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Abstract

This paper examines the challenges faced by an MA student in achieving higher scores in academic
assignments due to the use of informal language. The study identifies specific informal features that
hinder the student’s performance in academic writing. Through a small-scale research study involving
a face-to-face interview and analysis of assignment excerpts, the paper explores the underlying causes
of informality in academic writing and proposes practical solutions to enhance formal academic
expression. The discussion is framed within the context of the student’s academic literacy background,
including the Cl-level English proficiency and the assessment criteria. The paper concludes with
targeted recommendations to help the student and similar learners improve their academic writing by
adhering to formal register conventions.
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1. Introduction

This essay is going to solve an academic writing problem that an MA student faces in the assignment
writing by identifying the informal features in academic writing with some solutions. A small research
study was conducted before the analysis. The problem was collected from the student by face to face
interview and some issues were collected from student’s assignments. The whole procedure was
processed with the student’s consent. In this essay, a brief introduction of the student’s academic
literacy context and a description of the problem will be introduced. Then, a literature review about the
concept of informality, causes of and solutions to this type of problem will be demonstrated. Finally,

some practical suggestions will be given.
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2. Academic Literacy Context

The student discussed in this essay is a Chinese student who studies on an MA Studies programme in a
UK university. Her pre-enter IELTS assessment indicates that her English proficiency is Cl. The
one-year programme is delivered by the School of Education, which aims at giving no previous
teaching experience students opportunities to gain the essential knowledge and skills in language
teaching. It consists of compulsory and optional modules, covers topics from analyzing language
learning and teaching to language teaching methodology, assessing language learning, and teaching
academic English. The assessment of all the modules is a 3000/6000 words assignment. Students
develop their assignments by following a common structure and all assignments are evaluated and
marked according to the Taught Postgraduate Assessment Guide designed by the School of Education
at the University of Leeds. Three main criteria: knowledge and understand, argument, and academic

presentation are taken into account in taught postgraduate written work.

3. Academic Literacy Problem

The student who participates in this program struggles with the assignments and the problem is that the
informal academic writing prevents her from achieving a higher score in assignments. To be specific,
according to assessment criteria in light of academic presentation (see Appendix 1), score 42-48 is
described as ‘word-choice and register may not be consistently appropriate to an academic text’ while
score 52-58 is stated as ‘word-choice and register are generally appropriate to an academic text’. From
the feedback in her assignment, regardless the good performance in presenting knowledge and
argument, in terms of academic presentation, the informal words and expressions such as “you”, “we

can find” and “what are the results?” lower her score and situate her score in a lower place. To tackle

this problem, reasons and solutions will be discussed in the following paragraphs.

4. Literature Review

In this part, the concept of formality/informality and their relations will be discussed with related
literature, followed by some studies which seek to identify types of informal features in different
approaches. Lastly, causes along with solutions proposed by former researchers will be presented.

4.1 Formality and Informality To
define informality, it may be straightforward to start from the notion of formality. The concept of
formality can be divided into “surface formality”, characterized by “attention to form for the sake of
convention”, and “deep formality”, characterized by “attention to form for the sake of clear
understanding” (Heylighen & Dewaele, 1999, p. 3). Since the fundamental purpose of language is
communication, that to express one’s idea or deliver information clearly without obscurity and
ambiguity (Grice, 1975), “deep formality” is the main concept to be widely explored. Heylighen and
Dewaele (1999, p. 1) define “deep formality” as “avoidance of ambiguity by minimizing the

context-dependence and fuzziness of expressions”. To explain it, in a shared context, unstated
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background allows people to make simple expressions such as “they”, “he” and “here” and still can be
understood by listeners or readers. However, in academic writing, the unshared background of
knowledge requires an explicit expression that includes the necessary references, assumptions and
information about the context to achieve formality. A fuzzy expression is that, for example, a “cold”
weather can refer to both 0°C and -15 °C, so this word is ambiguous. Therefore, to avoid
misinterpretation, context-dependent and fuzziness of expressions should be minimized. If formality is
defined as a combination of precision and context-independent in expression, then informality can be
defined as a combination of fuzziness and context-dependence. Heylighen and Dewaele (1999) note
that “A formal style is characterized by detachment, accuracy, rigidity and heaviness; an informal style
is more flexible, direct, implicit, and involved, but less informative” (1999, p. 1). It is similar to the
notion of register developed by Halliday (1978) in his sociolinguistic theory. In this theory, register is
concerned with the linguistic features of a text and the social context in which the text is used.
Considering the field (the topic matter), tenor (the relationship between interactants), and mode (how
the text is produced), it shows how language use varies from situation to situation. For example, in a
research articles or an essay, it is expected to use the language in an accurate, objective way, which can
be seen as a formal style, while in a text message between friends, the language is more involved,
casual and context-dependent, which is an informal style. However, no expression can be absolutely
formal or informal, all expressions are placed between these two extremes, so formality is a rational
concept (Heylighen & Dewaele,1999). Instead of seeing informality and formality as a language binary,
it may be suitable to see them as a continuum. Coffin et al. (2003) also propose that if formality is
ranked from the most formal (e.g., legal document) to the most informal (e.g., electronic mail between
friends), most academic writing is near to the rank of legal document.

The advantages of formality, as Hyland and Jiang (2017) point out, in academic writing, formality
helps to avoid being misinterpreted or persuasion being influenced by writers with various social
characteristics. The guidebook (Swale & Feak, 2012) in academic writing also encourages students to
write formally since formality enables writers to establish a distance between their personal feelings
and their arguments, thus objectivity can be achieved, which is important in academic writing.
However, informality cannot be regarded as an opposite of the academic stance of objectivity as
informality in academic writing is a more personal tenor which helps to build a closer relationship
between writers and readers and show a willingness to negotiate by “projecting a relaxed and
approachable persona” (Hyland & Jiang, 2017, p. 41).

4.2 Features of Informality

There are several approaches to identify the informal/formal features in academic writing. Heylighen
and Dewaele (1999) conclude that in a formal text, the frequency of the nouns, adjectives, prepositions
and articles is expected to increase. In contrast, the frequency of the pronouns, verbs, adverbs, and
interjections is expected to decrease. A formula (Heylighen & Dewaele,1999, p. 13) which can measure

formality, then, are proposed:
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F = (noun frequency + adjective freq. + preposition freq. + articles freq. — pronoun freq. — verb freq. —
adverb freq. — interjection freq. + 100)/2

The result of F will vary between 0 and 100 and it helps to show the degrees of formality in a
straightway. In their following tests using data for English, French, Dutch, and Italian, for example,
formality scores for Dutch language in oral female is 38.7, and in newspapers is 67.1, and for India
language in essays is 69.1 while in newspapers is 71.6. These results contribute positively to
confirming that this measure is available at least to English, French, Dutch, and Italian.

Similar to Heylighen and Dewaele’s study that considering formality/informality is a more-or-less
distributions, Biber (1988) conducted studies concerning the multi-dimensional analysis of register
variation. By adopting factor analysis, seven factors and six dimensions of variation are categorized,
among which the dimension 1 — “involved versus informational production”, correlates positively with
informality and formality. The linguistic features grouped in “involved” includes private verbs, THAT
deletion, WH clauses and Do as pro-verb, and the linguistic features seen as “informational” includes
nouns, agentless passives, prepositional phrases, attributive adjectives and so on. These features
“marking high informational density and exact informational content versus affective, interactional, and
generalized content” (Biber, 1988, p. 107). It provides the guidance to clarify the concept of
informality/formality, therefore, academic writing which is supposed to be high informational and less
involved should contain more nouns, prepositions, and attributive adjectives and have fewer final
prepositions, second person pronouns, and WH clauses.

Different from the two broad approaches mentioned above, Chang and Swale (1999) focused on a
narrow perspective — style guides. In their studies, 40 style manuals and writing guidebooks that aim at
teaching about how to employ specific grammatical features to achieve an appropriate degree of
formality are analyzed, a list of ten most frequently mentioned informal features then are identified.
However, since the different opinions toward the concepts of objective style and informality remain,
disagreement over the usage of certain items have existed. In a recent study, considering personal
teaching experience and consulting professional editors, Hyland and Jiang (2017) made one change in
the list that substituting sentence fragments with second person pronouns, and the final list is presented

in Table 1 with Chang and Swale’s (1999) examples.

Table 1. List of Informal Features

1. First person pronouns to refer to the author(s) (I and we)
e.g., “I will approach this issue in a roundabout way.”
2. unattended anaphoric pronouns (this, these, that, those, it) that can refer to antecedents of varying length
e.g., “This is his raw material.”
3. split infinitives - an infinitive that has an adverb between to and the verb stem
e.g., “The president proceeded to sharply admonish the reporters.”
4. Sentence initial conjunctions or conjunctive adverbs
e.g., “And [ will blame her if she fails in these ways."
5. Sentence final preposition
e.g., “A student should not be taught more than he can think about.”
6. listing expressions (‘and so on’, ‘etc’, ‘and so forth’ used when ending a list)
e.g., “These semiconductors can be used in robots, CD players, etc."
7. Second person pronouns/determiners to refer to the reader (you and your)
e.g., “Suppose you are sitting at a computer terminal which assigns you role R"
8. contractions
e.g., “Export figures won't improve until the economy is stronger.”
9. direct questions
e.g., “What can be done to lower costs?"
10. exclamations
e.g., “This is not the casel”
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It has to be admitted that the informal features are not available to all academic genres. Among
different disciplines, academic writing varies, for instance, a research report in Biology differs from an
essay in Linguistics. Therefore, instead of seeing academic writing as “one size fits all”, university
students have to learn to write in ways prescribed by their disciplines (Leedham, 2015), which means
that it is unnecessary to rigidly adhere to that list since some informal features are acceptable within

certain disciplines.

5. Possible Causes

There are various factors contribute to the use of informal expressions in academic writing and
researchers have explored it from the perspective of culture, language, and personal experience.

With regard to the first person pronouns, according to Nelson and Castello (2012), the writer’s first
language and cultural background may lead to such expressions as under their culture, first person
pronouns do not carry the authority and personal projection. Petch-Tyson (1998) in her study found that
the student whose first language is Dutch, Swedish, or Finnish used first person pronouns between two
and four times more frequently than the English-speakers. In addition, Hyland (2002) in his study
found that Chinese students are more likely to use “we” instead of “I”” and he explains that the reluctant
to present their personal views “may, in part, be a product of a culturally and socially constructed view
of self which makes assertion difficult” (p. 1111). Indeed, in China, influenced by a collectivist culture,
group consciousness is favored over individual opinions (Wei, 2004), hence students are willing to take
a low-risk identity and avoid self-refer. The evidence can also be found in the student’s assignment, for
example, “We can see...” “We think that...”. However, although first person pronoun is considered to
be an informal expression in convention academic writing, views have changed over the decades and
now it has been widely accepted. Hyland (2001) highlights the importance of “I” that it contributes
positively to establishing an authorial identity and delivering an independent voice. In addition, “I”” also
helps to make the argument more persuasive and convincing in academic writing.

The frequent use of interrogative clauses (e.g., Why would that happen? Is this prediction true?) may
due to the reason that students are exposed to speech more frequently than academic writing. The
lectures and seminars delivered by speech, though in academic settings, are still different from
academic writing. Since class sessions can be seen as an interface on an oral-literate continuum that
contain the features of academic prose and face-to-face conversation (Csomay, 2006). It is common for
lecturers to encourage students to express ideas and elicit various opinions by using direct questions.
Without sufficient discrimination between spoken and written registers, students are more likely to
employ speech-like expressions in their academic writing. Another possible explanation for the
tendency of using interrogative clauses may in part due to the impact of IELTS writing (Leedham,
2015). Students who want to study in a UK university must make an application with the evidence of
English language proficiency such as IELTS, particularly for Chinese students, most of them took this

examination before entering into their universities. Leedham (2015) notes that on account of the nature
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of writing that test-takers should give opinions towards some general problems and make arguments
about social issues, students tend to employ interrogative clauses and imperative clauses in IELTS
writing. Therefore, the former writing habits lead to informal expressions in their following academic
writing. In addition, this finding also generates the arguments that IELTS tests may cause a potential
burden to students in their further academic study.
Recognizing the difficulty in using the appropriate style in academic writing, Swale and Feak (2012)
propose a vocabulary shift strategy, which helps to choose a verb, noun, or other parts of speech in the
more formal form. Examples extracted from Swale and Feak’s book (2012, pp. 15-17) are
demonstrated below.

1) Verb. Replace Verb + preposition with a single verb.
Researchers looked at the way strain builds up around a fault. (less formal style)
Researchers observed the way strain accumulates around a fault. (academic style)

2) Avoid addressing the reader as “you”.
You can see the result in Table 1.
The result can be seen in Table 1.

3) Limit the use of direct question.
What can be done to lower costs?
We now need to consider how costs may be lowered.

4) Place adverbs within the verb.
Then the solution can be discarded.

The solution can then be discarded.

6. Solutions

Based on the previous review of the literature and with the consideration of informality problems in the
student’s assignment that I found, proper solutions that may be suitable for the MA students’ context
are demonstrated below.

6.1 Ways to Identify Informal Features

From the literature discussed above, one of the reasons that students employ inappropriate expressions
in academic writing is that they are unable to discriminate the differences between spoken and written
registers. In addition, under different contexts, the criteria for informality varies. According to the
feedback from the student, for example, in Chinese undergraduate universities, students are not
encouraged to use first person pronouns and the occurring of “I” in the dissertation is not acceptable.
However, in the context of MA in the UK, presenting ideas with “I” is highly embraced. Therefore, the
informal features in a certain context should be identified, and both teachers’ and students’ efforts are
needed. Although Chang and Swale (1999) have identified a list of informal features from a general
perspective which could be a useful reference, within disciplines, it is necessary to make flexible

adjustments.
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For teachers, they could pick out some typical inappropriate word-choice or register that appears in
students’ assignments as examples thus this provides opportunities for students to recognize the
unacceptable elements in academic writing that they did not realize in their former writing. To be
specific, the in-sessional programme in MA Studies which aims at providing academic writing
assistance can consider collecting inappropriate expressions from one module’s assignment feedback
comments, after selecting out the common problems, then listing them out as a checklist for students.
For instance, the feedback I find in the student’s assignment stated that “use of personal pronouns, use
“I” and be clear ‘we’ — learners, educators etc. Be careful about speaking on behalf of others”, “better

999

say ‘in summary’, not ‘in sum up’”. By picking them out, not only this student but also other students
can notice the improper expressions.

As for students, students should be encouraged to read articles or literature related to their field and
publications from their tutors. During reading, apart from understanding contents, paying particular
attention to language features and expressions employed by the authors. After that, students can look
through their last piece of writing and highlight any informal elements. In doing so, students are able to
get familiar with the academic writing style and be aware of the differences in word-choice and register
between them and professionals.

6.2 Tools for Avoiding Informality

To help students avoid informal expressions in academic writing, some supplement tools and resources
can be adopted. Apart from the vocabulary shift strategy proposed by Swale and Feak (2012), some
books such as 50 steps to improving your academic writing (Sowton, 2012) also provide similar
guidance with a comprehensive explanation. In this book, the major problems with informality are
presented and analyzed with the comparison between informal and formal language. Moreover, a range
of activities help learners to consolidate the knowledge, for example, one of the practices is asking
learners to rewrite a small passage which contains instances of informal language by using a more
academic style (see Appendix 2). Furthermore, there are some accessible websites (see Appendix 3) are
designed to support students’ academic writing. The Manchester Academic Phrasebank provides
examples of phrases that should be cautiously used in academic writing to minimize informality. The
EAP Foundation website includes a list of 10 rules and a style checklist for academic writing. If
students struggle with the word-choice, then Griffith University has a website for academic vocabulary

to check.

7. Conclusion

In summary, it has been shown from this essay that appropriate register and formal language play
important roles in academic writing since it helps to establish an objective stance, make convincing
statements and avoid misinterpretation. However, the influences from student’s first language, culture
and personal experiences pose obstacles for them to identify formal/informal expressions and the

informality will cause negative impacts on their academic performance. The solutions which target on
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the MA students’ context employ the assistance from teachers and tools and students’ self-help

guidance, are expected to help students achieve formality in academic writing.
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Appendix 1

Criteria for academic presentation (School of Education in University of Leeds)

of

7 I 21 l 35 42 45 l 48 52 55 58 62 65 68 72 75 78 85 91 o7
Intext citations  and | In-text citations and / or | Intext citations and | In-text citations and | In-text citation and | Citation and referencing
i i ety list i listare i list ing entirely | practices are comparable
@ - and inconsistent in style. and / or inconsistent in consistant and | to that in publishable work.
§’ style. Intext citations and | Intext citations and | appropriate.
2 Tables andfor figures not reference  fist in  an | reference list in an Tables andior figures
% - included when | Tables and/or figures not | appropriate style; may be | appropriate style, and fully | Tables andfor figures | presented in a way which
g appropriate. presented in line with | occasional consistent. presented in a way which | is fully consistent with
5= demic | inconsistenci is fully with d i
E ; Word-choice and register | standards andlor lack Tables andfor figures dard: have major
'-E are often inappropriate to | relevance to the | Tables andfor figures | presented in a way which | standards, have major | relevance and show
B an acadamic text. assignment text. presented in a way which | is fully consistent with | relevance. evidence of originality.
is fully with demi
F- Word-choice and register P i and have | Skilful word-choice and | Use of language
53 '] may mot be consistently | standards and have some | significant relevance. register appropriate to | comparable to that in
§ appropriate to an | relevance. academic text. publishable work
5 academic fext. Word-choice and register
€ Word-choice and register | are consistantly
8 are g y i to  an
to an academic text. academic text.

Appendix 2

50 Steps To Improving Your Academic Writing. (Sowton, 2012)

How can | make my essays

more formal?

‘High thoughts must have bigh language.’

Arvetaphns

@ Reflection

Whach of these three sentences would be most approprists in an essey?

1. Informail language % a load of rubbish you should avoid &8 much &8 you possibly Can.
2 Informal language is abysmal contumaly which # is. mperative 10 eschew wharever leasbie
3. Informa language @ & negalive CONCEDT WHKCH BNOWd be avoided whersver posSDIS

0 Contextualization

Fill in the blank spaces in the table below, whath emphasizes specific differences.
betwesn Engien

intormal and formal
(formai Engleh  FormelEnghsh  Pue
- eopeciaty per
this gragh that ... o
abi; alot of

ot many

e

00 agan; look o
Al

Wy i ths happen? mmu
lauestion axpactng  this

an answer]

at the end of
the day
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_ of 87 APPIOONANE ACADHMIC AFGIFTER

(Often there = a more formal
be used.

USea ) BCAOBTIC WIting.

UNIT B Makbg pour wriig more Soademic
O
l.
-

Full forms., rather than contractions, ars

The icdea of formalty i 0ne of the key leaturss of academic English. This sad, # & also
mEOrant 1o note that whis nicrmakty in acaderic Ergish shoud be avoded. 30 should
ower-tormaity. In pant A, just as sentence 1 i 100 informal for academic writing, sertence 2 s
100 formal. Sentence 3 has & good balance and is appropriste.

= ot language
ten Common areas where students face GMOULES AS YOU M0, TICK The DOX which Says ‘T
appiies 10 Me' if INformality has Dean @ DAODRM 107 yOU 1N YOUF PRVIOUS sSays.

Pronouns + this graph shows that X you can see from this graph that
Pronouns are ratvely URCOMMon in academic Engleh. Both the second-penion pronoun you
N Tha frst-parson | idecussed in more detail in Step 22) ame seidom used. Third-person

This appiies to me.

Unspecific language ' somewtat; consosnbiasigniticant X a b alot of

Procmon is a key aspect of scaderc withg WOrdS which 8 very Oanersl. and which can have
marry different meanings, shoukd not be used Oher expressions which should be avaided include

s, thing and sorf of. Step 37 locuses on vague language n

This applies to me.

Punctuation (] X'

There are some punctuaton marks whch am considersd 10 be more nformal (e g . the
‘enciamanon mark () and ™he dash (-, and thase are not used in acaderrec English.
Canan punctuation marks (a.g . the sermicoion () or square brackets { [} are. however, used
more frequantly See Step 43 for ful detals.

Tras agehes 1o me.

Negative forms  « tew X not many

Other vormal negative lorms include nof much (8 more formal equivalent would ba iitle)
and not any (o). It is genersity Detier 10 LSS the CONSNUCTION POSIYE verb +

Scectve raher TN NEQEtive WD + DORIDYS ACIECTVE ©.0., (5 bad [rather than is nof good)
Of M baen UAESNSOC (33 0PPOSEd 10 has ot been realsnic)

Thes apgies 10 me.

Slang words  / chioen X ks __
SLANg words are words whech -‘ﬂﬂ'w‘ﬂm and 80 on
“standard’ in & language. or ane

typeai in the sposen form of & arguage Bt -‘ S
Worcs, 85 wel 85 TEXT ENGLISH (568 SEp 2). Shoukd mosandmome  increasingly

be Av0x3a in ACA0TIC wiTtng nowsdays ey

This appiies to me. e T
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Contractions « donotthersis X con'tihere's

Cortracted forms (where apostrophes ar used 10 show that sounds and letters have
bean omitted) am not appropriate in academic wriing. Full forms. should always be used
This appiies 1o me.

Multi-part verbs ' repeavaxaming X co again/iook into

e R T, I NS
Qenaraly 3 feaIUe Of SOHECH OF NON-ACITHMIC WITING.

In @imost every nstance. a cne-word verb equivalent remove

exists Some exampies are presanted o the table m e

on the right {with many mone avalable in Appendix 3,

Stes 21). Simikarty, many students often use the IR S
ConstruClion doimake + Noun Nstead of 8 one-word GO UP. incraasa

VeID (2.0, 00 40 evalustion rather than evaluate). ook up 1o samire

This applies to me. f— spit

Idioms ¢ exceent, firstate X A1

As with sLANG, 80 KOM IS & PGURATIVE word Of phrase - Le.. [ts Meral meaning can be difficult
10 UNOerstand from s COMPONANts. The IOM WHICH 1§ MOS! oVeruSad In academic writing s
PeMaps on the ane hand .., an the other hand. Sinca one of the main goals of academic witing
i 10 avod AsmGurTy., idiorms: should not be used.

This appiies to me, [

Direct questions " Why, theratore, cid this happan? X Wiy dic this happen?
Direct Questions should be avoided in acadernic wiiting lexcept in your titke). A mETOmCAL
QUESTION, meanwhie, may be Lsed. This typs of question does NOl Expect &) anewer, and
tands 10 be used in order 0 raise awareneas of & PAMCUlr SSue. In SOME BLBIECs, howewer
(especially scinces), RETORCAL QUESTIONS My Dé viewsed a8 beng informal, nd they shoud
tharelons be Svoided

This applies 1o me. [

Clich#s  inconclusion X af the end of he day
Aciiché is 3 word or expression which has been used s much that it has lost its original
meaning. Often a ciiché is siso an inoM. According to the Oxford English Corpus, ihe following
are the most commonly used clichés in English:

tack an frack the fact of the matter
faw 4 far Datwesn a loval playing feid

in this day and age fo alt infents and purposes
This appiies to me.

in the final snalys’s
whan ail s said and done

Should l use | in

my writing?
‘Of all the words in all languages I know, the
greatest concentration is in the English word *

Flias Canerei

) Reflection

" Answer tha following questions about the use of | in scademic writing.
& How often 00 you use [ In your acadernic writing?
* Do you know of By ks for using | In your particular subject ansa’?
* Is it acceplatie 1o use [ in academic WHting In your mother tongus?

Contextualization
Look 81 the following uses of (ITS1-persen Pronouns in academic writing.
* Decide whether you think they sre sccepiatis or unaccaplabla. Justify your answar.

Semtence  Accwpisble? Explanetion
| argue there are four mam areas that
distinguish acacemic writing from cther
types of writng.

| argue in tavour of Sewlon 2012} in

my essay.

In the lecture. | was particularty interested
I tha SECton on academic wiming.

lmwﬂﬂ)bmhﬁ-

llm | woukd Wk %o thank my
tutor, who heiped me 5o much.

| 8nd others consider the arguments of
‘Sowton (2012) to be unciear.

1 will o look at the issus of structure.
From this, we Can thrstores unosrstand
Sowion's main argument.
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B Activation
The folowing passage containa several instances of informal language. Rewrite it in &
‘more formal, academic style.
\F—-.,- that th ds y in academic writing is not important.
days, it's b ing really mp n,qumrhwlnd

The fact of 1

grammar carefully we d by
dunﬁﬁguyl-uf—v-dp-p-d'rhq}-bh—r.
0 Personalization
- € and tickod

* How could you resolve these issuas?

@) Think sbout scademic style in your home university system, focusing particularly
on the estegeries in part C. There will probably be a number of similar arsas,

Extension

Step 1 m&mmmmmm:m-mw,

smilarty, Step 2 focuses

writing Supnm,mnmnwmwmw‘ﬂm"m

words, the use of which i informal.

@ Step 43 focuses on punctuation, in partcular the kind of formal punctuaton which i
used N SCH0BTIC Witing.

8 Appendix 3, Step 21 ksts commonly
Mo aCacemc equivalents

VOIS HONguce e

[ Analysis

| th, i;g_e‘neral.:hbuid I or we be avoided in academic writi;g?

Generally spaaking, first-persan proncuns f of we, and their relabed forms Such a8 me and us)
are not used i academic writing. This is because good acadennic wring is based on what you
can demansirate rather than what you belleve, i fends to be abjeciive rather Than subjective.
When using | sspecially, one GaNgsr is Tat your wiling i Dased on personal axperence rather
118 0N BCAcEMIC #vdENCs.

ey oy -c-suncmcmmmtomn mnm:m Therstore, the argument is false.

wndie —
nﬂ-n:-qznmmmn-mym

that the first person is used less frequently in scence

subjects than any other,

For those situstions where you need 1o svoid using the

first parson, ther are & range of grammatical structures

and phrases which can be used. Exampies of ‘subjective’ sartances from part B are presented
below, alongside approprate rewntes.

The passive voice

Erglish verba can appear in aither tha active Of the passive voice. Nwwmhmw
commonly used in English, and it follows the usual
voice can be used when you want to remove the subjoct mmnnh-muwm
e subject = or we.

Original: | and ofhvers Consider tha amguments of Sowton (2012) to ba unclear
Depersonalized: Sowton (2012) is generally considered uncieer.

Using an abstract term

One of the reasans why the st person is often rot sultable

In scasemic wating |s Bacause [t s considered 100 difect. |
Instead of using / or we as & subject, an sbetract termean |
be used instead. {
Qriginal: | argue in favour of Sowion (2012} in my sssay.
Depersonakzed; This articke arues i tavour of Sowlon (2012)

Impersonal expressions

A numbar of phrases exst in English whose function i smply
10 infroduce other kieas. They have na meaning by themeehves: |
ther roe is &8 & ‘platiorm’ for other language. |
Orignat: | think Sowion (2012) s wrong for Bree man reasons.
There are three main reasons why Sowton

Depersonalized
2012) 18 wrong.
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In what circumstances can the first person ||
be used in academic writing? e

There are a number of situstions In which 1 is generally acceptable to use | or we n
scasemic writing

Thesis statement

| argue here are lour Main anses et Gistioguish academic wriling Trom ofher fypes of wiiting,
As noted in Stap 15, the firsi-person singular may be used in your thesis staternent, Asiated lo
this, for longer gieces of wriling, yOu My S50 uSe e frsl-person singular 10 ESISDESN your NCHE.

Communicating with the reader

By this, we can therefors understand Sowlon's main argument.

An important prncipie of academic witing s that the reader should fesl inferested and engaged
in your tat mummmmmmmm-mwmumumlm
meader by using the first person, often in the plural, wheraby the writer and reader are joned
together n 3 shared uncerstanding of the subject matter

Transition between ideas

1 will now Kook 8t the issue of structuse.

This may be particularly usehd in a piece of writing which has lang sections {e.g., & dissertation
or thesis] where you want 10 Clearly signal 10 the reader that the essay is about 1o focus on &
new topec.

To discuss your research

| interviewed 48 students 1o understand where they had most problems.
1t i85 cOmmOn 10 Use the snguiar when g

done yourself. it sounds iightsy

.9, The interviewees responded _.°

you have actualy
phruses,

Reflective
In the lecture. | was panicularly interested in the section on scademic wiling.

As outlined in Step 16, REFLECTWE wiwmme is & kind of writing which you do only for yourself,
i OG81 10 GaVEIOp yOLF Gwn knowledga Of 10 Process (nformation. in such a text. which is
oy for yOUr O uSe, tha use of tha first-persan singular is perfectly acceptabie.
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UNIT E Making your writing mere ‘academic’

Appendix 3
Websites links
€  The Manchester Academic Phrasebank

http://www.phrasebank.manchester.ac.uk/
€  The EAP Foundation

https://www.eapfoundation.com/
€ Griffith University for academic vocabulary

sentences Should uss The first person. Rawnta them using some
of the structures outlined in part C. Try to use as many differont structures as possible.
1. | ciscuss na of academic witing.

2. From this, more academic writng
3. | have clearly argued that academic wrtling uses | at cortain tmas.
4. | have proviowsty fefermed 1o this msus.

8. Following analysis of e Cata. | have cleary wantrfied the main thema.
8. My anta clearly demonstrats that scadermic writing & conscenad challenging.
I} Personalization

& Establish whether | is ny
about when it is.

touse fin

* Look carsfully 3t your source materal to see when | is used.
{8 Search your writing for first-person pronouns. Each time you find one, ask yourselt:
* i It an approgriste use? Il NOL Now WOLID YOU MWl those sentences?

4 Extension
8 Step 15 iooks al TmEms STATEMENTS, whera | is commanty used.
(@ Step 16 focuses on different fypes of academic witing, NCAKIING AERECTIVE wWAITNG.

https://www.griffith.edu.au/international/englishhelp/academic-vocabulary
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