also their importance as indicators of
students' psychological stages, observation and level of understanding.

Focusing on students means mastering their full expression and interaction cognitively, while
interacting with them in an impactful way 19,28,29. The latter should be open to student mobility and
the role of situations and emotions described by Hinsdale (2016) and Rogers (2020) in action reflexes.
Therefore, as Rogers and Rider Roth (2006) and Noddings (2013, p. 199) have pointed out,
acknowledgment is a crucial aspect for educators to concentrate on their pupils: "When every student
speaks to me, all | have to do is present myself to them completely and arbitrarily.

Participation in learning means not only communication and close relationships with students, but also
constant separation from students. Rogers and Rider Roth (2006) described how modern consciousness
draws people's attention to misunderstandings, clashes, lack of energy or self-existence (related to
self-consciousness) and seeks meaning in separation and correction. In the research conducted by Roefs
et al. (2021b), French educator Anne exemplified classroom anger and promptly recognized its
significant impact on every student. He publicly apologized for what had happened and discussed anger
in class, which helped restore contact between teachers and students.

Roefs et al. (2021b, 2023) found three alternatives to this structure, where teachers' attention and
awareness of student education vary. Students' experiences and their unique perspectives and
characteristics as individuals. By concentrating on pupils' educational progress, educators direct their

focus towards "challenges, remarks, actions, and uncertainties” to achieve a more profound
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comprehension, grasp, or construct upon their existing knowledge. Trust and personal experiences
reflect interest in one's own experiences. It also encompasses grasping the influence of educational
activities on the collective ambiance, such as sharing joy and experiencing energy or energy
consumption. Teachers achieve this by paying attention to expressions in their bodies, such as holding
their breath or focusing on their eyes. Note and acknowledge that students are individuals with unique
perspectives and characteristics, which is mainly reflected in teachers who emphasize their connection
to the subject, sometimes unique and new. Teachers believe that students' ideas, opinions, experiences,
or thoughts enrich classroom interaction and, in some cases, inspire their curriculum. Secondly, these
teachers emphasize the uniqueness of students. They noticed, for example, that students suddenly
showed great interest or discussed talent in a particular topic.

Overall, these changes underline that, based on PIT's experience, teachers "see them clearly (students)
and see them as a whole.

2.3 Acting Responsively

The third structure includes teacher behavior, which varies from very subtle to obvious, as a result of
the fact that the classroom immediately becomes aware of its impact on students' development
opportunities. These reactions are spontaneous, combined with theoretical knowledge and empirical
(implicit) knowledge to respond to the present. Two specific response behaviors were used in the study
and conclusions were drawn from a study on the existence of a student. Choose teachers who will have
a significant impact on their field experience in response. Both options should create space for students
to create their personal and collective meaning and humanity.

In the first scenario, teachers who encourage students to participate in high-quality research aim to
promote learning through dialogue and collaboration. When teachers encourage students to participate
actively, they are motivated to dissect, devise solutions, vocalize thoughts, err, deliberate, perform,
heed, and retort. Pete expressed a conscious balance between leadership and interior design. On the
other hand, teachers hope to deepen the discussion by proposing discussion proposals. On the other
hand, they prefer not to offer excessive advice or judge the correctness of answers prematurely to foster
an environment where students feel emboldened to learn and think courageously.

The second option encourages students to discuss topics and interact in class, which means creating
opportunities for students to cognitively and emotionally combine topics and classroom interaction
through intuitive understanding, analysis, experience, emotion, and imagination. Teachers achieve this
goal, for example through situational training. They use special situations, phenomena, situations,
experiences, characters, stories, etc. They invite students to introduce a theme or ask questions about
solutions, experiences, and feelings about content. Courses and assignments are tailored to specific
student groups, making the themes interesting, exciting, imaginative or vibrant.

2.4 Significances Ascribed to PiT

Grasping the significance of PIT for student growth and learning experiences is still in its infancy.

Rogers and Rider Roth (2006:267) contend that students studying Law and Equality experience "a
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moment of realization, a sense of being acknowledged and comprehended.” a sense of security and
discovery of their passion in addition to combining legal and legal education with the overall
development of students in academic research and personal growth.

The qualitative research carried out by teachers and upper secondary school students also shows the
importance of comprehensive student development. First, students integrate their presence into learning.
When they are present, they gain an insight into the subject matter and start to perceive its relevance to
the world or their personal existence. Examination of their individual experiences also uncovered
diverse viewpoints on their self-development, especially trust, new perspectives and attitudes. Secondly,
teachers believe that the attendance rate is the most important factor in the personal development of
students. This means respecting students' different perspectives and developing new worldviews.
Attendance may also be due to how students prepare for exams or have an in-depth understanding of
the subject, but it is rare or not very obvious.

Likewise, Peschl (2007) crafted a methodological structure to outline the attainment of deep-seated
change, determining that anticipated mindsets—concerning acceptance, reflection, receptiveness, and
profound comprehension—are essential themes that shape living conditions, particularly human
elements, throughout the transition. In terms of student personal development, Bista believes that
existence helps students understand subjectivity, interests, perspectives, individual principles and
objectives. Similarly, Dewey (1933) and Notting (2013) suggested that students' thoughts and
reflections as well as subjective experiences should be included in the transmission process. The
prevailing subjective educational experience elucidates the strong connection between students'
personal growth and the current encounters of both instructors and learners.

In educational research, students' learning and personal growth are frequently categorized as part of
general education. Recent international education studies show that many countries recognise the
importance of comprehensive child development, but efforts in this area are limited. Integrating
children's comprehensive development into teaching practice is supported by trust-based (holistic)
school methods, learning communities and formal programmes such as the teaching of social and
emotional skills. A better understanding of PET can strengthen this work because teachers emphasize
the importance of existence for the personal development of students, and when they are present,
teachers can feel that they are effectively educating the entire student.

Furthermore, the experience of presence appears to possess an inherent significance, including student
interest and free participation, as well as teacher satisfaction such as self-confidence, happiness and
even deep satisfaction, since instances of presence often link to teachers' unique values and beliefs.
Participation is also linked to complex experiences such as frustration, learning needs that are as
difficult as students, and in some cases teachers experience complex, emotional or exhausting learning
processes. There is much congruence between the viewpoints of educators and pupils. What sets these
studies apart is that educators discuss pupils' enduring growth and their role as future citizens, while

student learning demonstrates the importance of classroom experience.
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However, all values obtained from qualitative research are typically related to the presence of teachers
and students associated with PIT. A goal of this research is to gain a clearer comprehension of how
educators primarily commit to classroom experiences of PIT (encompassing both learning and personal

growth experiences) and their individual teaching journeys.

3. Research Questions

The aim of this study is to thoroughly understand the experiences of an uncontrolled sample of high
school teachers in relation to PIT. This enhances the conceptualization of PIT by expanding the
qualitative perspective prevalent in most PIT research. A comprehensive approach allows for the
exploration of whether teachers acknowledge the PIT phenomenon, consider it an important
educational phenomenon, as often mentioned in literature, and whether they study this "meaning": what
do they see in Pitt and what is the strongest meaning? The following three research questions are
therefore proposed.

1. Do educators encounter a sense of presence in their teaching within their classrooms, and if so, with
what frequency?

2. What significance do educators ascribe to PiT regarding students' in-class experiences?

3. What significance do educators ascribe to PiT concerning their own teaching experiences?

4. Methods

To examine the prevalence of PIT among educators and its relevance to them, we used a cross-sectional
study to study secondary teachers (12-18 years old) in the Netherlands. The emphasis is on high
schools, as most of the qualitative research created for this basic research was carried out in upper
secondary schools. In addition, As Tze et al. (2016) and Macklem (2015) have noted, the incidence of
classroom ennui and waning student engagement in high schools underscore potential links within this
educational setting when contrasted with elementary education.

The Dutch education system is an international exception. In the Netherlands, The liberty to pursue
education is a constitutional entitlement, encompassing the entitlement to public financing and the
prerogative of schools to instruct based on their religious, ideological, or pedagogical convictions. The
majority of Dutch pupils are enrolled in government-funded institutions. Educational caliber is
predominantly governed by national criteria established by the Ministry of Education, Culture, and
Science, which outline the subjects, goals, and assessment criteria for student achievement. Similar to
numerous nations globally, the responsibility for examinations has become central to the Dutch
educational framework. Secondary schooling is stratified into various tiers, and at the end of last year a
national written test was organised on the basis of subjects and levels of education. The study was
conducted on second-year secondary education, second-year secondary education and university
preparatory teachers in VMBO-T, a second-year secondary education programme that contains only

general subjects. The subject is not a teacher teaching specialized subjects, sports or applied art, as
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teaching methods require completely different descriptions and the existing high-quality knowledge
does not provide sufficient feedback.

4.1 Participants

Participants are enlisted through diverse methods to ensure the most extensive response possible. First
of all, we contacted six schools in different regions. Each school has a contact point through which
teachers can invite via email, intranet or teacher meetings. Secondly, individuals were gathered via
social media channels, including LinkedIn and the Dutch educational app Teacher Tapp. Irrespective of
the recruitment approach, the identical message should be employed in the invitation correspondence.
271 individuals engaged in the web-based survey. The criteria we applied were as follows: initially,
participants had to complete no less than 75% of the questionnaire, which is the first part. Second,
participants in the target group: STEM, social and grammar secondary school teachers (Dutch general
subject classification). Fewer than 75% of the classes were attended by 10 students, of whom 3 were
not part of the target group (i.e. they worked in vocational and technical sub-projects of preschool
education or were sports or art teachers). Post-exclusion, the study included 258 individuals, with 113
hailing from six schools (fairly evenly spread, ranging from 11 to 21 participants per institution), and
145 were recruited via social media platforms. As depicted in Table 1, participants fit perfectly into the
target group according to gender and age; participants include more STEM teachers and fewer

language teachers than the target group.

Table 1. Comparison of Participant Demographics with Those of the Intended Population
(N=258)

Categories Participants Target population®
Variable Frequency Valid percentage Percentage
Gender Male 137 45.60 44.45
Female 163 54.40 55.56
Missing 10
Age < 24 years 10 3.05 3.66
25-34 years 64 21.55 25.85
35-44 years 77 25.50 25.55
45-54 years 79 26.45 22.30
55-64 years 63 20.80 20.50
2> 65 years 7 2.65 2.14
Missing 20
< 3years 29 9.50 N/A
Years of teaching 4-14 years 136 45.45 N/A
experience 15-24 years 61 20.35 N/A
159
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> 25 years 74 24.70 N/A
Teaching subject”  Languages 106 35.55 36.70

STEM 128 42.50 38.85

Social 66 21.95 24.45

studies

Missing 15

® Gender and age data for the target group are sourced from The Dutch Council for Secondary
Education (VO Raad, 2021); information regarding teaching disciplines is sourced from The Education
Executive Agency of the Dutch Ministry of Education (DUO, 2022).

® Languages: German, English, French, Dutch, and Ancient languages; STEM fields: Biology, Physics,
Chemistry, NLT (Nature, Life, Technology), Geography, and Mathematics; Social science subjects:
History, Culture & the Arts (theoretical), Economics, Business Economics, Philosophy, Religion, and

Civics.

4.2 Procedures

The study's data collection was conducted via web-based questionnaires between May and November
2021. The Qualtrics platform was utilized to design the online surveys. After initiating the online
survey, participants were given a week to finish it.

Forced reactions were used and participants were not compensated. The average completion time is 19
minutes. Throughout the survey, participants had the opportunity to raise any issues, comments, or
concerns. Comprehensive contact information for the lead author and the ethics committee was
provided. This research received approval from the Radboud School of Education Ethics Committee,
reference code 20U.015679.

4.3 Instrument

In this research, we employed a joke-telling survey that had been meticulously examined and
authenticated by educators and specialists, showcasing exemplary PIT instances within regular teaching
routines. First, because we assume that many teachers are unfamiliar with the concepts of law and
justice, the real experiences of law and justice described in narrative incidents can inspire respondents
to recall and rethink their experiences in the field of justice and justice. Secondly, the use of interludes
enables a fair examination of the characteristics of PIT: in PIT's "global” experience (simultaneity), a
structured combination of three structures is placed in a concrete and real environment of interaction
with teachers (subjectivity).

The questionnaire is structured into three sections: 1) the occurrence of PIT experiences, 2) the
significance of PIT, and 3) the particular characteristics of educators. In the introduction, participants
gave a short definition of Pete: "The teacher closely follows what happens in the classroom and
responds positively." The core of the study consists of six narrative anecdotes that summarize Professor

Pitt's experiences of qualitative material. These events describe the conditions and conditions in which
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PIT takes place to encourage participants to reflect on their PIT experience and avoid reactions in a
vacuum. This is particularly crucial as we presume that the majority of educators may not be
acquainted with the PIT concept. Initially, Boone et al. (2021) established these sequences. Figure 2
illustrates an instance of a minor event. This engagement encompasses three structural variations (from
an experimental viewpoint) that mirror the concurrent essence of the structure. Figure 1 shows that this
targeted PIT experience is implemented across the classroom teaching and interactive environment,
revealing the horizontal nature of PIT. This mirrors a manageable element where an increasing number
of minor incidents start to resemble each other, thereby neutralizing trivial disparities. Additionally, this
scenario comprises varying contextual facets across distinct storylines, providing a sense of authenticity.
All interfaces have this structural structure, so each variant appears at the same frequency in a sample
of six interfaces and has as many different combinations as possible. Therefore, these six groups
represent different forms of PIT expression (the application contains six small illustrations).

4.3.1 Occurrence of PiT Encounters

The primary research question (RQ 1) examines if the teacher has experienced Pitt, if any, what is the
testing frequency and what is the frequency of the three structures tested. Participants received six
mini-courses, each of which asked three questions about self-awareness, student attention and
responsive behavior. To maximize the length of the study, it contains only six small events, so each
version contains six elements. Participants were first asked to read a section of the World Journal and
answer three related questions. In order to avoid societal expectations, some demand the absence of
right or wrong answers. The content of these three questions is different, so use the indicators of the
three units in the toolbox as appropriate representatives of private actors. Each question requires
participants to assess how often they experience this feature on the Likert 5 scale (as shown in the
example in Figure 3).

4.3.2 Meanings Attributed to PiT

We studied Professor Pitt's understanding by presenting a small anecdote to the participants.
Participants told about the students' experiences in the classroom and measured their significance with
12 elements (RQ 2). The participants considered their teaching experience as measured by eight objects
(RQ3). In the qualitative study, all values related to teacher and pupil attendance experience, even if
mentioned only once, are recorded as indicator 22. A five-point Likert scale was employed for
participants to rate their alignment with these values (a sample of a dichotomous item is depicted in
Figure 4).For these two sets of values, the option "Specify Other" has been added to determine
unpublished PIT values in a qualitative study.

As our goal is to give teachers a deeper understanding of the general meaning of PIT, six brief
segments were assigned to participants in a random fashion. The presumption is that by amalgamating
the significance of six distinct vignettes, we can gain a broad understanding of the content taught to
Pete. After all, these small events together form various manifestations of legal and legal movements.

4.3.3 Educator-specific Attributes
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When examining question 1, supplementary inquiries regarding gender, age, teaching tenure, and
participant topics were incorporated to examine the correlation between self-perception, focus on
students, reactive actions, and the specific frequencies of the teacher.

4.3.4 Soundness and Dependability

Throughout every phase of the research and development procedure, a 24-hour professor, three
specialists, and all relevant elements confirmed the dependability of the research material and
implemented enhancements until substantial proof of efficacy was achieved. The content validity study
evaluates the PIT sampling of the entire project as a shared content area (sampling validity); Six
specific elements were evaluated based on students' level of self-awareness, attention level and
response behaviour (course effectiveness), as well as their significance, relevance and interest to
teachers (facial effectiveness). In the final phase, three experts, eight teachers and all authors validated
the effectiveness of the content. Given the current state of the research and the emergence of the PIT
concept, the structural competence of the research has not yet been validated.

In addition to efficiency measurements, an extensive reliability analysis was carried out after
management. Measuring the internal consistency of the three structures shows that the self-perception
of the six elements related to each structure of Cronbach's alpha is 0.551, self-perception of student
attention 0.650, and self-perception of reactive behavior 0.655. The overall internal consistency of PIT
is indicated by a Cronbach's alpha of 0.839 across 18 items. Generally, values exceeding 0.8 are
deemed suitable for research applications. Low alpha levels in all three structures do not mean that
research is useless. When this tool is used to evaluate individuals, high alpha values are considered
desirable (Cronbach, 1951). On the contrary, our research aims to better understand the experience of
PIT in teaching groups, Taber (2018) posits that a high alpha is not strictly essential. Consequently, we
deem the research instrument suitable for accomplishing the goal.

4.4 Data Analysis

When the survey was completed, 258-228 respondents' data were analyzed. After the survey, the
response rate decreased slightly (section 1). PIT Experience, Episode 2. Teachers believe that PIT has a
significant impact on students' teaching experience. The teacher believes that Pete's teaching
experience is important to them; The examination of the teacher's characteristics in section 3 was
conducted using SPSS version 26.0. We incorporated exclusion criteria in all statistical analysis
procedures, and if there are no values in variables or factors, the whole situation is deleted.

4.4.1 Is there an occurrence of presence in teaching among teachers within their classrooms, and if so,
with what frequency? (RQ 1)

Based on the evaluation of these three structures, they determined whether they lived in Pitt and how
long they lived. To do this, initially, compute a novel variable for every framework by amalgamating
the six components linked to each framework (one component per decimal place).Synthesize these
outcomes and determine the incidence of participants' PIT assessments. We are frequently in pursuit of

outliers. The findings reveal that for the three structures and PIT, roughly 95% of the Z scores fall
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within two standard deviations. No Z scores exceeding three standard deviations were identified,
suggesting that the variation of the variable is not markedly significant. All three structures have small
deviations and spikes indicating normal distribution.

Run a t-test with Cohen D to find out if there is a significant difference between the participants'
average PIT and one average, indicating that there is no average PIT in the first year.

4.4.2 What significance do teachers ascribe (primarily) to PiT regarding students' in-class experiences
(RQ 2) and their own teaching experiences (RQ 3)?

To determine the different levels of participants for PIT class experience and class experience, hew
variables were calculated for each value by combining the results of each value with six small event
groups. Off-spec sampling suggests that roughly 95% of these variables' values lie within two standard
deviations. No values exceeding three standard deviations were detected, indicating that the deviation
of the variable is not significant. The z-values of the deviation and peak are above 1.95 in almost all
directions, indicating uneven distribution. For these variables, we used internal variance analysis to
classify teachers based on their PIT values, taking into account the students' experience in the
classroom and their own teaching experience.

Analysis of differences within research subjects requires a balanced set of small events. In other words,
teachers' specificities should be evenly distributed among six thumbnails. Therefore, we performed
random tests employing one-way ANOVA and mapping analysis. To accomplish this, compute a fresh
set of variable incidents. The Leven test showed that age and teaching experience were not significantly
affected, indicating consistent differences. Although the F-statistics are in breach of normal
assumptions, they are stable for samples of this size (45).Conversely, the analysis of variance did not
reveal statistically significant disparities in age and teaching tenure among the six smaller clusters, and
the results were not very effective. According to the map analysis, there was no statistically significant
variation in gender between the six minor event groups and the participants, as gender had a relatively
small impact and learning participants had a relatively small impact. The results show that teachers'
characteristics are evenly distributed among the six smaller action groups.

The answer to the question "Please Define Other" is coded to reflect the significance of the students'
classroom experience or their own experiences with Pitt students. Coding these answers can provide a
more detailed understanding of the values listed in the array problem. The number of times different

participants gave similar answers was then calculated.

5. Results

The research outcomes are structured in alignment with the trio of investigative queries.

5.1 Examining whether Educators Experience PiT and, if so, How Frequently

Table 2 presents the average, standard deviation, and range of mean scores for PIT and its three
components: confidence, attention to pupils and reactive behavior. Get PIT results by taking the

average of the three structures.
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Table 2. Statistical Descriptions for Classroom Presence and Its Trio of Dimensions (N=258)

Construct Mean SD Minimum Maximum
Classroom Presence 3.66 0.55 221 4.56
Self-Recognition 3.60 0.48 2.09 4.95
Attention to Students 3.48 0.49 2.09 4.94
Reactive Behavior 4.48 0.49 1.78 4.75

The sample test confirms that, assuming that all teachers have experience of PIT, the average value of
all participants in PIT deviates significantly from the 'no grade’ value (response scale 1). D According
to Cohen's measurements, this effect is 0.45, which is seen as a minor or moderate impact. The mean of
the PIT scale exceeds the midpoint of the scale (i.e. 3, "equivalent”).

For all three structures, the sample established that there was a notable disparity in the average degree
of self-assurance, student-centred and responsive individuals compared to those who did not participate.
D Cohen's measurements show effect sizes of 0.51, 0.50 and 0.55, representing the average effect.

The relationship between teaching experience and the specificities of the three structures was studied
using linear regression. Based on our research data, we use reverse limining to minimize the risk of
type 1l errors. Reverse selection determines the probability that the predicate is removed. It includes
three factors: gender, study time and discipline. The survey topics are divided into three groups, such as
linguistics, STEM and social sciences, followed by virtual coding. Age is not factored in as it correlates
with teaching tenure. In the methodological section, we detailed the assumption of normalcy in the
absence of univariate outliers. Other hypotheses of linear regression were studied before analysis. All
predictive factors have acceptable tolerances and VIF values, indicating that a multidimensional
hypothesis still exists. In addition, Cook’s distance was tested for multiple anomalies. In the analysis,
the cooking distance without variables is greater than 1 and the maximum cooking distance is 0.45,
indicating that there is no inappropriate effect on the model. The results show that each entity has four
models (see Table 3). The reverse exclusion method eliminates small independent variables with the
smallest correlation. Therefore, each building model 4 presents the most relevant independent variables
for the individual design. When examining normalized values in these final models, no clear correlation
between independent variables and confidence was observed. The study has found a significant
correlation between gender and students, but the effect is relatively small. Women pay more attention to
students than men, and gender accounts for only 1.6% of teachers' differences in attention to students'
experiences. Studies have shown a significant correlation between learner learning and response
behaviour, but at relatively low exposure levels. The response of STEM teachers is slightly lower than
that of social research teachers, which explains only 2.3% of the difference in teacher response

experience.
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Table 3. Regression Analyses Exploring the Links between the Dimensions of Classroom Presence

and Characteristics Specific to Teachers

Model Educator-specific attributes R? Adj R? R F i
Change Change

1 Teaching experience, Gender, 0.020 0.008 0.021 1.288 1.277
Languages, STEM

2 Gender, Languages, STEM 0.019 0.010 -0.005 1.658 0.208

3 Languages, STEM 0.016 0.010 -0.005 2.249 0.466

4 STEM 0.028 0.008 -0.006 3.443 1.039

Construct: Self-consciousness

1 Teaching experience, Gender, 0.035 0.019 0.035 1.997 1.992
Languages, STEM

2 Gender, Languages, STEM 0.035 0.025 0.001 2.633** 0.032

3 Gender, STEM 0.028 0.021 -0.005 3.577**  0.777

4 Gender 0.018 0.0114 -0.008 4.718** 2.415

Construct: Student-Centric Attention

1 Teaching experience, Gender, 0.036 0.019 0.035 2.039** 2.038
Languages, STEM

2 Gender, Languages, STEM 0.033 0.030 0.002 2.722** 0.004

3 Languages, STEM 0.028 0.020 -0.006 3.544*  1.102

4 STEM 0.030 0.022 -0.005 6.497*  0.594

Construct: Acting responsively

Note.*p < .05. The method of backward elimination was employed. ‘Social studies’ serves as the

reference group for the teaching subject.

5.2 What Significance do Teachers Ascribe (Primarily) to PiT Regarding Students' in-class
Experiences?

Table 4 illustrates the importance of students' classroom experience or average grades from top to
bottom to better understand what teachers consider important about PIT content. An internal analysis of
variance was conducted to ascertain if there were notable disparities in the values. The mochi test
shows that the spherical hypothesis is not fulfilled. Therefore, a spherical assessment of the
greenhouse's resting source corrects degrees of freedom. Despite breaching normal assumptions, the
size of the F-STAT sample remained stable (51, 52). Variable aberration is not a problem.

The findings indicated a significant difference between the two values, with a moderate effect size of
53. We then use internal subjective benchmarking tests to check if there are significant differences in

continuity values.
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Based on participants' internal benchmarks, simplified investments can be created by grouping on the
basis of significant differences in averages (line lines in Table 4). It can be divided into five different
meanings. The first level includes the meaning of interest. The second level contains values from level
2 to level 7 with the same classification. The ordering includes all aspects concerning students'
individual maturation. The third level consists of eight levels, and Deville believes he has a thorough
understanding of this theme. The fourth level has two meanings: the challenge of the student
experience and the feeling of preparing for the exam. Teachers believe that PIT is the least important

because students find it difficult to reach fifth place.

Table 4. Ranking of the Significances for Students" in-class Experiences as Teachers Linked Them
to PiT Based on Their Mean Scores, and a Within-subjects ANOVA to Assess if This Ranking was
Substantial (N=247)

Descriptive statistics Within-subjects contrast results

Level® Mean SD Contrasts F Df n?
1 Being interested 411 .93 lvs2 20.55** 545  .079
2 Feeling free 3.85 1.08 2vs 3 .10 548  .002
3 Gaining a deeper understanding of themselves  3.68 .95 3vs4 .03 528 .001
4 Acquiring fresh viewpoints on the world 3.66 .85 4vs5 3.10 545  .015
5 Experiencing self-confidence 3.60 91 5vs 6 .02 540  .001
6 Dev.respect for other(s)/views 3.66 .98 6vs7 .03 535 .001
7 Putting the SM® into context 3.60 1.06 7vs8 5.98** 535  .026
8 Dev."deep understanding of SM 3.55 1.05 8vs9 32.11* 548 120
9 Experiencing frustration 2.83 1.09 9vs 10 .55 533 .001
10 Feeling prepared for a test 2.68 .98 10vs11 .60 535  .003
11 Experiencing insecurity 2.71 1.18 11vs12 529*** 526 .020
12 Experiencing too much difficulty 2.55 1.09

Note.*p <.05, **p <.001. The dashed lines distinguish rankings that significantly differ from one

another. SM = Subject matter; Dev. = Developing

The importance of PIT in determining the teaching experience of students who do not have the ability
to perform in qualitative research. Add the question 'Other, specify'. 41 teachers added new meanings, 6
teachers described the meaning of interest in more detail and highlighted differences between students
in class. To simplify the data, classify and code the responses. Table 5 summarises the value added
codes and their borrowing frequency. The added value of teacher reports and certain features of student

participation are very similar.
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Table 5. Supplementary PIT-related Significances of PIT for Students' in-class Experiences, as

Identified by Teachers in Reaction to the Six Scenarios (N=247)

Additional Meanings Codes Frequency

Intrigued/Experiencing Awe

Feeling Joy

Sense of Vulnerability (as students seek correct answers)
Enhanced Unity Among Students

Enhanced Unity Between Students and Teacher
Displaying Evasive Actions

Experiencing MiscommunicationDeliberately Engaging with the Content
Deliberately Engaging with the Content

Willingness to Participate

Feeling of Contributing to the Classroom

Sense of Being Noticed and Recognized

Openness to the Subject Matter

Taking Charge of Their Own Learning Process
Cultivating Reflective Abilities

Learning to Support Their Opinions

N N N N N O b WO W B N O N O OO O

Experiencing Inactivity

5.3 What Significances in Their Teaching Experiences do Teachers Primarily Ascribe to PiT?

Table 6 shows how important it is for their teaching experience to understand the importance of IPT for
teachers in descending average order. The participants were subjected to an internal variance analysis to
check whether the investment was statistically significant. The mochi test shows that the spherical
hypothesis is not fulfilled. Therefore, a spherical assessment of the greenhouse's resting source corrects
degrees of freedom. Despite breaching normal assumptions, the size of the F-STAT sample remained

stable (51, 52). Variable aberration is not a problem.

Table 6. Ranking of the Significances for Their Teaching Experiences that Teachers Linked to PiT
Based on Their Average Scores, and a Within-subjects ANOVA to Determine if This Ranking
Held Significance (N=242)

Descriptive statistics Intra-subject comparison outcomes

Level Mean SD  Contrasts F Df s

1 Enjoying teaching 444 105 1vs2 .05 3.10 .001

2 Learning things myself 4.33 J1 2vs3 9.50***  3.10 .033

3 Experiencing this as the core of education 4.04 .90 3vs4 7.09*%** 311 .031
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4 Feeling confident 388 105 4vs5 49.85* 3.08 170
5 Experiencing time pressure 303 128 5vs6 97 3.09 .003
6 Experiencing teaching as complex 2.91 135 6vs7 31.12* 3.09 112
7 Experiencing emotional pressure 244 121 7vs8 7.23***  3.09 031
8 Experiencing fatigue 228 124

Note. *p< .01, **p < .001, The dashed lines demarcate the distinctions between significantly

disparate rankings.

The results showed a significant difference in continuity values, impact size 53. We then use internal
subjective benchmarking tests to check if there are significant differences in continuity values.

Based on researchers' internal benchmarks, simplified investments can be created by grouping on the
basis of significant differences in averages (as shown in the line in Table 6). It can be divided into six
different meanings. Personal enjoyment of learning comes first, so it's also the most important thing for
Pete. Secondly, | believe that this is the core of learning and, thirdly, | trust it. The impact difference
between third and fourth places is not significant, 53. Lower levels 4, 5 and 6 have a complex teaching
experience; Fatigue is the lowest in the ranking, so it is the lowest in the well.

In order to clarify other meanings related to PIT in teachers' teaching experience, the survey includes
the question "Other, specify”. Thirteen teachers added new meanings, and one teacher explained in
detail the meaning of the concept of "experiential learning is difficult”, stressing that it is a positive
experience. To simplify the data, classify and code the responses. Table 7 summarises the value added

codes and their frequency of reference.

Table 7. Novel Significances Attributed to PiT within the Educators' Teaching Experiences, as

Recognized by Teachers in Reaction to the Six Scenarios (N=242)

Additional Significance Codes Frequency

Enhanced Bond with Students

Feeling Anxious about Meeting Lesson Goals
Experiencing Stress

Sense of Responsibility

Self-Discovery

N B DN N OO

Experiencing Ease

6. Final Thoughts and Dialogue
This research investigated the manner and degree to which a substantial sample of randomly chosen
Dutch secondary school educators recognized PiT as a phenomenon and what they primarily ascribed

to PiT. Above all, it was observed that all teachers have, to varying degrees, experienced the PIT
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threshold (each form has three structures), and on average only more than half of the PIT courses. This
also shows that teachers who are not familiar with Pete's concept or feeling introduce them to Pete's
experience through various jokes, which improves the effectiveness of Pete's conceptualization. The
study also found that teachers did not experience Pitt in almost half of the courses. Although there is a
clear correlation between the specificity of some teachers and the focus on pupils' experiences and
response behaviour, the specificity of these teachers can only explain the differences in teacher
experience to a very limited extent, as teacher specificity is only 1.6%. The rate of change is 2.3% and
the impact is relatively small.

Secondly, regarding the importance of students' classroom experience, it was found that teachers
consider interest to be the most important importance of Pita. Secondly, the feeling of freedom is
related to the personal development of students and the localization of the theme. A reasonable
determination of PIT means that Devel believes that people have a deep understanding of the subject.
Test preparation and complex student experiences are the least common PIT values (see Table 4). This
is consistent with qualitative research results that show that teachers' focus on attendance covers the
overall development of students and are most concerned about their own development. Most of the
added value of answering teachers' open questions relates to student participation.

Thirdly, regarding the importance of PIT for personal teaching experience, we note that satisfactory
teaching experience is mainly due to PIT, and a minimum teaching experience is necessary. In a
satisfactory learning experience, the happiness of teaching is highest, followed by the essence of
teaching and self-confidence. In complex trials, moderate PIT refers to a sense of time pressure, while
values associated with other complex trials are considered least PIT (see Table 6).

Based on these results, we can demonstrate to students what educators find fulfilling and consider as
the core of teaching: its role in fostering student involvement and holistic growth. This corroborates
prior qualitative studies that suggest a connection between educators' presence and their dedication to
student progress and overall development. Thus, PIT contributes to the achievement of objectives 35
and 54 of general education for all children. Other impacts of the report include concerns and
nervousness about price targets, thus, the association between educators' time constraints and mental
education might to a lesser degree suggest that teachers also grapple with conflicts between mental
education and academic goals.

We believe that in the current growing shortage of teachers, these ideas about the importance of PIT are
particularly important. The capacity to exert a substantial influence on the lives and growth of
individuals aged 55 to 57 is a crucial incentive for joining and remaining in the educational field.
Teachers are primarily dedicated to the development and well-being of their students. Other impacts of
the report include concerns and nervousness about price targets, hence, the correlation between
educators' time constraints and mental education might, to a limited degree, suggest that teachers also
face strains between mental education and educational objectives.

We believe that in the current growing shortage of teachers, these ideas about the importance of PIT are
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particularly important. Possessing the capacity to profoundly influence the lives and growth of
individuals between the ages of 55 and 57 serves as a vital incentive for pursuing and maintaining a
career in education. Teachers are primarily dedicated to the development and well-being of their
students. A study conducted by Yinon and Orland Barak (2017) revealed that the primary reason for
teachers' fluctuations in their career was the inability to significantly impact students' lives. Disability is
often linked to the tense relationship between teachers' professional skills, academic performance and
exam culture. Therefore, the study presented by Kelchtermans (2017) on the existence of teaching and
its correlation with satisfactory teaching experiences helps to understand that teacher mobility and
retention are issues of the education system. Education policy and schools as an organisation play a
crucial role in creating an environment conducive to the formation of learning opportunities. Our study
also indicates that PIT is deemed valuable incidentally in documenting teacher collectives and is seen
as beneficial for children's holistic growth and their own fulfilling teaching encounters.

6.1 Merits, Constraints, and Prospects for Future Inquiry

The study's merit lies in its meticulous and transparent construction, utilizing small examples and
appropriate survey points derived from previous qualitative research spanning 2-5 studies. These jokes
include, but mostly implicit aspects of teaching research experienced by teachers in their daily practice,
such as the simultaneous and interdisciplinary nature of the three PIT structures. Therefore, we
demonstrated how complex statistical analysis can be used for large-scale research and empirical
analysis of complex concepts such as PIT. However, we continue to rely on teachers' shared
understanding of small events and suggest that their understanding of these possible aspects may be too
early to study in the future. This may include identifying differences between teachers and examining
whether certain PIT structures are better suited to certain values than others, or whether these three
structures are crucial for teachers to identify all (best) values. Another benefit is that the sample size is
adequate for statistical analysis and represents a cohort of secondary educators in the Netherlands,
facilitating the dissemination of research findings. We recommend further investigation into this
concept, its origins, and its relevance to other diverse fields, such as sports, arts education, and practical
subjects like cooking or woodworking.

Recent research has distinctly demonstrated that PIT is associated with positive experiences and
intricate interactions between students and teachers, albeit to a lesser extent, and given the real concern
about teacher retention, we suggest that this complex experience be better reflected in future PIT
research. In addition, the Parties should systematically review the obstacles and conditions for the legal
and fair treatment of schools and classrooms.

There are limitations to the investigation. First of all, we understand the frequency of PIT in the
classroom, but we don't know how often teachers experience PIT in the classroom: does PIT refer to
short-term learning or reflect subtle and continuous experiences in the classroom? Secondly, as linear
regression shows, Kronbach's alpha values in three PIT structures are below 0.8, indicating a high

reliability factor, resulting in a low reliability factor between PIT experience and teacher specificities.
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Later studies on this relationship can use structured design methods to develop thumbnails to increase
the number of thumbnails, bringing the total number of projects to 22. This can provide higher alpha
values for all three structures. Related concepts such as mindfulness in learning and adaptive learning
by measuring can be used to assess the structural validity of empirical measurements of PIT frequency
in questionnaires.

Furthermore, we can ascertain the value of the findings by employing data triangulation methods, such
as consulting with experts and educators to grasp their interpretation of the outcomes, or by correlating
the observations of several educators across various classes with PiT to comprehend the significance of
the results. In addition, we require a more profound comprehension of the ways and reasons why
teachers ascribe specific significances to Peter, such as learning and perceiving matters independently,
which is the core of learning. This also applies to why students' personal development values are
typically classified in PIT, while students' academic learning values are classified lower. Our research
shows that teachers can experience exciting connections between PIT and the external goals of
compulsory education. We still lack an in-depth understanding of the relationship between field
experience, curriculum, education policy or exam responsibility. In addition, the relationship between
PIT and teacher engagement (ethics) has not yet been studied. Our conclusions form the basis for
examining these relations. Future study of hybrid methods can address the above questions and develop
Pita's theory of the roots of the living world for both teachers and students. Ultimately, the role of the
law in the six anecdotes might to a certain degree mirror the traits of the Dutch educational framework
and cultural context. In various day-to-day classrooms, the manifestation and operation of PIT can
inherently be contingent on diverse educational and cultural paradigms. Our study implies that by
studying PET, we highlight the teacher experiences that reach the heart of teaching.Therefore, we
propose studying law and law in a broader international context, educational scholars can leverage this
research and its preliminary investigations to examine PIT, ensuring sensitivity to the nuances of daily
teaching within the educational and cultural milieu.

6.2 Significance of the Study for Instructional and Educational Application

First, a better understanding of PIT teachers can help them understand their attention, awareness and
responsiveness in daily teaching practice and their importance. Our PIT concept can provide a basis for
reflection and keep teachers responsible for their own decisions and decisions. This may be because, on
average, almost half of PIT courses lack experience. While teachers bring different positive meanings
to themselves and their students, it can mean that there is another world to overcome. A portion of the
esteemed research concentrates on nurturing educators' PIT skills. This body of work underscores the
significance of reevaluating 4.67 and engaging in conversations with peers to foster PIT. Our study
offers the necessary insights and terminology for such contemplation and discourse. This is crucial, as
PiT is a phenomenon that teachers intuitively recognize during pivotal learning experiences that remain
obscure or challenging to access. Pete's language and knowledge can guide us in critical thinking about

teaching practices. In particular, anecdotes and inquiries can act as an entry point for discussions and
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introspection within regular practice, as well as for educators' professional growth and within teacher
training initiatives. With a focus on teacher education, PIT can assist both students and educators in
gearing up for the fluid and context-dependent aspects of instruction, as well as the complexity,
fragility and values associated with it. In addition, it can help them become professionals who think,
feel, judge and act. Ultimately, this can aid them in comprehending their motivation for pursuing
teaching; it can also assist seasoned educators in rediscovering their initial reasons for entering the
profession. This can help them maintain motivation and avoid giving up.

Responsibility training with an increasing emphasis on auditing can replace training values that are not
reflected in results, assessments or measurable objectives. Through this study, we investigated different
aspects of teaching, including predefined learning goals, and goals related to the development of
broader educational values that result from meaningful student engagement and interaction with
teachers. Therefore, our research helps to understand and understand the primary responsibility of

teachers in understanding and utilizing current learning times.
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